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While early childhood is increasingly recognized as the most important period in the life of a child, the countries of Central
and Eastern Europe and the Commonwealth of Independent States (CEE/CIS) face signiﬁcant challenges in providing
quality early years services. The collapse of the Soviet Union in the early 1990s led to the disruption of funding ﬂows, social
structures, and political systems which formerly supported a robust early education system reaching even the most remote
corners of the USSR and the countries within its sphere of inﬂuence. While these countries have adapted and adjusted to the
challenges of transitioning to market economies and democracy, early childhood education has often suffered, particularly
in rural areas and among at-risk populations. The remaining services are sometimes less than ideal and slow to adopt new
innovations as they struggle to maintain their existence, leaving many young children and their families without access to
appropriate services.
While funding ﬂows have been disrupted or disappeared, the ﬁerce dedication of families, early education professionals, and
local and national governments to providing the highest quality education for young children has not diminished. Profound
contributions have been made in the CEE/CIS region to the ﬁelds of child development and early childhood pedagogy, and
it has recognizable strengths in terms of institutions and trained professionals in the ﬁelds of education, health, and social
protection. Education is highly valued in the region, and a multitude of innovative responses to the challenge of providing
quality early years services has sprung up across the region.
Over the past ten years, ISSA and its members in 28 countries of the region have been an integral part of this response,
designing and implementing ECD reform projects which have created and raised the quality of existing ECD services for
young children. Over the years, ISSA has had the honor of working with many partners and colleagues in the region towards
the goal of equal education opportunities for all children. With this Handbook of ECD Innovations, ISSA has sought to collect
examples of these innovative responses – successful investments and public/private partnerships – which have resulted in
quality ECD programs in the countries from the region.
These examples are from both within and outside the ISSA network, and we hope the Handbook will serve as a source of
inspiration in considering new ways of improving and expanding integrated ECD services, both in the CEE/CIS region and
beyond. High on agenda should be the importance of supporting and expanding emerging models of good practice. Some
examples taken from the Handbook include alternative forms of community-based early childhood education and integrated
parent-child centers, counseling families and caregivers during health care contacts, creating shift-based or “mobile”
preschools in order to meet the needs of children who currently lack access due to a shortage of preschools or migration,
and many, many others.
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As it celebrates its 10th anniversary, ISSA is reﬂecting on the role it has played in bringing together ECD networks and
stakeholders from across the region to develop a shared understanding of quality in education, to exchange ideas and
best practices, to engage in joint projects and advocate for strengthened early education services. ISSA looks forward to
continuing to bring together networks from the region and beyond, through annual conferences and sharing of resources,
and to embarking upon new partnerships and initiatives based on some of the ideas shared and explored in this Handbook.
We believe that it is only through mutual support and cooperation in networks of knowledge, both across the region and
across the world, that we will be able to effectively promote and improve equity and access to quality education for all
children, especially in the early years.
Early childhood provides excellent opportunities for reaching out to families and communities and garnering their support
to ensure that every child reaches his or her full potential and develops the skills necessary for being a successful and active
member of a democratic knowledge society. To make this vision a reality, we must all work together, sharing our knowledge
and experience across borders. ISSA is excited to share this contribution to the network of knowledge which spans continents
and crosses oceans, bringing us all closer to reaching our common goal.
ISSA Secretariat
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Publication Note
ISSA is pleased to launch this Handbook during the ECD Policy Roundtable Investing in Early Childhood Development: The
Most Effective Use of a Nation’s Resources co-hosted by the Romanian Ministry of Education, Research, and Innovation and
ISSA on 14 October 2009. The Roundtable was organized in partnership with UNICEF, the Open Society Institute, and the
Consultative Group on Early Childhood Care and Development.
The successful ECD interventions described in this handbook were submitted to ISSA by ECD practitioners, policymakers,
civil society organizations, and teacher training institutions throughout the CEE/CIS region. ISSA has edited the submissions
to meet the formatting and length requirements of the document, and has made every effort to obtain the approval of the
authors for such edits. The authors maintain whole responsibility for the accuracy of the contents of their submissions,
and any opinions, beliefs, or ideas stated in the submissions are exclusively those of the authors, and do not reﬂect ISSA’s
opinions or beliefs.
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Regional ECD
Experiences, Innovations,
and Lessons

IBM Kidsmart Early Learning Programme
Project:

IBM KIDSMART EARLY LEARNING PROGRAMME

Location:

EMEA, with speciﬁc examples from France, Romania, and Russia

Contact:

Carol Berry, Senior Education Programme Manager, EMEA

Email:

carol_berry@uk.ibm.com

Telephone:

+44 (0)20 7202 3123

Introduction to the KidSmart Programme
The IBM Kidsmart Early Learning Programme is a successful global initiative which is delivering innovation and excellent
results in a key area of public policy: high quality education in the critical pre-school years.
The KidSmart Early Learning Centre consists of a colourful, robust housing for a PC, loaded with award winning early learning
software in nineteen European languages. One or more of these is donated to pre-schools in disadvantaged areas and
teachers are trained to make effective use of it.
The programme aims to support the development of enriched teaching and learning through the appropriate integration of
information and communication technologies (ICT). It was also designed as a speciﬁc initiative to address the digital divide
and give children a critical head start in using ICT for learning. In addition, KidSmart supports the development of vital social
skills in young children and engages parents systematically in this process.
IBM has worked with the Centre for Children and Technology in the US to design a multi-lingual website for KidSmart which
supports teachers and parents using ICT with young children. It is available in 8 languages: www.kidsmartearlylearning.org.
The programme is unique in offering ICT training and development opportunities as well as signiﬁcant resourcing and
support for early education practitioners from a private company. It has had a clear impact on policy development.
High quality public private partnerships are key to
the effective delivery of the KidSmart programme
objectives and these partnerships have been
established since 2000 in 29 countries across
Europe, the Middle East and Africa (EMEA) with
national or regional Ministries of Education in a
rolling programme.
The role of the Ministries is to provide high
quality training for participating teachers, to
contribute to the selection of schools, and to
monitor and evaluate the programme. IBM offers
a 2-day workshop for teacher trainers in country
upon request. Leaders of partner organisations
set speciﬁc objectives for KidSmart linked to
their national strategies for ICT and for early
education.
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The programme began in the EMEA region in 2000 and 42,000 KidSmart Early Learning Centres have been donated in 60
countries worldwide. In Europe, it was introduced to nine countries in 2000. This has increased year on year and 29 countries
in the region now participate in the programme, including Romania, Slovakia, the Czech Republic, Poland, and Russia.
14,000 Centres have been distributed in EMEA to the end of 2009, beneﬁting over 2 million children. 20,000 teachers in
EMEA have received training through KidSmart.
An external evaluation of the Kidsmart Early Learning Programme in Europe commissioned from Cambridge University
shows strong developmental outcomes for children and very positive impact on teacher skills and bridging the digital divide.
It has also enriched learning for children with special educational needs, including immigrant children. These ﬁndings have
been corroborated in many independent evaluation reports at country level. The programme is inﬂuencing education policy
and making a positive contribution to long term economic development goals.

Examples of ‘KidSmart’ Public Private Partnerships
ROMANIA
In Romania, IBM partners with the Ministry of Education, Research and Youth to select appropriate kindergartens in
accordance with the KidSmart programme criteria and to deliver training to teachers which helps them to make effective
educational use of the donation. 260 units have been donated across the country since 2007.
Romania was selected for the programme, and in September 2006 a full-time Corporate Citizenship and Corporate Affairs
Manager was appointed to manage and implement KidSmart and other CC&CA programmes in Romania. She embarked on
high level discussions with senior ofﬁcials at the national Ministry of Education, who were very positive and receptive from
the start, keen to embark on this ‘technological challenge’ with IBM. From the outset, there was a strong interest in what the
new technology could offer pre-school children and their teachers by combining what looked like fun and games with active
and interactive learning
In December 2006, education experts commissioned by the Ministry inspected the KidSmart Early Learning Centre and
reviewed the software. They reported that it was extremely well suited to support the learning of pre-school children aged 3–7
in Romania and would have the added advantage of teaching early English language skills in a fun and natural way.
A written agreement setting out the aims of the IBM KidSmart programme and their respective roles and responsibilities
was consequently signed by IBM and the Ministry of Education in July 2007. This is updated and renewed each year as the
programme continues to be extremely robust and successful.
In April 2007, a launch event was held in Sibiu city Hall, attended by the IBM country manager and the Sibiu City Mayor,
which attracted extensive press coverage.
“The Ministry of Education is pleased to collaborate with IBM on this extraordinary programme that will provide children
in Romania with new learning experiences through information technology. This experience will be valuable once they start
primary school,” said Mr. Dumitru Matei, Secretary of State for pre-school education, “Children in kindergartens in Bucharest
and in other localities in Romania will beneﬁt from using these computers as part of the educational process.”
“One of the major priorities of the Ministry of Education and Research is developing early learning IT skills. This means
taking learning innovation from information technology. We believe that pre-school experience with basic concepts in this
ﬁeld will be particularly useful during children’s future education. From this perspective, the partnership with IBM supports
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the efforts of the Ministry and represents an excellent contribution to community life,” said Liliana Preoteasa, Director
General College School Education Directorate in the Ministry of Education and Research.
A senior IBM education programme manager, delivered a 2-day ‘train the trainer’ workshop for 25 lead teachers from the
programme in Bucharest in May 2007, ensuring that they had the knowledge and materials to train other teachers joining
the programme in 2007 and in future years. The workshop was introduced by a Ministry representative, who attended on
each of the 2 days.
All of the units delivered between 2007 and 2008 are now installed in kindergartens in Romania, many with the support
of IBM volunteers. A record is kept of the receiving schools, who each sign a simple donation letter to conﬁrm receipt and
ensure their commitment to speciﬁc roles and responsibilities in implementing the programme in their school. This is to
ensure that children get maximum educational beneﬁt from it.

