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Foreword

This second edition of the ISSA Pedagogical Standards reflects the learning from our five-year experience
developing and implementing international standards in a network of 30 countries.  Several changes

have been made to the ISSA Pedagogical Standards that were first published in 2001.  First, additional
Examples were added to the document to adapt it for use in primary classrooms (grades 1–4).  Second,
standards make an important statement about the values that we use to assess quality in early childhood
programs and their teaching staff.  Initial implementation of the ISSA Pedagogical Standards demonstrated
a shortcoming in measuring teacher performance in addressing issues of diversity in the classroom.  In
this second edition, a new Standard—Standard 7, “Social Inclusion”— has been added to require that
teachers seek opportunities to open the hearts and minds of children to the cultures in their community.  

Ensuring consistent high quality is one of the greatest challenges in early childhood education systems
worldwide.  Within the context of a new united Europe, the ISSA Pedagogical Standards, implemented
across 30 countries, provide an interesting example of how experts from many countries can agree on
core indicators for quality early childhood teaching, allowing for contextual variations.  Moreover, the
ISSA Pedagogical Standards’ focus on democratic approaches is consistent with the current emphasis
internationally on a rights-based approach to early childhood education and care issues.  ISSA welcomes
the opportunity to work with partners to adapt and implement the Standards in new countries and new
contexts.

The International Step by Step Association wishes to thank members of the Standards Advisory Board
and the Pilot and Quality Task Forces for volunteering their active participation and engagement through-
out the arduous process of developing and launching these Standards. We also wish to thank the Open
Society Institute for supporting the development and publication of this second edition of the ISSA
Pedagogical Standards.

International Step by Step Association



4 ISSA Pedagogical Standards

International Advisory Board members

Mark Ginsberg, National Association for the
Education of Young Children (NAEYC) 
USA

Henriette Heimgartner, Bernard Van Leer
Foundation 
The Netherlands

Phyllis Magrab, Georgetown University Center for
Child and Human Development 
USA

Nico J. A. van Oudenhoven, International Child
Development Initiatives (ICDI) and International
Centre of Child and Youth Studies (ICCYS) 
The Netherlands

Mary Young, World Bank, Education Sector,
Human Development Network 
USA

ISSA Staff

Sarah Klaus
Executive Director

Eva Izsak
Manager, Membership Division

Laura Liliom
Office Coordinator

Stephanie Olmore
Manager, Quality Early Education Initiative

ISSA Board of Directors

Tatjana Vonta, President
Developmental Research Centre for Educational
Initiatives – Step by Step
Slovenia

Zenija Berzina, Vice President
Center for Education Initiatives
Latvia

Deborah Ziegler, Treasurer
Council for Exceptional Children
USA

Natalia Sofiy, Secretary
Ukrainian Step by Step Foundation
Ukraine

Gerda Sula
Step by Step Center
Albania

Ulviya Mikailova
Open Society Institute – Assistance Foundation
Azerbaijan

Henriette Heimgaertner
Bernard van Leer Foundation
The Netherlands

Elizabeth Lorant
Open Society Institute
USA



ISSA Pedagogical Standards 5

International Standards Advisory Board

John Bennett, Organization for Economic
Cooperation and Development,
France

Sue Bredekamp, Council for Early Childhood
Professional Recognition 
USA

Noirin Hayes, Dublin Institute of Technology 
Ireland 

Vassiliki Riga, Technical Educational Institute of
Athens 
Greece 

Randy Sinisi, Commission on International and
Trans-Regional Accreditation 
USA

Rick Steur, Superintendent, CVO South-West
Fryslân 
The Netherlands

Teresa Vasconcelos, Escola Superior Educacao 
Portugal

Tatjana Vonta, Developmental Research Centre for
Educational Initiatives, Step by Step Slovenia

Kate Burke Walsh, French American School 
USA

Pilot Task Force 2003–2004

Slavo Ilavsky, Wide Open School Foundation
Slovakia

Biljana Maslovaric, Pedagogical Center of
Montengro
Montenegro

Oksana Ruda, Ukrainian Step by Step Foundation
Ukraine

Vesna Runac, Open Academy Step by Step
Croatia

Regina Sabaliauskiene, Center for Innovative
Education
Lithuania

Mirka Skardova, Step by Step
Czech Republic

Tatjana Vonta, Developmental Research Centre for
Educational Initiatives, Step by StepSlovenia



6 ISSA Pedagogical Standards

Quality Improvement Task Force 2004

Dina Aidzhanova, Public Community Soros
Educational Step by Step Center 
Kazakhstan

Cornelia Cincilei, Programul Educational Pas cu Pas
Moldova

Stefka Dinchiyska, Step by Step
Program/Foundation
Bulgaria

Sanja Handzar, Center for Educational Initiatives,
Step by Step
Bosnia and Herzegovina

Mimi Howard, University of Colorado at Denver
USA

Valentina Lungu, Programul Educational Pas cu Pas
Moldova

Marine Mkrtchyan, Step by Step Benevolent
Foundation
Armenia

Oksana Ruda, Ukrainian Step by Step Foundation 
Ukraine

Natalia Sofiy, Ukrainian Step by Step Foundation
Ukraine

Dawn Tankersley, Consultant
USA

Ruzanna Tsarukyan, Step by Step Benevolent
Foundation
Armenia

Kate Burke Walsh, French American School
USA

Gulbadan Zakaeva, Public Community Soros
Educational Step by Step Center
Kazakhstan

Deborah Ziegler, Council for Exceptional Children
USA



Table of Contents
INTRODUCTION  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .9

WHO SHOULD USE THE STANDARDS  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .9

HOW TO USE THE STANDARDS  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .11

ISSA Pedagogical Standards  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .12

Overview  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .13

Descriptions  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .14

Observation Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .16

GLOSSARY . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .41

APPENDIX A:  INTERNATIONAL STEP BY STEP ASSOCIATION  . . . . . . . . . . . .49

APPENDIX B:  STEP BY STEP EARLY CHILDHOOD RESOURCES  . . . . . . . . . . . .51

APPENDIX C:  STEP BY STEP ORGANIZATIONS  . . . . . . . . . . . . . . . . . . . . . . .54

ISSA Pedagogical Standards   Table of Contents   7



8 ISSA Pedagogical Standards



ISSA Pedagogical Standards   Introduction   9

Introduction

Background to the ISSA Pedagogical Standards

E stablishing the Task Force on Standards was one of the first activities undertaken by the International
Step by Step Association (ISSA) after it was founded in 1998 by non-governmental organizations imple-

menting the Step by Step Program. Step by Step is a comprehensive early childhood education reform pro-
gram serving children between the ages of birth and 10 years old and their families. Step by Step’s exten-
sive training and resource materials for early childhood teachers, parents, and faculty members are based
on a child-centered approach and community and family participation. Since its initiation by the Soros
Foundation Network in 1994, it has spread to 30 countries in Central, Eastern, and Southern Europe, the
Commonwealth of Independent States, the Baltics, Haiti, Mongolia, and Argentina. Between 1994 and
2004 the Step by Step Program grew from being implemented in 200 classrooms to over 50,000 class-
rooms, based on local demands. In 1999 the International Step by Step Association asked the question:
How can the integrity and quality of the Step by Step Program be maintained, given such rapid expansion?
Drawing on current thinking in the international early childhood community, an international task force of
experts from 10 countries was formed to develop Standards for Step by Step Programs and Teachers.  The
results of their work, the first edition of the ISSA Pedagogical Standards, were published in 2001.  

Since 2001, ISSA has concentrated on imple-
menting the ISSA Pedagogical Standards, and it is
these Standards—revised and reprinted here in
this updated second edition— that have been
used as the foundation document for the develop-
ment of ISSA’s comprehensive Quality Early
Education Initiative.  The Quality Early Education
Initiative provides a framework for teacher devel-
opment, offering professional trainings and manu-
als designed specifically for teachers, mentors,
and certifiers. The system promotes teachers’ self-
directed learning under the guidance of trained
professional mentors.  Mentors conduct classroom
observations using the ISSA Pedagogical Standards
and assist teachers with differing levels of experi-
ence in the development of individual plans that
build on teaching strengths and address any iden-
tified weaknesses. Teachers who believe that they
meet all of the ISSA Pedagogical Standards can
seek recognition by applying for international cer-
tification.  

The ISSA Pedagogical Standards promote the
idea that processes—how programs and relation-
ships are structured—are as important as out-
comes. Developed by early childhood experts
from countries transitioning to democracy, the
Standards offer a unique perspective on the con-
nections between early childhood education and
open society.  These materials have particular rel-
evance for programs seeking to use early child-
hood education opportunities to foster democratic
principles and actions in teaching staff, young
children, their families, and their communities.
Emphasized throughout these pages are ISSA’s
core principles (see inset).  The ISSA Pedagogical
Standards can be used to assess the practices of

teachers in center-based early childhood educa-
tion programs that follow these core principles.

Core Principles of the Step by Step
Programs:
• Equal access to education and care opportunities
• Child-centered, individualized teaching and

learning
• Development of skills for life-long learning and

participation in a democracy
• Teachers as facilitators
• Parent involvement
• Community engagement in public education
• Culturally appropriate learning environments and

approaches
• Ongoing professional development

Who Should Use the Standards? 

The ISSA Pedagogical Standards provide a
framework for discussions about quality teach-

ing and learning in preschool and primary school
settings.  A variety of stakeholders, including teach-
ers, teacher assistants, school administrators, pro-
gram directors, ministry representatives, university
professors, families, and community members will
find this booklet useful.  Educators and community
members can use the Standards to stimulate discus-
sion about what constitutes quality teaching.  The
ISSA Pedagogical Standards can be introduced at a
series of informational meetings for parents and
community members.  They can be used by univer-
sities and pedagogical institutes to illustrate the
connection between theory and practice.  Non-
governmental organizations may use the Standards
as a framework for professional training.  Program



managers can use the Standards to provide a basis
for evaluation and assessment of programs.  

The main users of the Standards will, of course,
be teachers who are seeking to improve practice,
their supervisors, and professional mentors.
Teachers can use the Standards to self-assess prac-
tice and to observe the practices of other teachers,
using the results to stimulate interesting peer dis-
cussions.  Professional mentors can conduct class-
room-based observations using the Standards and
then use this information as the basis for working
with teachers to set goals for professional growth
and to develop quality improvement plans.  

It is important to be clear about the use of the
term “mentor.”  The ISSA Quality Early Education
Initiative promotes the use of professional trained
mentors to help teachers expand their repertoire of
skills, strategies, and knowledge to react to different
teaching situations and settings.
The mentor’s primary role is to develop the capaci-
ty in the teacher over time to make his/her own
informed decisions, to enrich his/her own knowl-
edge, to sharpen his/her own skills, and to become
self-reliant. It is the teacher, not the mentor, who
assesses what is effective or appropriate about a
lesson and makes recommendations for improve-
ment. The mentor provides feedback to guide the
teacher toward more effective decision making and
planning.  This is done through questioning and
conversation, not specific advice.

The ISSA Pedagogical Standards that are pub-
lished in this booklet are part of a comprehensive
system for professional development, which
includes:
• Manuals and trainings for teachers
• Manuals and trainings for mentors 
• Manuals and trainings for certifiers 

The purpose of this booklet is to provide infor-
mation about the ISSA Pedagogical Standards and
their potential application in educational settings.
The observation forms provided here offer readers
an opportunity to test out the ISSA Pedagogical
Standards in various settings.  International
Certification for teachers is provided by a limited
number of Step by Step organizations.  Readers
interested in setting up a comprehensive system of
quality improvement or in international certifica-
tion based on the Standards should contact ISSA
(info@issa.nl).

How This Booklet Is Organized

This booklet provides a complete updated ver-
sion of the ISSA Pedagogical Standards and

their corresponding Indicators.  These Standards
and Indicators are the foundation of the ISSA
Quality Early Education Initiative and are not modi-
fied across contexts.  To assist observers who use
the instrument, each Indicator is followed by
descriptive Examples of teaching practice, which if
observed provide evidence that an Indicator has
been met.  These Examples can be modified to
adapt to specific national and cultural contexts.  

The booklet is divided into several sections. The
main document contains:
• Descriptions of each of the seven ISSA

Pedagogical Standards;
• A summary page with the seven Pedagogical

Standards listed for easy reference;
• A detailed observation form, containing the com-

plete Standards, Indicators and sample Examples;   
• A glossary of relevant terms.  

Appendix A provides information about the
International Step by Step Association. Appendix B is
a complete resource list of materials that define and
support the Step by Step Program. Organizations that
provide  training based on the ISSA Pedagogical
Standards are listed in Appendix C. 

How to Use the Standards-Based
Observation Form

The Standards-based observation form is organ-
ized according to the seven Standards.  Several

Indicators are listed for each Standard.  For each
Indicator, several Examples of observable practice
that meet this Indicator are provided.  Each
Standard is identified by a number and followed by
corresponding numerical Indicators. The observa-
tion form is designed as a working assessment of
current teaching practices.  Student teachers and
professionals in training can conduct observations
to help them understand the intricacy of good
child-centered teaching practice.  The form can be
used by mentors or peers to structure classroom
observations and provide feedback to teachers.  