RUSSIA
The Kidsmart Early Learning programme is implemented across the vast territory of Russia, from north to south and from the
west to Siberia. Currently, 5 large cities participate in the programme: Moscow, Nizhny Novgorod, Perm, Kazan and Vologda,
with 3 more due to join the programme this year: St. Petersburg, Krasnoyarsk, and Rostov.
Initially, IBM presented the programme to the Federal Education Ministry, where it was subject to detailed review by senior
ofﬁcials. The outcome of this was very positive and, with the national Ministry’s full endorsement and support, we were in an
excellent position to engage in direct partnership with selected city and regional authorities.
The partnerships began with a presentation from IBM to senior local education ofﬁcials about the beneﬁts and anticipated
outcomes of the KidSmart programme. The presentation particularly emphasises the importance and value of integrating
ICT into early education overall. As we have gained experience in negotiating programme partnerships in Russia, we have
begun to invite the Ministries of IT and their associated committees to these start-up meetings as well since they have often
turned out to be very effective drivers of the programme, in partnership with the Ministries of Education.
Regional and city governments have been very supportive of the KidSmart programme from the outset, referring IBM to work
closely with their early education departments to implement the programme on the ground. A formal agreement, setting out
the roles, rights and responsibilities of each partner is subsequently signed. The pre-schools themselves report directly to the
Departments of Education, from whom they receive the donations.
•

Over 12,000 children are currently participating in the programme in Russia;

•

Over 200 teachers have been trained in the use of ICT for early learning and its effective integration into early
education;

•

130 pre-schools have integrated Kidsmart into their curriculum in Russia.

One example is Perm, a city in the Urals:
Here, IBM’s partnership is with the Perm City Administration Department of Education. The Department ran a contest to
select the pre-schools to participate in the KidSmart programme. As a result, 26 pre-schools which had teaching teams open
to innovation and keen to introduce new teaching techniques, were selected. The teachers and Department of Education
staff took part in a one-day IBM training workshop on the “Effective use of ICT in early education”. This is one of a series
of workshops that build local capacity to take over the training. On-going support for good pedagogy in implementing the
programme is provided by the Department of Education, which monitors the programme systematically and supports the
sharing of best practice through regular meetings with the schools and some use of on-line forums.
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In April 2009, the Perm Department of Education ran a conference on early learning. Pre-school teachers and early learning
experts from 10 regions of Russia came together to discuss innovations in early education. For the ﬁrst time, the conference
included a section on ICT in early education. KidSmart teachers from three regions presented their experiences of working
with the programme, including some very positive test results assessing children’s cognitive and social development. These
demonstrate that many of the ‘KidSmart’ children were learning more quickly and were more highly motivated to learn than
similar children in ‘control’ groups.
The Perm conference also included a KidSmart ‘master class’ conducted in one of the Perm kindergartens. The session was
attended by the City Mayor, Igor Shubin. He told the conference participants that the education of young children is one of
the city’s biggest priorities and highlighted the importance of the Kidsmart programme in helping to equip the upcoming
generation with 21st century knowledge and skills.
From a business perspective, our global community grant programmes offer signiﬁcant social investment by IBM in regions
that are important for business development. This has a very positive impact on the local population and the results of our
programmes attract a lot of attention from regional media. In all the regions of Russia the KidSmart programme stimulates a
very hot topic among the local population about what age children should start working with computers. Innovation inspires
real thinking and debate. As a result, IBM becomes known and respected for its thought leadership as well as its willingness
to invest in and not just to sell to, communities.

FRANCE
KidSmart is a very strong and inﬂuential programme at a national level in France, where the programme is run in partnership
with the Ministry of Education, beginning in 2003. The programme is highlighted on the Ministry’s education website (www.
educnet.education.fr) where it is positioned as the prime example of an innovative programme promoting the effective
integration of ICT into teaching and learning in early education. The French Education Ministry has established the 2–3 day
regional training programmes centrally and hosts trainer meetings in Paris once a year.
A sophisticated database on Educnet (www.primtice.education.fr) has been designed by the Ministry to capture effective
practices in a consistent format as a resource for the profession nationally. There are currently nearly 200 examples of
such practices from the KidSmart programme (endorsed by a quality control process) posted on this database. In addition,
there is a very active community of KidSmart teachers and trainers which collaborates to develop effective applications of
ICT in early education. It is now seen as a badge of quality for a school to participate in KidSmart and there is considerable
competition to be accepted on to the programme. In order to apply, schools submit a ‘request for proposal’ document to the
Ministry and have to commit to a minimum of 3–4 days training per year.
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COUNCIL OF EUROPE’S TEACHING KIT FOR ROMA CHILDREN

Council of Europe’s Teaching Kit for Roma Children1
(Mallette Pédagogique)
Project:

MALLETTE PEDAGOGIQUE – TEACHING KIT FOR ROMA CHILDREN

Location:

Europe, the 47 Council of Europe Countries

Contact:

Aurora Ailincai
Project Manager, DGIV – Directorate of Education and Languages, Council of Europe

Email:

aurora.ailincai@coe.int

Telephone:

Fax: +33 (0)3 88 41 27 06

General Description
The Teaching Kit for Roma Children is a set of materials to help Roma children ages 5–7 who did not attend preschool
develop the skills required to succeed in school. The Teaching Kit is an alternative learning tool for children and can be
used by children autonomously within the family or in other informal learning environments. It prepares children with skills
necessary to adapt to primary schooling and promotes transitions from the home to school environment. The Teaching Kit
is based on four principles: learner autonomy, a play-based approach, a thematic approach and assessment and evaluation.
It is part of the Education Program for Roma Children in Europe, led by the Council of Europe.
Several basic principles underlying the decisions made on the contents of the kit and the activities suggested by means of
activity sheets:
•

conformity with school syllabuses – the aim is to enable children to acquire some, at least, of the knowledge and knowhow prescribed in syllabuses, making it easier for them to integrate into schools;

•

independence and supervision – some of the activities are for children on their own, while others are to be carried out
with guidance; the aim is to inform the adults of educational content beyond reading writing and arithmetic, and to make
the children aware of the beneﬁts they can derive from adults' assistance in acquiring new knowledge;

•

practical usefulness and signiﬁcance – the activities relate to practices which concern the minority (obtaining clean water,
using energy carefully, easier or more economical production, etc.); they move from the immediate ("what purpose does
that serve?") to ever more complex issues leading to questions relating to meaning ("how can we…?", "why…?"). The
aim is to raise awareness of the usefulness of what is learnt and the beneﬁts of the various elements of the knowledge
(beneﬁts for oneself and for one's whole group);

•

inexpensiveness – the activities make use of inexpensive material usually available in the household: lemons, copper,
buckets, sand, etc.;

•

clarity of instructions – possible experiments are described on activity sheets based mainly on pictures and drawings,
most of the adults concerned being illiterate;

1

Information from this proﬁle was collected from the following sources: http://www.coe.int/education/roma,
http://www.coe.int/t/dg4/education/roma/preschool_en.asp
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•

robustness of the material – this is vital, given the places and conditions of use (yard, kitchen, while younger brothers
and sisters are being looked after, etc.); activity sheets are therefore made of material that can withstand being twisted
or getting damp.

Goals
This tool was to be aimed at children who, for different reasons, had not attended nursery school and were not ready, in
terms of either learning or maturity, for the ﬁrst year of primary school. It was also to be aimed at children who had fallen
behind somewhat, particularly as a result of absences or various family problems.
The Teaching Kit aims to promote access to and success in school by targeting learning related objectives with children
and their parents. The teaching Kit seeks to facilitate children’s intellectual, emotional and social development. It also aims
to promote the development of basic skills needed to start school such as how to study, improve analytical and reasoning
skills, and encourage imagination, as well awakening the desire to learn. The Mallette Pédagogique not only focuses on the
development of childhood skills but also works to bridge Roma’s community life with school culture by integrating parents
in their children’s education and by promoting their appreciation of education.

History
The Teaching Kit is produced in the framework of the Council of Europe project “Education of Roma children in Europe”.
While the ﬁrst text on Roma issues was adopted by the Council of Europe in 1969, it is in the early 1990s that the international
community started to pay close attention to Roma issues, especially to immediate human rights concerns, including
protection from discrimination and persecution, and legal representation. The most recent text about the education of
Roma and Travellers date from June 2009: Recommendation (2009) 4 on education of Roma and Travellers in Europe. This
recommendation is the most speciﬁc and relevant to the topic because it provides the guiding principles of an education
policy for Roma children in Europe, setting out priorities in terms of structures, curricula, and teaching material, recruitment
and training of teachers, information, research, and assessment, consultation, and co-ordination. This text recalls the
previous Council of Europe Recommendation (2000)4 on the education of Roma children in Europe which was the starting
point of the project “Education of Roma children”.
The general idea behind the tool–Teaching kit–designed by the Council of Europe, is that minorities should be respected not
only for ethical reasons and because of their contribution to humankind as a whole, but also so as to enable them to play
their role in the cultural, technical, economic, etc., exchanges.
Having noted how often Roma and Traveller communities do not take kindly to the presence of aliens, it was thought that
they would be readier to accept the presence of educational material, especially if this made activities possible which were
meaningful in the context of day-to-day life. This is why we opted for a teaching kit, not only easy to carry, but also inexpensive,
meeting the spatial and ﬁnancial constraints that Roma and Travellers communities are known to face.