In cases where the observation is being used to
provide feedback to teachers the observer should
be familiar with the teacher’s professional goals,
using the results of the observation to identify both
strengths and weaknesses and to help the teacher
translate this information into a concrete plan of
action.  The objective of this process is to create a
positive professional development experience for
teachers enhancing the quality of practice.
Therefore it is important for observers to talk to
teachers about the observation process and ensure
that they are familiar with the standards before

10 Introduction ISSA Pedagogical Standards
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conducting an observation.  This is a strengths-
based approach to professional development and it
is critical that the observer take detailed notes dur-
ing the observation, including both positive and
negative interactions.  The ratings and information
on the Standards-based observation form should be
delivered to teachers in a way that will best help
them identify goals for improvement and recognize
strong teaching practice already occurring.
Whenever possible a written report and personal
consultation should take place between the observ-
er/mentor and teacher following the completion of
the observation form and written report.

Rating Key

The observer rates each Indicator using the 
following scale. 

• Consistently Evident: The Indicator is met. There
is a great deal of evidence that this statement accu-
rately describes the program or teacher throughout
the day.
• Sometimes Evident: The Indicator is partially
met. There is some evidence that this statement
accurately describes the program or teacher
throughout the day.
• Rarely Evident: The Indicator is not met. There is
little evidence that this statement accurately
describes the program or teacher.

The observer circles the specific letter C, S, or R as
she or he observes the Indicator.

Comments: It is important to take notes during the
observation in order to provide evidence to support
the rating given.  The notes should reflect the spe-

cific activities and interactions that occurred during
the observation.  It will not be possible to rate all
Indicators based on observed practice.  However
all Indicators should be rated on what happens typ-
ically. The rating should not be based on what is
desirable or may be planned for the future.
Following the observation, the observer can ask
open-ended questions to obtain information about
the Indicators that require further clarification.  An
open-ended question— for example, “What types
of communication occur with parents at the begin-
ning of the school year?”— is one that does not
suggest possible answers. It is important that
observers not base their ratings on the philosophy
of the program or what they believe ought to hap-
pen in a classroom. When the rating is based on
what a teacher says rather than what is observed,
write “report” on the form.

Frequency of Observation

I t is suggested that the Standards-based observa-
tion form be used initially as a tool for quality

improvement, rather than certification, and be
completed at least twice per year, with a minimum
of three months between observations.  It is impor-
tant to ensure that enough time is given for teach-
ers to implement a professional development plan
based on the results of the first observation before
conducting a subsequent observation.



12 ISSA Pedagogical Standards

ISSA Pedagogical Standards

Overview

Descriptions

Observation Form



Overview

ISSA Pedagogical Standards   Overview   13

ISSA Pedagogical Standards

1. Individualization
Teachers use their knowledge of child development and their relationships with children and their families
to understand the diversity of each class and to respond to each child’s unique needs and potentials.

2. Learning Environment
Teachers promote a caring, stimulating, and inclusive classroom by organizing the environment in ways
that best facilitate children taking learning risks, practicing democracy, and working both cooperatively and
independently.

3. Family Participation
Teachers build partnerships with families to ensure optimum support for children’s learning and 
developmental needs.

4. Teaching Strategies for Meaningful Learning
Teachers design and implement varied strategies to promote conceptual understanding and to encourage
innovation, creativity, independent inquiry, social cooperation, and exploration within and across the
disciplines.

5. Planning and Assessment
Teachers create plans based upon national standards, program goals, and individual needs of children and
use a systematic approach for observing and assessing each child’s progress.

6. Professional Development
Teachers regularly evaluate and strengthen the quality and effectiveness of their work and collaborate with
colleagues to improve programs and practices for young children and their families.

7. Social Inclusion
Teachers model and promote values and behaviors that support human rights, social inclusion, and the
foundation of open democratic civil societies, including protection of the rights of all minorities.



DESCRIPTIONS
ISSA Pedagogical Standards

The ISSA Pedagogical Standards are intended to
establish quality guidelines for early childhood

educators working toward providing an exemplary
educational experience for children and their fami-
lies.  The standards represent the essential knowl-
edge, skills, strategies, dispositions, and commit-
ments of teachers who support the philosophies
and goals of the Step by Step Program.  In all areas
the standards strive to reinforce child-centered
teaching practices that facilitate learning in ways
that are consistent with children’s growth and
development.  While in sum the standards may
require long-term modification of teaching prac-
tices, they can in part inspire teachers at all levels
to make small but effective improvements in their
work.  The rating component can facilitate docu-
mentation of those standards individual teachers
have achieved and those they are seeking to meet.
Accomplished educators in the Step by Step
Program who consistently perform at these high
standards have the potential to dramatically
enhance educational experiences for children and
positively impact the future of society.

Individualization

Standard: Teachers use their knowledge of child
development and their relationships with children
and their families to understand the diversity of
each class and to respond to each child’s individ-
ual needs and potentials.

Young children vary considerably in the pattern
and pace of their growth, thinking, language, and
social capacities due to individual differences, cul-
tural persuasions, and special learning and devel-
opmental needs.  Accomplished early-childhood
teachers understand how young children develop
and learn, know the attributes of the individual
children in their care, and familiarize themselves
with the culture, history, and values of the families
they serve.  Through regular, positive interaction
with individual children, teachers develop nurtur-
ing relationships and discover the many unique
qualities, both academic and personal, of each
child.  Teachers show that they value these differ-
ences by acknowledging and accommodating them
in the classroom setting.

Learning Environment

Standard: Teachers promote a caring, stimulating,
and inclusive classroom by organizing the environ-
ment in ways that best facilitate children taking
learning risks, practicing democracy, and working
both cooperatively and independently.

The structure of the learning environment deeply
influences each child’s educational experience.
Teachers carefully consider how to design and
adjust the physical space, providing opportunities
for safe movement during both group and individ-
ual activities.  When necessary this space and the
learning materials are modified to meet the needs
of different age groups and/or individual children.
The social and emotional climate of the learning
environment is established upon the promotion of
democratic values by including children as active
participants in setting clear expectations, develop-
ing rules, and determining consequences.
Additionally, teachers continually foster children’s
capacity to make choices and work as independent
learners, as well as create situations in which chil-
dren can work cooperatively, taking turns and help-
ing one another toward a positive outcome.

Family Participation

Standard: Teachers build partnerships with fami-
lies to ensure optimum support for children’s
learning and developmental needs.

The engagement of parents and families in their
children’s education is of inestimable value to the
accomplished early childhood teacher. These
teachers view their student’s families as partners in
their work, and regularly communicate with them
in a variety of ways to keep them informed and to
solicit support for their child’s learning.
Furthermore, families are invited to contribute to
the program by sharing interests, hobbies, cultural
backgrounds, and special skills in order to help
teachers meet their objectives. Outside the class-
room, teachers extend assistance to families in sup-
porting children’s learning and development at
home and obtaining services and resources for
their children’s individual needs.

14 Descriptions ISSA Pedagogical Standards



Teaching Strategies for Meaningful
Learning

Standard: Teachers design and implement varied
strategies to promote conceptual understanding
and to encourage innovation, creativity, independ-
ent inquiry, social cooperation, and exploration
within and across the disciplines.

Teachers recognize the need for a variety of teach-
ing approaches to accommodate the different learn-
ing styles, temperaments, and personalities of indi-
vidual children. When teachers adapt instructional
materials for new uses and encourage children to
make their own learning choices in the classroom,
they respond to each child’s needs, interests, and
diversities. Using a variety of grouping arrange-
ments, teachers design cooperative learning activi-
ties to enable children to achieve higher levels of
understanding, to maintain collaborative relation-
ships among peers, and to develop interpersonal
skills. Additionally, teachers use a range of develop-
mentally appropriate activities, experiences, and
materials to allow children to begin to construct
their own knowledge and to create their own mean-
ing about the world around them.

Planning and Assessment

Standard: Teachers create plans based upon
national standards, program goals, and individual
needs of children and use a systematic approach
for observing and assessing each child’s progress.

Teachers recognize the standards set forth in the
national curriculum as they develop thoughtful
instructional plans that reflect both curricular goals
and the interests of individuals and groups within
the class. Through long-term and short-term plan-
ning teachers seek to provide a variety of activities
within the daily plan to accommodate the diversity
of learning styles and abilities of individual chil-
dren and are prepared to modify routines when
necessary. Regular observations, records, and docu-
ments of each child’s progress are collected and
assessed by teachers individually or as a team. This
information is then used to develop further educa-
tional plans for individuals and the group.

Professional Development

Standard: Teachers regularly evaluate and
strengthen the quality and effectiveness of their

work and collaborate with colleagues to improve
programs and practices for young children and
their families.

Accomplished teachers continuously reflect, self-
assess, and evaluate the effectiveness of their prac-
tices. They learn to build on their strengths and
plan for improvement where needed. In order to
continue growing as professionals in the field,
teachers must actively pursue opportunities to
acquire new knowledge through literature, organi-
zations, resources, and training. Children benefit
greatly when teachers work cooperatively, increas-
ing the overall quality of instruction and effective-
ness of their work.

Social Inclusion

Standard: Teachers model and promote values and
behaviors that support human rights, social inclu-
sion, and the foundation of open democratic civil
societies, including protection of the rights of all
minorities.

Teachers nurture the habits, abilities, feelings, and
knowledge that are needed in open democratic
civil societies. They model and teach concern for
the rights of all students, regardless of their gender,
race, ethnic origin, native language, religion, family
structure, socioeconomic class, age, or physical
and cognitive abilities. Teachers help children learn
to respect themselves and others. Teachers design
activities that encourage students to think about
ethical issues and conflicts from multiple perspec-
tives. Teachers develop in their students the ability
to think critically, to work collaboratively with oth-
ers, and to express their differences respectfully.
Teachers help students to recognize discrimination,
prejudice, and stereotypes, when they occur, and
to actively address these practices in their school
and community. 

REFERENCES
National Board for Professional Teaching

Standards. (1995) Early Childhood Generalist
Standards for National Board Certification
Washington, DC

National Association for the Education of Young
Children. (1998) Accreditation Criteria &
Procedures of the National Association for the
Education of Young Children. Washington, DC:
NAEYC
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Glossary

A
Action research Systematic investigation by teachers of some aspect of their work in order

to improve effectiveness and instructional practice.

Active learning A teaching strategy that encourages students to learn by moving around
and doing things.  Active learning includes hands-on activities and engages
learners by matching instruction to interests, understanding, and develop-
mental levels. 

Activities Tasks, usually planned in advance, that are carefully designed for a specific
group or individual and for a particular learning goal.

Alignment The directness of the link among standards, local curriculum, instructional
materials, instructional methods, and assessments.

All students The group of students to whom standards apply without regard to gender;
ethnicity, race, or culture; language spoken; socio-economic status; aca-
demic achievement; or previous access to the school.  

Anchor A term used to describe the certifiers who provide the base of reliability in
the ISSA Teacher Certification process.  The anchors are highly trained
observers who help develop reliability policies and guidelines.

Anecdotal records An observation/assessment technique.  Teachers write short, informal
descriptions of a student’s behavior while engaged in classroom activity. 

Anti-bias An active approach to challenging prejudice, stereotyping, and bias.

Assessment Measurement of the learning and performance of students and/or teachers.

Assessment plan An individualized strategy for how learning and development will be
measured and how the results will be used. 

Authentic assessment Assessment using methods that correspond closely to real-world experi-
ences. 

Authorization The process by which an institution is recognized as meeting a specific set
of criteria.  The term authorization is used when talking about the process
of recognizing Step by Step programs.  

Author’s chair A chair at the front of the classroom where students sit when presenting
their work to the class.

Term Definition
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B
Benchmark A statement that provides a description of expected knowledge or perform-

ance at specific grades, ages, developmental levels, or levels of experience.

Bias Attitude or set of beliefs that justifies the unfair treatment of an individual
or member of a group.  This attitude usually manifests itself in the unfair
treatment of members of a subordinate/target group.

Bloom’s Taxonomy Classification of thinking skills from lowest level (knowledge and compre-
hension) to highest level (synthesis and evaluation).  Used by teachers to
determine the focus of instruction.  (See also higher-order thinking skills.)

Brainstorm Group process in which all ideas are accepted and recorded.

C
Certification The process by which an individual is recognized as meeting a specific set

of criteria.  The term certification is used when talking about the process of
recognizing Step by Step teachers.

Certifier Those individuals who have the knowledge, skills, attitudes, and specific
training to recommend teachers for certification in the ISSA Teacher
Certification process.  

Child-centered/ An approach to teaching in which students are encouraged to choose their
learner-centered own learning goals and projects.  This method is based on the belief that

students learn better when they focus on real-world tasks, benefit from
interacting with others, and learn best when teachers understand and value
differences in how each student learns.

Child outcomes See Outcomes.

Civil society Those institutions and efforts that encourage pluralism and public participa-
tion in democracies.

Classroom assessment Evaluations that are ongoing and relevant to what is currently being taught.
They are usually teacher-made, short, informal, and used to provide feed-
back on student progress and inform instructional practice.

Competencies A set of identified characteristics considered critical to competent behavior
in regard to a specific concept or skill.

Cooperative learning A teaching strategy that allows learners working in teams or small groups
to solve problems or complete tasks together.

Criteria Guidelines, rules, characteristics, or dimensions that are used to judge the
quality of teacher or student performance.  Criteria indicate what is valued
in responses, products, or performances.

Criterion-referenced A method of evaluation in which performance is compared to a set 
assessment standard or objective.

Term Definition
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Critical thinking A process of constructing ideas, comparing them with alternatives, support-
ing choices with reasons, refining them as circumstances warrant, and
transforming them into practical behaviors.

D
Data Information collected in an organized way for use in statistical analysis,

scientific research, or as support for arguments.

Differentiated instruction A form of instruction designed to address individual progress.  In practice it
involves offering several different learning experiences in response to inter-
ests, needs, and learning styles.