Services and Activities
The Teaching Kit is disseminated as a CD-ROM which includes manuals, pedagogical fact sheets and other teaching and
learning materials to be used as training tools. The Teaching Kit is easy to carry around and simple to use.
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The learning activities are divided into levels of difﬁculty. The activities have been designed to enable children to develop the
basic skills they will need in order to adapt to primary schooling: observation, trial and error, theory-building, experimentation,
drawing, modelling, classifying, picture reading, picture writing, etc. Science is the ﬁeld chosen on the basis that, because of
its claim to universality, it is the best area for bringing together communities which may operate on the basis of very different
values. Our idea is that, scientiﬁc explanations being essentially transcultural, working on them would make it possible to
transcend cultural particularity, with the sciences offering ideal ground for socialisation, meaning a sharing of values which
apply across different communities. Children and families are trained in the use of the teaching kit.

Evaluation Results
The objectives of evaluation
There are three aims:
1.

to appraise the acceptability of the material to the minorities concerned and the ensuing activities;

2. to specify what kind of back-up is necessary to enable adults to use the material independently with their children;
3.

to appraise the impact the teaching kit has on the plan to get children into schools.

Where acceptability is concerned, it was observed what has happened to the material between each visit by a mediator, and
the participants’ opinions of it; the exchanges between adults and children when the kit was in use was also analysed. The
analysis of the mediator’s practice is based on a study of the exchanges at the various meetings (presentation of the material
and follow-up of its use). The impact the Teaching Kit has on the plan to get children into schools is appraised on the basis
of parents’ comments about the school and the knowledge taught, their plans for schooling and for helping their children,
and the determination they express in this respect. In very general terms, the procedure adopted was one combining the
ethnographic approach and the analysis of social interactions. Initial results from the qualitative evaluation of the pilot study
suggest that communities strongly supported the use of the Teaching Kit and that adults engaged as tutors for their children,
imitated the experts’ role by demonstrating, asking questions, and waiting for children’s responses.
The results also suggest that strong support for the project comes from the children. This may be attributable to the “successoriented method” developed through the teaching kit, with the child being praised for what he or she does know, without
being penalised for anything done badly. In the speciﬁc context of the Roma community, the tool created by the Council of
Europe enables families not to feel directly challenged or called into question for not sending their children to school. Their
involvement in the use of the teaching kit is a matter of free choice, both for them and for their children.

Funding Sources
The Teaching Kit was produced by the Council of Europe and ﬁnanced via the budget allocated to the project “Education
of Roma children in Europe”. Additional ﬁnancial support was received from the Finish Ministry of Foreign Affairs and the
Norwegian Ministry of Foreign Affairs in the form of voluntary contributions for the project. The Teaching Kit contributes to
the inclusion of Roma and Traveller children in basic education through improving their access to early childhood educational
opportunities and their transition to quality primary education. Cognitive, social and emotional well-being of all children, and
their long-term success in school and life, depends on the experience of quality early childhood education. The integration
of marginalised and excluded children, including Roma and Traveller children, in the mainstream education system is a
general objective of the Council of Europe. Revamped efforts are therefore needed at the policy and practice levels to render
mainstream schools and early childhood education programmes inclusive so that Roma and Traveller children can enjoy
participating equally in learning with non-Roma children from the preschool age.
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Country
ECD Experiences,
Innovations,
and Lessons

Albania
ECD for Everyone – Gardens of Mothers and Children
Project:

GARDENS OF MOTHER AND CHILDREN

Location:

Northern Albania

Contact:

Linda Bushati, UNICEF Project Ofﬁcer

Email:

mbushati@unicef.org

Telephone:

+355 6920 69500

Following the collapse of Albania’s social service network in the 1990s, only 49% per cent of children nationwide have
access to preschool education. In the poor and isolated northeast, the ﬁgure falls to 30%. Without preschool or a stimulating
environment at home, young children fare poorly in primary school. In addition to hindering their future opportunities, lack of
education puts them at risk of trafﬁcking, sexual exploitation, and exploitive child labor. This situation, along with widespread
internal migration, called for an innovative, ﬂexible, and cost-effective early childhood education model responding to these
new and dynamic population trends.
The Gardens of Mothers and Children are low-cost community-based centres that serve children from birth to 6 years along
with family and community members. Organized by local communities and partner organizations in spaces donated by
families or local government, the centres offer social and educational services. They operate daily from 8.00 am–noon,
providing children with preschool education and the opportunity to play, learn, and to interact with their peers. At the same
time, mothers and other women in the community participate in training and discussions on child health and development,
nutrition, play, and children’s rights.
The Gardens of Mothers and Children are situated primarily in remote and poor rural areas in the north and northeast of
Albania, where about 15% of the population is children under age 6. Yet these areas have little in the way of preschool or
health services. Currently, 39 centres are operating in the districts of Kukes, Has, Tropoje and Diber.
The Gardens offer quality early learning, counseling for mothers, health check-ups and home visits for children, conﬂict
resolution (including blood feuds), and women’s empowerment activities. Opened in 2004, the centres are beneﬁting up to
1,300 children yearly. 760 fathers take part in activities and trainings aimed at encouraging active fathering and participation
in the community. More than 800 mothers and other young women receive training yearly on child health and development
and the importance of play and interaction.
The Gardens are proud of their many achievements, including the following. Gardens are part of the pre-university strategy
of Albania. They give access to ECD to 1,300 children living in poor and isolated areas. They have been very successful in
promoting volunteerism (650 volunteers yearly). They have introduced child friendly curriculum and holistic interventions for
ECD. The Gardens model is accepted and demanded by local governments in other areas of Albania, and the Gardens have
been evaluated to be a low cost model.
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Lessons Learned
External evaluations have documented that participant children show better results than those in a control group in psychosocial development. Children whose mothers were beneﬁciaries of the project had, in general, few health problems compared
to the control group. 78% participant mothers make important family decisions, compared to 67% of the control group.
The following lessons have been learned in implementation of the project. A sustainability plan needs to be built-in and
agreed to by the Government right from the design stage of the project. The adoption of alternative models versus the
classical preschool models requires changes in the mindsets of decision makers, requiring strong advocacy and lobbying.
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Armenia
Parental Education Opens Doors to Quality Education
for Children from Marginalized Families in Armenia
Project:

COMMUNITY BASED EDUCATION

Location:

Voskepar Village, Armenia

Contact:

Ruzanna Tsarukyan

Email address:

ruzanna@sbsbf.am

Telephone:

+374 10 226996; 220442

Voskepar is a small village in Armenia. It is located in Noyemberian, one of the most disadvantaged regions of the country.
Voskepar has approximately 1150 inhabitants, including 43 preschool-aged children. Most of the children live in single parent
families with their mothers and grandparents. Many fathers do not live with their children because they have left the country
in search of work. Many children know them only from photos that are put in some conspicuous place in the house.
To a visitor, Voskepar may look like a desolate, dismal place where there is little for young children to do. There has not been
a kindergarten in the village since Soviet times, and there are no services for children aged 0–6.
To change the life of young children and their parents in Voskepar, the “Step by Step” Benevolent Foundation launched a
community-based education project in the village. The project aimed to help families educate their children in a home-based
environment and prepare them for school. To ensure the support of the local government, several meetings were organized
with the village administration to discuss the critical importance of early years and to explain the project’s goals and expected
outcomes. As a result, the head of the village administration provided a room in her ofﬁce for organizing monthly parenting
sessions.
Voskepar’s project is a part of a larger parental education program that has been implemented in Armenia since 2003. Given
the fact that about 75 percent of children in Armenia do not attend kindergartens, the project has proven to be vital and
timely for the country. The overall goal of the project was to support the development of high quality alternative approaches
to reaching greater numbers of children who do not attend kindergarten, and families in need of child development services,
by providing quality services on holistic child rearing and educating, and ensuring that children from poor and marginalized
families get the best possible start in life and have access to a quality education in a safe, supportive home environment.
The program started in all regions of Armenia and targeted families with children aged 4–6. Eleven SbS primary and preschool
training centers, as well as several SbS model sites organized monthly sessions for families that did not send their children
to kindergarten. Once a month a group of parents from the community gathered to discuss important issues related to child
care, development, and learning. The families were provided with educational materials to be used at home while working
with their children. The parents acquired the knowledge, skills, and experience to meet the educational needs of their children
in a non-formal educational setting without being overloaded with extra work.
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This parental education model is based on the assumption that an informed parent can better handle child-rearing responsibilities
and help children demonstrate their maximum abilities in all developmental domains. The project’s priority is to help families
ensure that when their children reach school age they are physically and psychologically healthy, well nourished, intellectually
curious, socially conﬁdent, and equipped with a solid foundation for life-long learning.
The program laid the foundation for improved communication between parent centers and families about children’s
developmental progress. It serves as a model on how to use parents and teachers as volunteers in primary schools,
kindergartens or other institutions, to help marginalized families and children gain access to quality services beyond the
context of formal education. It stimulates participation of families in decision-making, governance, and advocacy relative to
their children’s life.
The program is currently up and running in Armenia and it enjoys high popularity in parent and education communities. In places
like Voskepar, the project is invaluable since it serves as the only way to help young children from vulnerable families to reach their
full learning and growing potential.
Through the project, we learned that investing in parent’s education is as important as investing in teachers’ training. Also,
it is important to have the community’s alliance and support to ensure the sustainability of child care and development
initiatives.
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UNICEF – World Bank Partnership Results
in Recovery of Preschool Reducation in Rural and Remote
Communities of Armenia
Project:

PRESCHOOL EDUCATION SERVICES IN RURAL COMMUNITIES

Location:

22 Rural Communities in Lori and Shirak Regions, Armenia

Contact:

Alvard Poghosyan, Education Ofﬁcer, UNICEF Armenia

Email address:

apoghosyan@unicef.org

Telephone:

+374 10 580 516

Introduction
In Armenia, close to 80 per cent of preschool-age children are not able to attend Preschool. High fees, lack of learning
materials, poor learning environments, and poor physical conditions of facilities are among the reasons cited by parents
for low attendance. Furthermore, in about 400 communities the children do not have access to any type of Early Childhood
Education.
Over the last few years, different international organizations have supported the development and introduction of various
models in preschool education. Although the initiatives have generated interests from groups at various levels, the models
were small-scale pilot projects.
In 2008 the Government of Armenia, working with the World Bank and UNICEF, approved the “2008–2015 Preschool
Education Reform Strategy Program”, the “Pilot Project of Introduction of the 2008–2015 Pre-school Education Strategy
Program,” and the adoption of Early Learning Development Standards (ELDS). The pilot project has been implemented in
2008–2009 in 22 rural communities of Armenia, with the ﬁnancial and technical support of the World Bank and UNICEF.
The program emphasized preparing children aged 5 to 6 for elementary education.