Disabilities Mild/moderate/severe delays as measured by appropriate diagnosis. When
referring to a child, the term disabilities includes one or more of the follow-
ing areas: physical, cognitive, communication, social-emotional, or adap-
tive development.

E
Energizer A group training or teaching technique used to engage learners by 

involving them in physical or interactive activities. 

Evaluation Judgment regarding the quality, value, or worth of a response, product, or
performance based on established criteria.  Evaluations are usually based
on multiple sources of information.  The terms “assessment” and “evalua-
tion” are often used interchangeably.

Example A concrete description of teaching practice.  In the ISSA Teacher
Observation Instrument examples are used to clarify indicators and offer
certifiers relevant ideas about what might be seen during a classroom visit.

F
Feedback Any means by which a learner (teacher or student) is informed about the

quality or correctness of his/her products or actions.  Forms of feedback
include formal assessment, written or oral guidance, or casual comments.

Focus group A small group assembled for open discussion regarding members’ opinions
about a particular subject or area. 

G
Guided practice A teaching strategy that helps learners attempt things they would not be

capable of without assistance.  In classrooms, guided practice looks like a
combination of individual work, close observation by the teacher, and
short segments of direct instruction. 

Guided reading A structured approach to reading. After short passages are read, student
interpretations are immediately recorded, discussed, and revised.

Term Definition
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H
Higher-order thinking skills Thinking that goes beyond the recall of basic facts. Higher-order thinking

skills help students retain and apply facts to solve real-world problems.
(See also Bloom’s Taxonomy.)

I
Implementation Guide The document produced with input from the Certification Quality

Improvement Working Group.  The document provides classroom teachers
with tools and strategies for translating teacher standards into instructional
practice based on the Step by Step methodologies.

Inclusion The process of providing all students with opportunities to participate in
the school community regardless of individual strengths or limitations.

Indicator A measure that describes performance related to standards.  An indicator
must have a common, agreed-upon, consistent definition and a reference
point or standard against which performance can be judged.  An indicator
must meet technical standards of quality such as measuring the relevant
variables (validity) and measuring consistently (reliability).  In the ISSA
Teacher Observation Instrument, indicators are the criteria listed under
each item (standard).

Integrated unit A way of teaching and learning that does not depend on the usual division
of knowledge into separate subjects.  This technique is intended to help
learners see the connections across areas of learning.

Interactive workshop A training technique involving two-way communication and participation
between trainers and participants.

Item In the ISSA Teacher Observation Instrument, each standard is an item.

J
Journal A form of writing usually done in a notebook.  It is used to encourage

reflection and exploration of ideas.

K
KWL model KWL stands for “Know, Want to Know, Learn.” Students identify what they

know about a topic, list what they want to know, and after reading or
instruction, identify what they learned or would still like to learn.

L
Learning opportunities Formal and informal interactions between students and teachers that help

students to develop skills and knowledge needed to achieve instructional
goals.  Learning opportunities are often based on standards.

Term Definition
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M
Manipulatives Objects used in classrooms that allow students to make connections to

concepts through touch (for instance, beans for counting or a microscope
for science).

Mentor A role model who offers support to another person.  A mentor has knowl-
edge and experience in an area and shares it with the person being men-
tored (often called a protégé).

Mentoring process A set of formal and informal interactions over time between a mentor and
the person being mentored.

Method A set of teaching practices to promote student learning and development in
a particular subject area.

Methodologies Resources for caregivers, parents, teachers, and other early childhood pro-
fessionals.  These are hands-on guides that provide practical applications of
child-centered, community-based philosophies in early childhood and pri-
mary education programs.

Modeling Demonstrating to the learner (teacher or student) how to do a task with the
expectation that the learner can copy the model.  Often involves thinking
aloud or talking about how to work through a task. The goal is imitation of
the performance of an expert by the learner.

Morning meeting A 15- to 30-minute group lesson to begin the school day.  It is intended to
build community, create a climate of learning, reinforce social and aca-
demic skills, and encourage communication.  Usually consists of four
phases: greeting, sharing, group activity, and news and announcements.

N
Norm-referenced Students are compared to each other.  Students with the best performance 
assessment (on tests, presentations, etc.) receive the highest marks.  

O
Observation A method used to assess performance or simply to gather informal informa-

tion about needs and achievements. The ISSA Teacher Observation
Instrument is a standards-based tool used by teachers, mentors, and others
to measure standards implementation and classroom quality.

Open-ended task A performance task in which students are required to find a solution or
response to a problem when there is no single correct answer.

Open question A question that has many possible correct answers and allows individuals
to respond in a variety of ways.  

Outcomes Changes in behavior, knowledge, understanding, ability, or skills.  

Term Definition
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P
Parent advocacy The process of working with and/or for parents to acquire the supports,

services, and resources they need.

Pedagogist One who is well informed in the use of various instructional methods.
Pedagogy, or the art of teaching, refers to the conscious use of a particular
teaching strategy.

Peer tutoring The process in which a student, with guidance from a teacher, helps one or
more students at the same grade level to learn a skill or concept.

Performance assessment Direct, systematic observation of performance by students or teachers, who
then rate it according to certain predetermined criteria.  The ISSA Teacher
Observation Instrument is an example of a performance assessment. 

Performance standard The specific level of expected learning or performance by a student or
teacher. 

Portfolio A purposeful, integrated collection of work by a teacher or student showing
effort, progress, or achievement in one or more areas. 

Process The method or steps used to accomplish a task or develop a product.
Teachers pay attention to the processes used by students to solve problems,
find answers, or create something in order to understand the nature and
quality of their thinking.

Professional development The process, also known as staff development, of helping teachers build
knowledge and skills.  Teachers work with mentors, peers, and independ-
ently and pursue opportunities to acquire knowledge through training,
technical assistance, research, and self-study. 

Proficiency Having a sufficient degree of knowledge or skill and demonstrating a level
of mastery in a particular area. 

Q
Quality improvement The expectation that educators will reflect on their own work or student

work, examine pertinent data, determine what should be improved, and
implement a plan for improvement.

Quality Improvement Plan A school’s or teacher’s program for improving the performance of students,
the teacher, or the school itself.  Includes analysis of relevant data, identifi-
cation of needs, clear goals and tasks, and defined roles and responsibili-
ties. 

R
Read aloud A method of instruction in which the teacher reads aloud to the class to

improve comprehension, expose students to correct pronunciation, or to
create positive feelings about reading or a particular book.

Term Definition
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Reliability An indicator of score consistency over time or across multiple evaluators.
Reliable assessment is one in which the same answer receives the same
score regardless of who is scoring or how and when the scoring takes
place.

Rubric A tool for showing clearly how work will be evaluated and what is expect-
ed.  Rubrics focus on measuring stated objectives and contain specific per-
formance characteristics arranged in levels indicating to what degree a
standard has been met.

S
Scaffolding An instructional technique that provides temporary support until it is no

longer needed.  The teacher models a desired learning task or strategy, 
then shifts responsibility to the learner.  Scaffolding builds on existing
knowledge.  