Goals and Objectives
The main goal of the project was to reach the most excluded children through the introduction of low-cost preschool education
services in rural communities of Armenia. Speciﬁc objectives of the project were the following:
•

Stimulate community initiatives that encourage the growth of accessible, sustainable preschool education services.

•

Encourage parents to enhance their knowledge of child care and child development, and to participate in their children’s
preschool education.

•

Pilot preschool education standards that will ensure child-centered quality education and child care and introduce
innovative and effective methods of working with children.

•

Based on the pilot project, recommend amendments to preschool education legislation that would make them more
favorable to new initiatives, such as the implementation and introduction of accessible services.
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Activities
•

Map communities and stimulate community initiatives.

•

Establish preschool classes on the basis of school, kindergarten or other institution by providing grants to communities
and ensuring that the community invests at least 20 percent of the project cost.

•

Provide technical and methodological assistance for implementation of the project, including trainings for community
leaders and education ofﬁcials, training for teachers on implementation of the curriculum and ELDS, and follow-up
coaching and mentoring.

•

Monitor and evaluate project.

Results
The beneﬁts of preschool education have been acknowledged by educators, government ofﬁcials, and community leaders,
and the national momentum for preschool expansion has accelerated, due to continuous lobbying by UNICEF Armenia and
World Band policymakers. The government has committed to increase its ﬁnancial contribution to preschool education
and seeks support for further expansion of preschool services in order to reach the younger age groups (3-5 years old) and
marginalised communities. The World Bank included Early Childhood Education in the second phase of the Education
Quality and Relevance Project, which will be implemented during 2009–2013. A substantial number of kindergartens will
be prepared and equipped using this program as a model. Priority will be given to the poorest regions, which have difﬁculty
obtaining supplies. With this initiative, with the ongoing pilots, and with hopeful signs of recovery in some regions and
communities, ECD in Armenia has started the climb back up.

Lessons Learned
In this project, we learned that well-coordinated and targeted interventions can have a sustainable impact, even in the case
of scarce resources. We also learned that quality and appropriate policy analysis of the legal and ﬁnancial environment of
ECD can inﬂuence policy decisions.
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Azerbaijan
A New Stage in Early Childhood Education Development
in Azerbaijan Has Begun
Project:

CABINET OF MINISTRIES AND MINISTRY OF EDUCATION OF
AZERBAIJAN REPUBLIC, PUBLIC CENTRE-BASED PRESCHOOL EDUCATION

Location:

Throughout Azerbaijan

Contact:

Narmina Alnagiyeva
Head of Preschool Education Department, Ministry of Education

Email address:

narmina.alnaghiyeva@yahoo.com

Telephone:

+994 55 677 01 86

On April 12, 2007, the president of Azerbaijan Republic signed the “National Program on Modernization of Preschool
Education” for 2007–2010, developed by the Ministry of Education. The overall budget of the program has been allocated on
an annual base at the request of the Ministry of Education.
The national program goals are as follows: improvement and renovation of existing kindergartens, construction of new
kindergartens especially in rural area, improvement of the governance of kindergartens, development of new funding
mechanisms in preschool education, increased access of low income families to preschool services, professional development
of preschool teachers, development of new curriculum for preschool education, public awareness about the beneﬁts of
preschool education, introduction of mandatory preschool education for 5-year-olds, and adoption of new laws on early
childhood education. This program creates a new phase in the development of national preschool education.
Within the national program in 2007–2008, 11 new kindergartens were built in Baku to accommodate 1365 young children. In
2008, 21 kindergartens were fully renovated. In 2009, six new kindergartens for 460 children were built in rural areas settled
predominantly by Nagorno Garabag refugees. One kindergarten serving 60 children restored its services after renovation.
Both newly built and renovated kindergartens were supplied with furniture, supplies, equipment, and teaching materials.
The MoE ordered the printing of 137 titles of children’s books; visual aids; CDs; play materials; posters; and guide books for
developing children’s skills in speech, math, literacy, environment, and logic, etc.
For these purposes, the following investments have been made to date:
2007: 4,844,000 AZN = $6,055,000 USD
2008: 15,387,000 AZN = $19,233,750 USD
2009: 7,997,000 AZN = $9,996,250 USD
The government indicated that preschool education is among the national priorities in education.
A single national program cannot solve all the problems in preschool education and meet the needs of all young children for
kindergarten and preschool services. There is a need for the continuation of this program.
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We Want to Learn, We Want to Play, We Want to Live with You!
Project:

INCLUSIVE EDUCATION IN PARTNERSHIP WITH MINISTRY OF EDUCATION,
UNICEF, UNESCO, INTERNATIONAL MEDICAL CORPS, OPEN SOCIETY
INSTITUTE, WORLD VISION AND CENTER FOR INNOVATIONS IN EDUCATION

Location:

Baku, Sumgait, Mingachevir, Yevlakh

Contact:

Ulviyya Mikayilova, Executive Director of Center for Innovations in Education

Email address:

umikailova@cie.az

Telephone:

+994 50 222 12 79

The Ministry of Education, UNESCO, UNICEF, International Medical Corps, Open Society Institute, World Vision, Center
for Innovations in Education, and local Azeri NGOs worked in partnership to pilot inclusive education in kindergartens
11, 20, 80, 105, and 257 in Baku; 30 and 40 in Sumgait; 10 and 16 in Mingachevir; and 2, 3, and 4 in Yevlakh. MoE piloted
three inclusive education pilot projects: one in partnership with UNESCO during 2005–2006, another in partnership with
International Medical Club (funded by MHI/OSI and BP) and CIE in a rural town in Yevlakh during 2005–2007, and a third
in partnership with World Vision and CIE in three towns – Baku, Sumgait, and Mingachevir.
About 100 teachers and 77 teacher assistants were provided a number of trainings on the child-centered teaching approach
and inclusive education. Salaries for 77 teachers assistants were paid out of the national education budget. All three pilot
projects covered both preschool- and primary school-aged children.
As a result 112 preschool-aged young children with mild and moderate disabilities were successfully mainsteramed in 12
kindergartens both in urban and rural areas. Mainstreamed children with disabilities were provided with rehabilitation
and social services administered by community-based rehabilitation centers funded by OSI/MHI and other donors. The
innovative inclusive education experience of kindergartens 257 and 175 in Baku was disseminated all around country as the
best practice. Total budget of this joint initiative is about $860,000 USD.
The pilot project showed that inclusion is possible, and that it brings about positive results in the development of both
children with disabilities and their typical peers.
Parents of both typical children and children with disabilities, teachers, school principals, the school community, and the
public at large are very supportive of educating children with disabilities together with their typical peers.
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All 5 Year Old Children Will Enter First Grade Prepared for School!
Project:

SHORT TERM MANDATORY SCHOOL READINESS PROGRAM
FOR 5 YEAR OLDS AND PARENT EDUCATION

Location:

Khatai District in Baku, Lankaran, Guba, Shamakhi, Fizuli, Goygol

Contact:

Narmina Alnagiyeva
Head of Preschool Education Department, Ministry of Education

Email address:

narmina.alnaghiyeva@yahoo.com

Telephone:

+99455 677 01 86

According to the Credit Agreement between the Azerbaijani Government and the World Bank on education sector reform in
Azerbaijan, Early Childhood Education was identiﬁed as an important component. This project involved the development
of short-term school readiness classrooms and the development of parent education programs in pilot rayons. Short-term
school readiness classrooms operate 1.5 hours per day, ﬁve days per week, for nine months.
Access to ECD is limited in our country. Full-day school readiness programs are provided in public preschools, and through
this initiative, short term programs will be piloted in selected pilot rayons. Parent education will be provided to all interested
parents but will mainly target those parents whose children do not attend any school readiness program, preschool or
kindergarten.
To start the program, UNICEF advertised a competition for the development of school readiness program. The local NGO
“Inkishaf” won the competition and developed the school readiness program.
The pilot rayons, kindergartens, and primary schools were identiﬁed. During February–July 2009, trainings on parent
education were conducted. One hundred and six preschool and primary teachers participated in the trainings.
The program is now being reviewed by the national ECD experts representing MoE and the Institute of Educational Problems.
The parent education component was developed by the Mother Child Education Foundation (AÇEV), a very well-known NGO
in Turkey, and then adapted to Azeri context by the local NGO Inkishaf and other local experts. Parent education trainings
were provided to preschool and primary school teachers in pilot rayons. Development of the new curriculum is planned. The
total budget of this ﬁve-year initiative is about $1 million USD.
School preparation for 5-year-olds was included as “necessary” to the new Education Law, but unfortunately, legislators did
not approve it as a “mandatory.” Parents have the choice either to enroll their child in a school readiness program or not, and
if the public school readiness program is not available in the neighbourhood, the parents may pay for school readiness in a
private setting. “Necessary” means that government actually does not take responsibility for providing free-of-charge public
school readiness programs. This also means that it does not build additional kindergartens, or create additional alternatives
to provide school readiness programs. The legislators made a decision on “necessary” rather than “mandatory” school
readiness programs, because access to education for children under 6 is very limited in our country, and making a decision
on mandatory school readiness program for 5-year-olds means that access to education for 5-year-olds should be universal,
which is very expensive, and the country is not ready to do that.
The importance of Early Childhood Education was recognised by a new player and it was included in the agenda of a reform
project of the Ministry of Education and World Bank
The government has taken a big step forward toward including a mandatory year of preschool services as a school preparation
stage.
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The Private Sector is Interested in Early Childhood Education!
Project:

PUBLIC-PRIVATE PARTNERSHIP IN EARLY CHILDHOOD EDUCATION

Location:

Baku, Sumgait

Contact:

Narmina Alnagiyeva
Head of Preschool Education Department, Ministry of Education

Email address:

narmina.alnaghiyeva@yahoo.com

Telephone:

+99455 677 01 86

Until recently, private preschool services were not allowed in Azerbaijan, so there were none. The government just developed
the licensing procedures to allow private preschool service providers to exist. Now, any preschool service provider may apply
to the Ministry of Education, and if it meets certain requirements, obtain a license and start functioning.
Seven private kindergartens in Baku and one private kindergarten in Sumgait were licensed to provide preschool services.
Most of the private kindergartens have excellent facilities and very well-trained preschool teachers, ensuring quality teaching
to young children. They offer various sports and play activities, well-balanced food, and quality teaching. These are the
reasons why the number of children coming to these private kindergartens is increasing every year. At present they are
attended by 515 children who are taughts by 132 preschool teachers. All investments were made by private investors.
According to the licensing procedure, teachers in private preschools and kindergartens should have a preschool teacher
degree. The MoE mentioned that many private preschools and kindergartens have request trainings and teaching materials,
but the MoE can only provide that to public preschools and kindergartens.

Lessons Learned
Private sector involvement increases young children’s access to preschool education.
The advantage of private preschool services is that they offer a higher quality of facilities and infrastructure, but the quality of
teaching provided by private preschool services is no higher than public preschool services.
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Step by Step Training and Sharing of Experience
Brings Success to SOS Kindergarten and Its Neighbors
Project:

STEP BY STEP IN THE SOS KINDERGARTEN

Location:

Baku, Azerbaijan

Contact:

Sveta Mustafayeva/Kindergarten Director, Step By Step Trainer

Email address:

kg.baku@sosushaqkendleri.az

Telephone:

+994 12 447 08 95

Recent developments in society also have had a great impact on the SOS Kindergarten in Baku. The Kindergarten has been
functioning since 2002, and Step by Step methods have been applied since 2006. Over the years, we have enjoyed many
achievements:
We have built a strong team in our Kindergarten, and we enjoy a very high level pedagogical activity. Integrated projects
are conducted, and we hold experience exchange (among the groups within the kindergarten and among neighborhood
kindergartens). Each year, our staff takes pride in building strong child–teacher–parent relationships. Families better understand
now the value of kindergarten and take a more active part in the process. Parents actively and gladly participate in Step by Step
trainings. In addition, open trainings are conducted for teachers from neighborhood kindergartens during the year.
One of our main achievements is that our team has been able to actively share the principles of the Step by Step training
and methods with all neighborhood kindergartens. The meetings of experience exchange have had a great impact on the
professional development of our staff and on raising the level of education. We view the following positive results:
•

Teachers act as educators, but at the same time they continually learn, regularly appreciate and raise the quality and
efﬁciency of their activities, and improve our institution.

•

Teachers work as mentors for teachers from neighboring kindergartens interested in further learning the Step by Step
methodology.

•

Teachers are better able to appreciate the activities of their coworkers.

•

Teachers are able to apply interactive methods and strategies and have developed the skills of cooperation and building
relations.

Our children also achieved many successes due to the practices
developed through the shared methodologies:
•

They can easily express their own opinion.

•

They easily share their own successes and their friends’.

•

They are able to control and lead their own emotions.

•

They can easily build relationships and cooperate with friends.

•

They respectfully approach the rights and interests of each other.

•

They obey the rules in kindergarten and in society.

They display wonderful self-conﬁdence.
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Bosnia and Herzegovina
Mobile Kindergarens in Mostar and Goražde
Project:

SOS KINDERDORF INTERNATIONAL, SOS DJEČIJI VRTIĆ MOSTAR,
SOS DJEČIJI VRTIĆ GORAŽDE

Location:

Mostar, Goražde

Contact:

Selma Ćatić, Kindergaten director and Alija Lapo, KG director

Email address:

selma.catic@soskindermo.com.ba, vrtic.gorazde@bih.net.ba

Telephone:

+387 36 557 390, +387 38 220 874; Mobile: +387 61 169 440, +387 61 226 800

Introduction
Starting in 2004, SOS Kinderdorf kindergartens in Goražde and Mostar organized a project called “mobile kindergartens.”
The idea of the project was to bring preschool education to the children living in the remote areas of Gorazde and Mostar.
These children had no possibility to attend regular kindergarten, because there were no kindergartens in the area. Also, their
parents had no opportunity to take them to kindergarten, because they were unemployed or they did not have enough money
to pay for their transportation. The government in Gorazde helped them ﬁnancially, but in Mostar, there was no ﬁnancial
support, because the law did not deﬁne preschool education as obligatory.

Tasks of the Project
The project aimed to use Step by Step methodology, with its reduced number of hours, to gain optimal results in meeting
the education needs of preschool children.

Goals
1.

Community
•

Enable children in remote areas of Gorazde and Mostar to gain access to preschool education before the local
preschool law was adopted

•

Develop partnerships with public kindergartens, primary schools, town governments and donors

•

Increase the number of children attending preschool in the country

2. Children
•

Prepare children whose right to education was violated, so they will be ready for school

•

Foster children's development to the appropriate age level

•

Refer children to additional professional services (speech therapist, pediatrician, orthopedist, etc.)
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3.

Parents
•

Give parents knowledge about child development and parenting skills

•

Encourage them to cooperate for the beneﬁt of their children

•

Provide the opportunity to communicate with different kind of professionals (school master, nurse, speech therapist,
psychologist)

Organization
Mobile kindergartens are essentially a “short version” of kindergarten. Teachers work with children two times per week
for two to three hours each time. Primary schools in the villages have opened their doors to the program, offering space,
cleaning, heating, electricity, and furniture. SOS brings toys and didactic materials for children and employs the teachers who
travel to the teaching location every time.
The mobile kindergartens are situated in rural villages where there is no possibility for any kind of organized activities. SOS
Kindergarten Mostar (Bosnia) created the mobile kindergartens in the Mostar region, and the ﬁrst mobile kindergarten
started in Gorazde area was organized by SOS Kindergarten Gorazde.
In the 2005–2006 school year, the pilot project was started in three locations, serving 80 children. Three teachers were
employed by SOS and a kindergarten administrator coordinated the work.
Considering that the pilot had great results, we decided to expand our work the next year. Mobile kindergartens were planed
in local villages close to Mostar. SOS wrote a project proposal, and preparation started in January 2007. The local government
supplied a bus to transport the teachers, local kindergartens loaned their teachers, and SOS employed a project coordinator
and covered the costs of teaching materials and fuel. The teachers of public kindergarten were working in their regular
working hours; therefore they were not getting extra payment for the work they were doing in the mobile kindergartens. The
local government covered the costs of maintenance of the bus. SOS made the contact with the local schools and started
seven mobile kindergartens in three local villages, which resulted in 157 children having free preschool education.
In the 2008–2009 school year, the project
expanded even more, and 300 children attended
free mobile kindergartens. In this period we had
partners who helped with half of the funding.
When the local government was in crises and
could no longer afford to pay the maintenance
and registration costs of the van, our partners
took over the obligation, and the project was
running easily again.
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Main Activities
1.

Children
Respecting all aspects of the developmental needs of children, and using SbS methodology, we focused on:
•

School preparation activities

•

Self-esteem development

•

Socialization

•

Relationships with adults and authority ﬁgures

•

Dealing with separation anxiety

2. Parents

3.

•

Individual meetings to discuss the developmental issues of their child, using a check list

•

Creative educational workshops on issues related to child development and positive parenting

•

Parental meetings

Professionals
•

Reporting meetings

•

Good practice exchanges

•

Trainings and workshops

Results
After conducting the program for a few years, we received feedback from schools that the children from mobile kindergartens
are showing great results when they are tested by school administrators during enrollment. We also have received very good
feedback from ﬁrst grade teachers.
Parents are more competent in cooperating with professionals (school administrators, nurses, etc). The parents have
developed skills to help their children prepare for school. They also exchange advice among each other on how to be a
better parent. Primary school teachers are
exchanging good practices with the teachers
working in mobile kindergartens. All partners
in the project are working together for the wellbeing of the children.
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Alternative Social Service Solve the Serious Problem of
Roma Drop-out
Project:

ALTERNATIVE COMMUNITY-BASED ECD SERVICE FOR SOCIALLY
DISADVANTAGED CHILDREN

Location:

Soﬁa, Bulgaria

Contact:

Elena Kabakchieva, MD

Email address:

e.kabakchieva@hesed.bg

Telephone:

+359 2 851 81 08

The Health and Social Development Foundation developed an alternative, community-based service which aims to improve
opportunities for the timely and ﬂexible delivery of quality, culturally-tailored Early Childhood Development. It was developed
as an urgent response to the high rate of school drop-outs among Roma children, high rate of infant mortality, and poor
status of children’s health. The service is especially suitable and easy to scale for larger Roma settlements, in countries with
limited public funds, and in locations where building the adequate number of kindergartens is not economically justiﬁed.
There are two age groups of children covered by this service, which is offered at a community health and social center. The
service is provided by specialists (psychologists, medical staff, and social workers) and trained Roma outreach workers.
Children aged 0–3: The program focuses on improvement of parenting skills for pregnant women and mothers of toddlers.
The service helps lower the child mortality rates in Bulgaria and motivates pregnant women and mothers to utilize public
health services and build effective child care skills. The effect of the program is to trigger the formation of new community
norms for adequate child care. Main activities include:
•

Pre- and post-intervention assessment of parenting knowledge, attitudes, and skills

•

Eight three-hour sessions on improvement of parenting skills of pregnant women and mothers of children

•

Hourly care for children while their mothers attend the sessions

•

Health consultations including methods for family planning

•

Facilitation of access to municipal establishments for food

•

Providing age-appropriate incentives for regular attendance (small packets of pampers, baby shampoos, toothpastes,
brushes)

Children aged 4–6: Program goals include the development of children’s cognitive, social, language and motor skills.
Participation in the program results in improved capacity of children and their parents to cope with the requirements of the
formal education system.
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Main Activities Include
•

Diagnostic needs assessment

•

Motivation program and family assistance provided by outreach workers

•

Three-hour daily sessions to build capacity of the children, with a healthy snack

•

Monthly parenting skills training sessions

•

Assessment of the impact of the intervention

Qualitative Results
Results in children aged 0–3:
•

As a result of the program, there has been improvement in children's general mental health, particularly in the emotional
attachment and relationship to parents. The results were achieved through individual psychological counselling,
improvement of parenting skills including selection of adequate games, and regular playing with the child for development
of his or her cognitive, language, social and motor skills. Participants also established and maintained a daily routine for
the child, with set times for sleeping, eating, and playing. The program also fostered the development of parenting skills
like non-violent reactions towards misbehaving children.

•

The program also resulted in improvement in children’s health status. Participants had access to a milk kitchen in the
Health and Social Center. They also achieved healthier pregnancies by improving skills and knowledge of pregnant
women and mothers, learning about healthy nutrition, childcare, and development, and consulting with gynecologists
and pediatricians.

Results in parents of children aged 0–3:
•

Improvement in their conception and attitude to their children and child care

•

Improvement in self-conﬁdence and efﬁcacy

•

Improvement in help-seeking behaviour

•

Improved family planning skills

•

Improved ability to protect against unwanted pregnancies and sexually transmitted infections

•

Development of an overall value system oriented towards longer-term life perspectives

•

Commitment to invest their efforts in the successful development of children

Results in children aged 4–6:
•

Increased number of children who receive ECD services

•

Improvement in children’s cognitive, language, social, and motor skills, including coping with being at school

•

Reduced number of drop-outs

Results in parents of children aged 4–6:
•

Improvement of parents’ attitude and skills to support children in their school preparation
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Lessons Learned
•

Community-based ECD services, offered by specialists and Roma outreach workers, provide an extremely high level of
participation and quality of service.

•

Adequate, culturally-tailored services for preliminary capacity building of children and families can result in successful
integration into mainstream public services and the labor market.
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Croatia
United for the Youngest Children
Project:

NATIONAL CAMPAIGN ON EARLY CHILDHOOD DEVELOPMENT AND
POSITIVE PARENTING: “FIRST 3 ARE THE MOST IMPORTANT!”

Location:

Nationwide

Contact:

Gorana Dojcinovic, Communication Ofﬁcer

Email address:

gdojcinovic@unicef.org

Telephone:

+385 12442660

In November 2006 UNICEF–Croatia united national experts, corporations, parents, and media in a national campaign on
early childhood and positive parenting, entitled “First 3 (years) Are the Most Important!”
The objectives of the campaign were to raise awareness of the importance of the early years and the concept of positive
parenting, to provide relevant information for parents through mass media, and to raise funds for programme implementation
following the campaign.
The ﬁrst step in the creation of the campaign was a survey of parental practices and needs in the early years, which also
provided the basis for brieﬁng the advertising agency (pro bono partner) on the campaign’s objectives and activities.
A board of experts, including leading paediatricians, psychologists, and representatives from the Ombudsperson for Children,
leading parental NGO “Stork”, and representatives of the Ministry of Veterans, Family, and Intergenerational Solidarity,
and the Ministry of Health and Social Welfare, was established to guide the development of the campaign and programme
on ECD.
Simultaneously, UNICEF approached T-Croatian Telekom (main corporate partner in the country) with a communications
and fundraising proposal, including partnerships with the media. Following an initial agreement with T-Croatian Telekom,
both partners engaged in negotiations with National Television, leading newspaper corporation EPH, and leading outdoor
space provider Europlakat. The big media outlets were later joined by more than 100 national and local radio stations and
smaller independent publishers like Mother & Baby magazine, which fully supported the campaign by providing free of
charge advertising space. At the launch of the campaign, a new national ambassador was appointed, with the special mission
of supporting parents and babies, psychologist, singer, and TV show host, Ms. Maja Vucic, who was, at that time, a young
parent herself.
The partnership began a mass media campaign, which included the airing of two PSAs, broadcasting of specially produced
video pieces on ECD for parents, including baby ﬁtness exercises in the morning show Good Morning Croatia, outdoor, print,
and radio advertisements, and direct mail.
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Two months into the campaign, UNICEF produced a DVD with videos in which parents, mostly celebrities, speak about
common parental concerns, such as feeding, safety, early communication, setting boundaries, healthy relationships between
siblings, reading, spending quality family time, etc., followed by commentary and general advice by leading experts. More
than 100,000 copies of the DVD were distributed with the Sunday edition of the daily newspaper Jutarnji.
Almost 90% of parents with young children were reached through this campaign. “First 3 are the most important” became
a part of the jargon between parents and professionals. The estimated value of in kind donations from media and agency
partners for the campaign was USD 850,000.00, and USD 410,000.00 was raised through corporate partnerships and
individual donations.

Lessons Learned
If alongside the campaign more direct services to parents had been provided, the campaign would have had even greater
success, reaching more families directly.
After the campaign, UNICEF continued advocating for the continuation of the quality programme for young parents on
national television, as this was what parents speciﬁcally mentioned as needed in the survey, but with very limited success.
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A Community Parenting Support Project:
Workshops for Parents ‘Growing up Together’
Project:

UNICEF – OFFICE FOR CROATIA & EDUCATION AND
TEACHER TRAINING AGENCY – DEPARTMENT FOR PRESCHOOL EDUCATION

Location:

25 kindergartens in 19 cities/towns throughout Croatia

Contact:

Prof.dr.sc. Ninoslava Pecnik

Email address:

ninapecnik@net.hr

Telephone:

+385 98 98 30 957

Consistent with the UN Convention of the Rights of the Child, and the Council of Europe’s Recommendation Rec(2006)19
on policy to support positive parenting, parenting in the best interests of the child is understood as resting on four pillars of
parental behaviours and values: Nurturing behaviour, structure and guidance, recognition (acknowledgement) of the child’s
person, and enabling empowerment. The general objectives of this project were to strengthen the capacity of professionals
in kindergartens for supporting parenting in the best interest of the child and, consequently, to promote and support positive
changes in parents’ attitudes and behaviors towards their children aged 1–3 years.
The training of professionals (kindergarten psychologists, pedagogues, and teachers) aimed to facilitate their understanding
and acceptance of the concept of parenting in the best interest of the child and its implications; strengthen their knowledge
of the principles and skills of positive parenting, and their application in work with parents; raise professionals’ competence
in communication with parents based on partnership, and support them in conducting ‘Growing up together’ workshops
with parents.
A cycle of 11 workshops for parents aimed to empower parents to develop beliefs, attitudes, and values coherent with those
of parenting in the best interest of the child; empower parents to develop behaviors and skills, including communication
skills, which promote positive parent–child relationships, and parenting in the best interest of the child; increase knowledge
of child’s developmental needs and effective parental responses; strengthen skills for mobilizing resources and support
needed for parenting in the best interest of the child; provide information and support in response to other issues identiﬁed
by parents.
The title ‘Workshops for parents–Growing up together’ reﬂects a commitment to the ‘empowerment model’ of parenting support
which, unlike the ‘deﬁcit model,’ acknowledges the knowledge that parents already have and enables them to build on it
and share it with the knowledge of the professionals on a partnership basis, for their own beneﬁt and that of their children.
Workshops were modiﬁed and further developed on the basis of feedback from group-leaders and parents provided within
the two pilot cycles which took place in autumn 2008 (12 kindergartens) and spring 2009 (25 kindergartens). This allowed
for development of the parenting support program and materials which are evidence-based and built in partnership with
parents and professionals.
The ‘package’ of weekly, 2-hour-long workshops consists of the following workshops: ‘Parents of the 21st century,’ ‘The four
pillars of parenting in the best interest of the child,’ ‘Child’s psychological needs and parental goals,’ ‘All of our children and
how we love them,’ ‘Listening–an important parenting skill,’ ‘How the child learns about the world?,’ ‘Regulation and selfregulation,’ ‘Choosing and creating solutions,’ ‘Parental responsibilities and more questions,’ ‘Being a parent: Inﬂuences
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and choices,’ ‘The ending and a new beginning.’ The manual for group leaders and a booklet for group participants is due
to be published by the end of 2009.
Qualitative and quantitative data were gathered in order to evaluate the process and outcomes of the two pilot cycles of
workshops in 25 kindergartens. In sum, they indicate expected positive changes in parental beliefs and self-reported behaviours
(including less shouting and corporal punishment, more encouragement of child’s self-expression) as well as a decrease
in parental stress and an increase in perceived parental efﬁcacy. Parents expressed great satisfaction with the beneﬁts of
workshops for themselves and their children, group-leaders also reported about their own gains, allowing us to conclude that
all involved in a project experienced (personal/professional) growth. Parents from some of the groups continued meeting
after the cycle of workshops had ﬁnished on an less intense basis in clubs for parents ‘Growing up together’.