Scored discussion An instructional strategy used with primary students.  A small group con-
ducts a discussion or solves a problem while the rest of the class observes
and evaluates the quality using a set of predetermined rubrics. 

Self-assessment Learners (teachers or students) reflect on their own performance and assess
themselves.

Shared reading A teaching strategy employing oversized picture books that teachers read
aloud to a group of children.

Stakeholder Someone who is impacted by or has an interest in something.

Standards Statements that identify the essential knowledge and skills that should 
be taught and learned.  Essential knowledge includes the most important
and enduring ideas, issues, dilemmas, principles, and concepts from all
disciplines.

Standards Advisory Board The group of experts that developed the ISSA Pedagogical Standards.

Standards-based Assessment of mastery of defined standards.
assessment

Standards-based Curriculum designed on the basis of defined standards.
curriculum

Strategies Methods used to achieve a goal or objective.  Teaching strategies should
match the learning style and ability of the learner and consider the subject
matter being taught.

Term Definition
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T
Task An activity, exercise, or problem given to learners to perform.   

Teachable moment Specific, often unplanned times when the teacher recognizes that impor-
tant learning can occur and takes advantage of the opportunity by using
that time to engage students.

Teacher assistant One who supports the teacher in the classroom to reinforce instruction.  

Thematic unit A segment of instruction focused on a given theme or topic.

Transition Times during the school day when there is a change in activity, place,
pace, or level of instruction.  Transition also refers to the change from one
school level to another (e.g., kindergarten to primary school).

V
Validity An indication that an assessment instrument consistently measures what it

is designed to measure. 

Volunteer A person who chooses to help without compensation.  Classroom 
volunteers can be very helpful preparing materials, working with students,
serving as guest speakers, etc.

W
Writer’s notebook Individual student collections of writing used to demonstrate acquisition of

certain literacy skills.

Term Definition

Parts copied or adapted from Judy F. Carr and D. E. Harris, Succeeding With Standards: Linking Curriculum,
Assessment, and Action Planning, ASCD, Alexandria, VA. 2001
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Appendix A

INTERNATIONAL STEP BY STEP ASSOCIATION

Who we are 

The International Step By Step Association (ISSA) is a non-governmental membership organization
established in the Netherlands in 1999 to foster democratic principles and promote parent and com-

munity involvement in early childhood education.  ISSA’s vision is of an open society where the entire
community helps children to reach their full potential.

ISSA unites the individual capacities of independent early childhood organizations into a powerful
network devoted to promoting child-and-family-centered philosophies and advocating for equal opportu-
nities for all children. 

ISSA’s network includes over 220,000 preschool and primary teachers as well as caregivers, parents,
school directors, psychologists, community leaders and local and national education officials. Our pro-
grams currently reach well over 1 million children and their families.

What we do

ISSA’s members cooperate to:

•  Advocate for policy to ensure that every child
regardless of gender, race, religion, nationality
or ability has the opportunity to develop to his
or her full potential. ISSA promotes the rights of
all children to a quality education and reaches
out to children of minority families, children
with disabilities, Roma and refugee children,
and children of families living in poverty. 

•  Engage in Systemic Education Reform Projects
that work from the grassroots level up to
achieve lasting policy reform. ISSA provides
training and technical assistance to teachers
and other education professionals, parents and

communities, educational training institutions
and policy makers. 

•  Develop new teacher resources and early child-
hood education standards, provide high quality
training, and encourage research. ISSA offers
training, consulting services and materials to
lend support to teachers, parents, communities,
teacher training institutions and policymakers. 

•  Implement national, regional and international
projects through our network, in partnership
with other organizations. 

•  Provide a forum for early childhood educators,
experts and policy makers. ISSA provides oppor-
tunities to share knowledge and experience
through our publications, our journal “Educating
Children for Democracy,” our website and ISSA
events.
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Where we do it 
ISSA was established by non-governmental organi-
zations implementing the Step by Step Program, an
early childhood education reform project focusing
on countries struggling to make the transition to a
democratic society, which was created in 1994 by
the Soros Foundations Network.  ISSA’s national
members are located in 30 countries in Central and
Eastern Europe, the former Soviet Union, Mongolia,
Haiti, and Argentina.  

ISSA’s coordinating office and its network of
National Members offer both professional capacity
as well as infrastructure to implement early child-
hood projects in cooperation with other partners
nationally, regionally and internationally.  ISSA also
facilitates cross-cultural collaboration in the field of
early childhood education.

As the international voice of the Step by Step
Program, ISSA offers its philosophy, programs and
activities to benefit children, their families, and
communities world wide.

Join Us
ISSA welcomes applications for membership from
individuals and organizations that share our vision.
For more information about our programs, mem-
bership, training and resources, please contact us
by email at info@issa.nl or visit our website at
www.issa.nl. 

Coordinating Offices:

International Step by Step Association
400 West 59th Street
New York, NY 10019
U.S.A.
Tel:  1 (212) 547-6918
Fax: 1 (212) 548-4610
Email: info@issa.nl

International Step by Step Association
Rakoczi ut 22. IV./24.
H-1072 Budapest
Hungary
Tel:  (361) 266-3463
Fax: (361) 344-5947
Email: info@issa.nl

International Step by Step Association
Keizersgracht 62-64
1015 CS Amsterdam
The Netherlands
Tel: 31 (0) 20-520-7505
Fax: 31 (0) 20-520-7510
Email: info@issa.nl
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Manuals and Training Materials

Methodologies 

These resources for teachers, caregivers and par-
ents and other early childhood professionals

are hands-on guides, which provide practical appli-
cations on how to implement child-centered, com-
munity-based philosophies in early childhood pro-
grams.  The foreign language editions have been
specially adapted by professionals for local condi-
tions in each of the countries participating in the
Step by Step Program.  Training modules supple-
ment each methodology.

• Creating Child-Centered Programs for Infants and
Toddlers

• Learning Activities for Infants and Toddlers: An
Easy Guide for Everyday Use

• Creating Child-Centered Classrooms: 3-5 Year
Olds

• Creating Child-Centered Materials for Math and
Science (3-6 year olds)

• Creating Child-Centered Classrooms (6-7 year
olds)

• Creating Child-Centered Classrooms (8-10 year
olds)

• Creating Inclusive Classrooms
• Making a Difference: A Parent’s Guide to

Advocacy and Community Action  
• Education and the Culture of Democracy:  Early

Childhood Practice

Training Modules

T raining modules supplement the methodolo-
gies listed above. They are adapted by profes-

sionals to address country specific needs and cir-
cumstances. 

Infant/Toddler Training Modules
• Using What We Know About Infants & Toddlers

to Create Child-Centered Environments that Work
• Tuning in to the Individual Child
• A Holistic View of Infants and Toddlers
• Our Role in Supporting Children’s Development
• Establishing Trust Between Caregivers and Babies
• Supporting Children in the

Attachment/Separation Process
• Observing Infants & Toddlers
• Social Development
• Preparing the Environment of Infants & Toddlers

• How Babies Learn
• Play as an Essential Aspect of Development
• Establishing a Daily Routine with Infants &

Toddlers
• Communicating with Infants & Toddlers
• Supporting Children’s Physical Development
• Food Experiences
• Sensory Play Workshop
• Thinking of Babies Means Thinking of Parents
• Continuing Training and Support for

Infant/Toddler Caregivers

Preschool Training Modules 
• Learning to Play: Activity Centers
• Learning Through Play: Introduction to

Individualization
• Learning Through Play: Environment
• Parental Involvement
• Involving Families in Programs for Young

Children
• Block Workshop: Under Construction
• Story Dramatization 
• Transition Information 
• A Bridge from Assessment to Learning:

Classroom Activities for 3-6 year olds
• Enhancing self-esteem and self-concept in

Children 
• Making Books With Young Children 
• Teams Working Together 

Primary School Training Modules 
(Grades 1, 2, 3, 4)
1st Grade:
• Introductory Training for the First Grade

Methodology
• The Classroom Environment: A Training

Workshop for First Grade
• Primary Workshop: Thematic Teaching
• A Balanced Reading Program Using Ongoing

Assessment In The Classroom
• Mathematics for First Grade
• Morning Meetings
• The Writing Process
• Using Parents and Other Adults as Classroom

Assistants
• Using Ongoing Assessment in the Classroom

2nd Grade:
• Make and Take-It Workshop 
• The Roles of the Teacher in the Child-Centered

Primary Classroom 
• Cooperative Learning for Teachers of Primary

Students
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3rd Grade:
• Teacher/Child Interactions
• Individualizing, Multiple Intelligences, and

Learning Styles In the Classroom
• Math for 8-10 Year Old Children
• Science for Students 8 to 10

4th Grade:
• Classroom Strategies Which Foster Reading

Motivation
• Inquiry: Teaching Critical Thinking in Math and

Science to 8 to 11 year-olds
• Teaching Writing to Children

Transition to Middle School  (5th-8th Grade)
• Introduction to the Middle School Years
• Establishing a Partnership between Home and

School 
• Creating a Collaborative Teaching Team
• Learning Environment
• Integrating the Curriculum

Inclusion Training Modules 
• An Overview on Creating Inclusive Classrooms
• Instructional Approaches for Children with

Disabilities in the Preschool Classroom 
• Instructional Approaches for Children with

Disabilities in the Primary Classroom
• Creating Family-School Partnerships
• Observation of Children with Special Needs
• Assessment of Children with Special Needs
• Developing Individual Education Plans for

Children with Special Needs
• Adapting the Classroom for Children with

Disabilities
• Including Children with Mental Retardation

(Draft)
• Building Opportunities to Include Children with

Disabilities in Your Program 

Other Specialized Training:
• Education for Social Justice - Part 1 (classroom

activities)
• Education for Social  Justice - Part 2 (training for

adults)
• Advanced Cooperative Learning
• School Improvement
• Literacy
• Oral History
• Strategic Planning for NGO’s
• Financial Management for NGO’s

• Professional Mentoring
• Health Activities for Children in Child-Centered

Classrooms

Training for Trainers 
• Theory of Multiple Intelligences
• Training Leaders and Adult Learners
• The Participants and the Trainer
• Designing Trainings
• Developing Effective Workshops for Adults:

Sample Training Activities
• Workshop for developing Skills of Primary

Program Trainers 

Advanced Training for Trainers
• Needs Assessment
• Workshop Development
• Group Facilitation
• Active Training
• Adult Learning
• Effective Trainers
• Evaluation

Professional Development
Courses for Higher Education
Faculty 

Semester-length courses and curricular materials
prepare early childhood teachers for child-cen-

tered teaching.  The Step by Step Program organiz-
es seminars for faculty from teacher training and re-
training institutions to introduce child-centered,
community-based philosophies and methods, and
to offer practice designing interactive teaching
methods to use with adult learners.  

• Child-Centered Curriculum 
• The Study of Children Through Observation and

Recording 
• School and Family Partnerships 
• Individualized Teaching in Early Childhood

Education 
• Learning Through Play 
• Applied Research in Early Childhood Education 
• Classroom-Based Research in Early Childhood

Settings
• Inclusion of Children with Disabilities
• Caring for Infants and Toddlers
• Creating a Successful Practicum Program for

Student Teachers 
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Standards and Assessment
Instruments

Developed through the work of an international
task force of early childhood professionals, the

Standards and Assessment instruments meet the
best international standards for early child develop-
ment. The standards outline core principles in
assessing quality in early childhood programs, and
provide clear, easy-to-use guidelines for staff and
self-assessment.   The instrument also provides
methods for helping teachers and other caregivers
observe and communicate information about chil-
dren’s development. 

ISSA’s comprehensive system of standards includes:
• Program and Pedagogical Standards for

Preschool and Early Primary Grades
• Trainings and Manuals for Certifiers
• Trainings and Manuals for Teacher Trainers and

Mentors
• Self Assessment Manuals for Teachers 
• Standards for Trainers
• Step by Step Primary Assessment materials

Videos 
Children Are our World colorfully illustrates how
Step by Step programs in Haiti, Kazakhstan Latvia,
Moldova, Mongolia and Ukraine are helping pre-
pare children to meet the complex challenges of
the 21st -Century. Emphasizing problem solving
and independent thinking skills, SbS carefully trans-
forms classrooms into dynamic centers of active
learning.  With the child at the heart of its work,
the video illustrates how change at every level-from
the classroom, the family and community, to
teacher preparation and systemic reform-can be
achieved. 

The following country videos are also available:

Children With Special Needs: Step by Step in
Ukraine demonstrates how children with special
needs are learning along side children in regular
classrooms.

Training Centers: Step by Step in Kazakhstan high-
lights how SbS training centers are bringing best
practices to teachers across this vast and varied
landscape.   

Community Involvement: Step by Step in Haiti
illustrates what can be accomplished when parents
and the community efforts are fully engaged in all
aspects of the school.  

Multicultural Approaches: Step by Step in
Mongolia reinforces how schools recognize and
celebrate diversity and ensure that deeply rooted
traditions are not lost.

Classroom Environment: Step by Step in Latvia is
built on the premise that even toddlers learn best in
environments that promote choice and creativity. 

Problem Solving and Critical Thinking: Step by
Step in Moldova illustrates how principles of inde-
pendent learning and problem-solving have trans-
formed primary school classrooms.

School Success for Roma Children, from the Czech
Republic and Slovakia document a project which
proved that Roma children placed in “Special
Schools” for the mentally handicapped can achieve
on the same level as children in mainstream educa-
tion, and should be integrated. 

Children’s Books

In 2002, ISSA launched an initiative to provide
high quality, developmentally appropriate chil-

dren’s literature in local languages.  ISSA’s members
cooperate internationally, encouraging authors and
illustrators from a variety of nations and cultures to
develop new innovative works.  The project has the
short term aim of bringing good reading material
into classrooms, but also the long term goal of
developing children’s book writers and illustrators
in the region, as well as stimulating local publish-
ing that meet children’s developmental needs.
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Appendix C

Step by Step Organizations

ALBANIA
Qendra Hap pas Hapi 
Contact: Gerda Sula
E-mail: sbsal@interalb.net

ARGENTINA
Fundación Leer
Contact: Patricia Mejalelaty
E-mail: pmejalelaty@leer.org.ar

ARMENIA
Step by Step Benevolent Foundation
Contact: Ruzanna Tsarukyan
E-mail: ruzanna@sbsbf.am; office@sbsbf.am

AZERBAIJAN
Open Society Institute- 
Assistance Foundation Azerbaijan
Contact: Ulviya Mikailova
E-mail: UMikailova@educationforward.org.az

BELARUS
Belorussian Parents’ and Teachers’ League “Step by
Step”
Contact: Iryna Lapitskaya
E-mail: stbyst@open.by

BOSNIA AND HERZEGOVINA
Center for Educational Initiatives
Step by Step
Contact: Radmila Rangelov-Jusovic
E-mail: radmila@coi-stepbystep.ba

BULGARIA
Step by Step Program Foundation/Bulgaria
Contact: Emil Buzov
E-mail: emil.step@bitex.com

CROATIA
Open Academy “Step by Step”
(“Korak po korak”)
Contact: Nives Milinovic
E-mail: nives@korakpokorak.hr

CZECH REPUBLIC
Step by Step Czech Republic
Contact: Lucie Rastocna
E-mail: lucie.rastocna@sbscr.cz

ESTONIA
Hea Algus
Contact: Ivar Männamaa
E-mail: info@heaalgus.ee

GEORGIA
Center for Educational Initiatives
Contact: Eteri Gvineria
E-mail: eteri@mega.osgf.ge

HAITI
Step by Step Program Haiti (Tipa Tipa)
Contact: Dominique Hudicourt
E-mail: hudivania@hainet.net

HUNGARY
Ec-Pec Foundation
Contact: Eva Deak
E-mail: deakeva@ecpec.hu 

KAZAKHSTAN
Public Community Soros Educational Step by Step
Center
Contact: Dina Aidzhanova
E-mail: daidzhan@escape.kz

KOSOVA
Kosovo Education Center
Contact: Hana Zylfiu 
E-mail: hzylfiu@kec-ks.org

KYRGYZSTAN
Center of Educational Initiatives “Step by Step”
Contact: Gulnur Sultanalieva
E-mail: gulnura@step.kyrnet.kg
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LATVIA
Center for Education Initiatives
Contact: Zenija Berzina
E-mail: zenija@iic.lv

LITHUANIA
Center for Innovative Education
Contact: Regina Sabaliauskiene 
E-mail: regina@uic.lt

MACEDONIA
Foundation for Educational and Cultural Initiatives
in Macedonia
Contact: Suzana Kiranziska
E-mail: skiran@soros.org.mk

MOLDOVA
Programul Educational Pas cu Pas
Contact: Cornelia Cincilei
E-mail: hs@moldnet.md 

MONGOLIA
Mongolian Foundation for Open Society
Contact: Narmandakh Adiya
E-mail: nmandah@soros.org.mn

MONTENEGRO
Pedagogical Center of Montenegro
Contact: Sasa Milic
E-mail: sasam@pccg.cg.yu

ROMANIA
Center for Education and Professional
Development
Contact: Carmen Lica
E-mail: carmenlia@stepbystep.ro

RUSSIA
Russian Foundation for Education Development
(RFED) “Soobschestvo”
Contact: Ekaterina Mokhovikova
E-mail: Ekaterina.Mokhovikova@rfro.ru 

SERBIA
Centre for Interactive Pedagogy (Centar za 
interaktivnu pedagogiju)
Contact: Milena Mihajlovic
E-mail: ciip-milena@sbb.co.yu

SLOVAKIA
Nadacia Skola dokoran
Wide Open School Foundation
Contact: Eva Koncˇoková
E-mail: nsd@nsd.sk

SLOVENIA
Developmental Research Centre for Educational
Initiatives – Step by Step 
Contact: Tatjana Vonta
E-mail: step.si@siol.net

TAJIKISTAN
OSI-Assistance Foundation – Tajikistan
Contact: Nazarkhudo Dastambuev
E-mail: peaks@osi.tajik.net

UKRAINE
Ukrainian Step by Step Foundation
Contact: Natalia Sofiy
E-mail: sofiy@ussf.kiev.ua or admin@ussf.kiev.ua

UZBEKISTAN
Open Society Institute – Uzbekistan 
Contact: Khamida Akhmedova
E-mail: khamida@rambler.ru
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International Step by Step Association

The International Step by Step Association (ISSA) is a non-governmental membership
organization established in the Netherlands to foster child-centered approaches

and promote parent and community involvement in early childhood education.  ISSA’s
vision is of an open society where the entire community helps children to reach their
full potential and where children are active participants in the learning process.

ISSA combines the strengths of 30 organizations in as many countries, reaching
over 220,000 preschool and primary teachers as well caregivers, parents, school direc-
tors, psychologists, community leaders, and local and national education officials.
Step by Step programs currently reach millions of children and their families.   ISSA’s
members cooperate to advocate for equal access to quality education for all children;
engage in national reform of early childhood education systems; develop new teacher
resources, provide training and encourage research; implement national, regional, and
international projects; and provide a forum for educators, experts, and policy makers
to share knowledge and experience.  

The ISSA Pedagogical Standards were developed by experts from the ISSA network
and are intended for use by any teacher or early education professional committed to
quality improvement in center-based programs.  The Standards and Indicators provided
in this booklet offer an evaluation framework based on child-centered practice and
family involvement.  Through modification of the Indicator Examples, ISSA Pedagogical
Standards can be adapted to specific national and cultural contexts.  

The revised Pedagogical Standards, offered in this second edition, serve as the
foundation of ISSA’s comprehensive Quality Early Education Initiative.  The Quality
Early Education Initiative provides a framework for teacher development, offering pro-
fessional trainings and manuals designed specifically for teachers, mentors, and certi-
fiers. The system promotes teachers’ self-directed learning under the guidance of
trained professional mentors.  Mentors conduct classroom observations using the ISSA
Pedagogical Standards and assist teachers in the development of individual plans, that
build on teaching strengths and address any identified weaknesses. Teachers who
believe that they meet all of the ISSA Pedagogical Standards can seek recognition by
applying for international certification.  

To learn more about ISSA or the Quality Early Education Initiative or to become a
member, please visit our web site at http://www.issa.nl. 