Lessons Learned
Kindergartens are places with great potential for promoting positive parenting and supporting parents, since they provide
professionals who lead the workshops and a convenient, non-stigmatizing facility, and a service is offered universally, as a
right all parents are entitled to. (However, we did ﬁnd that parents who enter the workshops tend to be the more educated
ones. More effort needs to be made to ensure broad attendance).
Highly structured workshops with thoroughly prepared materials allowed for less experienced professionals to be engaged
as group-leaders, increasing the accessibility of the service to a higher number of parents, which is important especially for
localities outside of the major cities. However, it is very important that the group-leaders are trained in the recent theoretical
advances in the ﬁeld of parenting and that they remain in a network of continual support and supervision, which was ensured
by the UNICEF-Ofﬁce Croatia.
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Ester NGO: Improving the Development of At-risk Children
through Preschool Interventions and Programs
Project:

ESTER NGO

Location:

Javorník, Czech Republic

Contact:

Eva Svobodová, Director

Email address:

ester.zalesi@seznam.cz

Telephone:

+420 737 929 078

Objective
The goal of the Ester NGO is to ensure the harmonious development of children who are in danger of social exclusion or
who live in material indigence.

Organization of Activities
Ester works according to the premise that the satisfaction of basic human needs is essential for harmonious family life, and
above all for children: to love somebody and be loved by someone, and to have one’s own home and a sense of security.
Thus, as conﬁrmed by experiences of Ester, those programs which don’t bear in mind and work with the critical social
situation of children have no chance to succeed.
Ester systematically works directly with families, providing daily tutoring classes and programs for preschool aged children in
three locations. Program staff members ﬁnd clients through people they meet on the street, and work in educational centers,
children’s clubs, community centers, and when there is no ideal teaching space, in families’ homes. Ester cooperates with
many volunteers who have earned accreditation to provide social services.

Main Activities
Volunteers and staff members of Ester accompany children to kindergartens in three localities, walking them to and from
school or the doctor. They also help as teacher’s assistants in the kindergarten and manage small tutoring classes. As lot of
children come from small isolated villages where the local councils closed local kindergartens, so they don’t have the chance
to attend kindergartens, other than those that are farther than 10 kilometers away. Ester also promotes and coordinates
cooperation between kindergartens and families.
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Ester cooperates with preschools to provide diagnostics, and its activities are focused on enrolling children into mainstream
schools, since there is a danger that because of erroneous diagnostics, children from socially disadvantaged environments
who lack certain skills can sometimes be enrolled in schools for children with mild mental disabilities.

Results
The Jeseník region and its rural micro-regions belong to the most economically and socially deprived areas in Czech
Republic. Ten years ago nobody had worked with Roma minority groups and dozens of children had been taken away from
their families and placed in the care of children’s homes. During Ester´s activity over the last ten years, there have been a
decreasing number of these children, and in the last few years, there have been no cases. Ten years ago, Roma children were
attending no kindergarten. Nowadays, most of the children attend kindergartens, although their parents have to pay fees,
and sometimes lack the ﬁnancial resources for transportation to school. Ten years ago, there were no Roma pupils in the
Jeseník sub-regional school. In recent years, 45 Roma pupils attended this school. Ester supports by its project the transfer of
Roma pupils from special schools to the mainstream classes. They have successfully started the discussion about the need
for quality preschool education and its relationship to primary and secondary school. This dialogue between the partners
who work with Ester to provide social support services faced a lack of understanding in the beginning.

Lessons Learned
There was positive improvement in employment of Roma people in socially excluded localities. More children are attending
kindergartens and basic schools regularly, and less children are attending “special schools.”
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Public-Private Partnerships in ECD in Czech Republic
Project:

STEP BY STEP CZECH REPUBLIC, NGO

Location:

Prague, Czech Republic

Contact:

Lenka Felcmanová, Manager

Email address:

lenka.felcmanova@sbscr.cz

Telephone:

+420 603877360

Objectives
Step by Step offers concrete methods and steps for teachers and schools, teaching them to accommodate and carry out
the education process with respect to and in line with the diverse local cultures, habits, traditions, and demands of each
child, in harmony with the requirements and objectives of the Framework Educational Program for Kindergartens and Basic
Schools.

Main Activities
•

Step by Step educational program

•

Inclusion and integration of children and youth with special education needs (minority groups, children with
handicaps)

•

Lifelong learning for teachers of all school levels and types

•

Education for social justice

Results
Recently, 700 teachers worked in this program in various types of schools. Every year new teachers are educated in the
SbS programs and they continually incorporate their new skills into the education process. This year, the SbS program
celebrates its 15th anniversary in the Czech Republic. SbS attempts to implement new methods and procedures to support
the implementation of the Framework Educational Program for Basic Education by monitoring of pedagogical work with
children aged 11 to 15 years old. SbS became a member of the coalition “Together to Schools.” The goal of this coalition is to
eliminate discrimination of school access according to the ethnicity of a child. As a member of this coalition, SbS takes part
in the discussion with the Ministry of Education, Youth, and Sports about the teachers’ working norms.

Lessons Learned
The school environment was successfully changed. More schools have been opened for children with special needs, and the
parents welcome this system and its methods.
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Foundation of Future Child – A Parent Initiated Endeavor
Project:

ESTONIAN FOUNDATION OF FUTURE CHILD

Location:

Pärnu, Estonia

Contact:

Maret Põlluste, Assistant Director of Kindergarten Päikesejänku
(SbS model site of Pärnu), the Family Work Coordinator and Chairman of Board
of the Estonian Foundation of Future Child)

Email address:

maretpolluste@hot.ee

Telephone:

+ 372 5537931

During recent years we have had many changes in our economic and political lives in Estonia. In order to build a better future,
we have found ways to raise a new generation who can manage in a democratic world.
Thirteen years ago, the parents’ association of Pärnu Kindergarten Päikesejänku (Sunny Bunny) organized a workshop that
resulted in the creation of the Estonian Foundation of Future Child. The foundation is managed by a 3-member Management
Board and a 5-member Council which is generally chosen from among the members of the kindergarten’s parents’ association.
The foundation works on the basis of parents’ donations, sponsorship, and benefaction. All members work for free.
The main purpose of the foundation is to promote the development of children into competent and creative individuals
through supporting the Step by Step program.
In order to meet these goals, the foundation supported the hiring of additional assistant teachers to work with each group
in the Kindergarten. This gives the kindergarten classes more opportunities to organize group and individual work. This is
also the reason why many parents have chosen the Päikesejänku Kindergarten as the day care facility for their children: as
the kindergarten has more staff working with each group, children receive more attention. As a result, they are well prepared
and eager to go to school.
One of the executives of the foundation once said, “As parents know their children better than anyone else, the best possible
environment for the development of children can be created with the help of families.” The foundation helped to purchase
toys for indoor and outdoor activities, and helped the kindergarten to renovate and furnish the rooms and to by new materials
and facilities.
In 2005, a specially marked playground/trafﬁc education park with the total length of 145 meters was completed on the
territory of the Päikesejänku Kindergarten. It can be used for both walking and bike riding activities and for teaching basic
trafﬁc rules starting from crèche. The Ministry of Education and Research chose the cooperation project “Bikes, it’s time
to wake up – the trafﬁc park is open” as one of the laureates of the 2005/06 state contest “The worthy deed of the academic
year.”
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The foundation also supports collaborative learning. Each January or February, the foundation organizes a family school to
teach values and to provide information on health and child rearing issues. The lecturers are all specialists in their ﬁelds:
teachers, psychologists, doctors, special education teachers, etc. One of the foundation’s greatest initiatives has been a 1year environmental program “Nature teaches both small and big,” which was organized by the foundation’s family school
and funded by the Environmental Investment Centre.

Lessons Learned
•

The Step by Step Program taught teachers to see parents as the best partners in the collaboration. Who are the winners?
The children!

•

Although participation in the foundation’s activities has been challenging for both parents and kindergarten staff, we
have been successful and our voluntary commitment has brought us joy and satisfaction.
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Courses for Parents Contribute to Child-Centred Education
Project:

MTÜ MAMMASTE HÄÄD ALOSTAJAD (NGO GOOD STARTERS OF MAMMASTE)

Location:

Põlva, Estonia

Contact:

Katrin Ohakas, Director of Mammaste School-Kindergarten
(model site of SbS Estonia)

Email address:

katrin@mammaste.edu.ee

Telephone:

+ 3725130006

A very important principle behind the Step by Step programme is the participation of the family, i.e., close communication
and co-operation between the parents and the school. In order to be able to support the development of the child in the best
possible way, the parents need courses and information on different topics. In 2006 we established a non-proﬁt organization
MTÜ Mammaste Hääd Alostajad (NGO Good Starters of Mammaste) at Mammaste School-Kindergarten. It aims to provide
support for the parents of the pupils at Mammaste School-Kindergarten and to all the children and parents who live in Põlva
rural municipality by promoting the development of healthy children with a positive attitude to life while taking into account
the individuality of every child.
The projects initiated by the NGO Good Starters of Mammaste have received funding from the Gambling Tax Council of
Estonia, the Environmental Investment Centre of Estonia, Põlva rural municipality government and Põlva town government.
With the means from the projects we have been able to carry out many courses for parents.
The choice of the course topics and teachers has been based on the results of the surveys of parents and the problems that
have arisen during parents’ meetings. We have put a lot of effort into creating interest and motivation for the courses.
We decided to organise three courses for parents: fathers, grandparents, and mothers. Our assumption was that separate
courses would allow us to focus better on the needs, expectations, and interests of speciﬁc target groups. At the same time,
we could celebrate Father’s and Mother’s Days and honour the grandparents.
All participants received a personal invitation to the corresponding course. After the course, all “the pupils” were given a
certiﬁcate and they all were thanked.
The course for fathers included 2 lessons: personal, social, and health education, and anatomy. All the teachers were men,
all the audience were men, and the topics were related to being a man and a father. 56 fathers/grandfathers participated in
the course.
A course for grandparents took place after the anniversary of the Republic of Estonia. The timetable included chemistry
and health education. The emphasis was on the health of elderly people, as well as on areas where grandparents could
consciously inﬂuence the habits of their grandchildren, for example healthy nutrition and daily routine. 53 grandparents
participated in the course.
Mothers were invited to school after Mother’s Day on 12 May. The timetable included two lessons: health education and
etiquette education. The sources of vitality and health were discussed. During the etiquette education lessons, practical
suggestions were given on eating etiquette and table manners. 45 mothers/grandmothers participated in the course.
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Lessons Learned
By educating parents we are able to inﬂuence the well-being of the children. The total number of people who participated in
the courses was the highest ever compared to any previous courses for parents. Hopefully, the parents found the courses
organized by the school-kindergarten interesting and they will also ﬁnd time to participate in additional courses in the
future.
Activities initiated by the NGO can help to implement the principle of child-centred education. As an organisation, the NGO
Good Starters of Mammaste can ﬁnd partners from the public sector and local governments.
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Project Playland Helped Promote Collaboration
between Generations
Project:

PROJECT PLAYLAND, NGO HEA ALGUS

Location:

Tartu, Estonia

Contact:

Reet Rajamäe, teacher, special educator of Kindergarten Pääsupesa

Email address:

reetrajamae@hotmail.com

Telephone:

+372 5031357

Tartu Kindergarten Pääsupesa has groups for normal children, groups for children with physical special needs, and inclusive
groups. In addition to teachers, the children are taken care of by special educators, speech therapists, an occupational
therapist, physiotherapists, a sports teacher, a swimming teacher, and a music teacher.
Our team has participated in the Step by Step training offered by the NGO Hea Algus, and we apply the principles of childcentred and inclusive education in our daily work. Since the kindergarten takes into consideration the cooperation between
different levels and parties, as well as creates different options, it has become one of the model kindergartens of the Hea
Algus Training Centre. It is also a practice placement for students from the Faculty of Education of the University of Tartu,
majoring in special education and preschool teaching; from the Faculty of Exercise and Sport Sciences of the University of
Tartu, majoring in physiotherapy; and from Tartu Health Care College, majoring in physiotherapy and babysitting.
I work as a teacher and special educator in Sipsik classroom. It is an inclusive group for children aged 2–7. Children with
special needs have been included into mainstream classrooms, taking into account the emotional, social, and physical
needs of every child. The inclusive classroom enables the children to spend time in a mutually respectful and supportive
environment, in which, through games and work, mainstream children can make friends with children with special needs, and
vice versa. Typically developing children can serve as examples for children with special needs in acquiring communicative
and social skills.
Sipsik classroom has cooperated with NGO Kodukultuuri Selts Tõrvandi for quite some time, and project Playland was a
result of this collaboration. The goal of the project was to promote collaboration between generations, and to offer the elderly
members of the NGO a chance to be active. The goal was to be reached by sewing toys together and organising an exhibition
of these toys.
The members of the NGO prepared technical drawings for different soft toys, and provided the required material and
instruments. In the Sipsik classroom they met the parents (mothers, grandmothers, and fathers), the siblings, and the
teachers of the children. Under the guidance of the members of Kodukultuuri Selts Tõrvandi, and taking into consideration
the child’s wishes, each family picked out a toy to sew together.
The parents were eager to work, and the children assisted them. The elderly members of the NGO assisted and instructed
everyone. These soft toys were arranged in an exhibition in the main hall of the kindergarten. Visitors to the exhibition
included other children from Tartu Kindergarten Pääsupesa with their families and the staff of the kindergarten.
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Lessons Learned
Our project inspired the visitors to try and ﬁnd friends from different generations and to work together. As these soft, selfmade toys were cute and reminded the children of the lovely day they had spent, the children were very fond of them, and
many brought the toys with them to kindergarten the following day – as a toy as well as a dear and safe their-very-own thing.
Active and interesting collaboration at each level helps to (1) enrich the children’s daily lives, (2) include their families, and
(3) offer the elderly additional opportunities for being socially active.
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Open Opportunities for Children and Families in Tartu
Project:

FAMILY PROGRAM OF NGO HEA ALGUS

Location:

Tartu, Estonia

Contact:

Gerda Sillaste, coordinator of the Family Program and trainer of SbS Estonia

Email address:

gerda.sillaste@heaalgus.ee

Telephone:

+ 372 56244369

ISSA’s Estonian national member organization Hea Algus started in Estonia in 1994. Since 1997 Hea Algus has implemented
the Home-Based Program in Tartu and Tartu County. A child develops and grows with the family. No matter what your family
looks like, whether you are expecting a baby or already have a child, you need support, encouragement, and good advice. The
home environment surrounds children long before any institutions. By the time children start kindergarten or school, they
have already learned a lot at home with the help of their parents.
The Home-Based Program work is aimed at families who have children aged 0–7 and who need assistance and support. The
counseling, training, and cooperation principles of the family program are:
•

to support the role of a parent and to create a child- and development-oriented environment

•

to improve the quality of life of families with young children by teaching them efﬁcient self-coping skills

Since 2001 the Family Program has worked in cooperation with the Department of Social Welfare of Tartu City Government.
Sirli Peterson, the Head of Child Protection Service in Tartu, said “We highly value children and consider family as the
best place for children to grow. At the moment, we provide 18 different services–all purchased from various non-proﬁt
organizations on a contractual basis. Many people in Tartu have expressed their interest towards Hea Algus family visitation
service. At the moment our main target group is at-risk families, as well as children with special needs.”
Hea Algus also works in cooperation with many other organizations from Estonia and abroad. We have partners in Finland
and in Sweden. Probably all representatives of local municipalities, the members of non-proﬁt organizations, the recipients of
our services, and partners have already realized that it’s all about cooperation. The lack of cooperation between the provider
and the recipient of the service makes it impossible to provide high-quality services, especially in the social sphere.
The spring of 2009 brought a good opportunity: the Club of Culture of Tartu University organized during Tartu Students’
Days a big concert to support Hea Algus Family Program. Hea Algus Family Program was advised by the Tartu Municipality
to be the organization that will get the donation. More than 2,000 people participated in the concert of famous singers and
raised money for our Family Program. The donations helped us to buy new toys and furniture. It was a surprise and present
for the Hea Algus Family Program.
The Family Program is based on Step by Step methodology–an approach we use with all of our families. There were a
great number of families willing to join the program. After 12 years of activity we are convinced that the main purpose of
family visits must be increasing knowledge and skills, not providing social support. Considering the long-term interests of
society, we would like above all to help families to develop skills, which help them to cope. Although social welfare and care
institutions need to be continually developed, at the same time we must equally pay attention to the education process of
parents, which supports family culture in general and the creation of environment that favors child development.
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The report of the United Nations Development Program (UNDP) states that the children who suffer from poverty, social
isolation, and lack of communication at home are generally considered the at-risk group in Estonia. A support and advisory
system focused on families with special needs and on children’s developmental issues was not available to families. Therefore,
the Family Program of our organization is aimed at providing those families with help.

Activities
•

Home Visits – Twelve home visitors provide this service. They visit families in their homes weekly for 1–2 hours. (In 2008
there were 1412 visits)

•

Preschool Group – Weekly preparation for school for groups of children aged 5–7

•

Family Events – All program families have a monthly opportunity to participate in different activities like celebrations,
thematic events, trips, picnics, etc.

•

Play Lessons

•

Group Activities – Active baby and mom group, play group for developing children’s senses, creativity groups, and
fairytale evenings

•

Parent Trainings – Group trainings once or twice a month on different topics. Families develop their knowledge and skills
on how to support children’s development. Topics include:
–

Proper hygiene and nutrition

–

Medical issues connected with their child’s development

–

Estonian legislation and social support services for families in need

–

Educational options for their child’s development

–

Inter-generational communication skills

Home visitors meet once a week to reﬂect on work they’ve done and ways to improve. (The topics are: Children’s health;
Healthy lifestyle for babies in the family; Healthy nutrition; Dental health and mouth hygiene; Child development; Accident
prevention and ﬁrst aid; Child infections & vaccination; Child abuse and violence in family; Child observation and development
evaluation; and Parents: the ﬁrst teachers of their child.)
Cooperation between the provider and the recipient of the service makes it possible to provide high-quality services, especially
in the social sphere. Organizations must be active partners to ﬁnd and use contacts and possibilities in the future.

HANDBOOK OF ECD EXPERIENCES, INNOVATIONS, AND LESSONS FROM CEE/CIS

ISSA  WWW.ISSA.NL  49

Georgia
“Living and Learning Together”
Project:

EQUAL EDUCATIONAL OPPORTUNITIES FOR ETHNIC MINORITY CHILDREN

Location:

Marginalized Samtskhe Javakheti and Shida Kartli regions; communities of Georgia
densely populated by ethnic and religious minorities (towns: Marneuli, Bolnisi,
Dmanisi Gardabani; Akhaltsikhe, Akhalkalaki, Vale, Ninotsminda)

Contact:

Mariam Shonia, MTT, CEI, Georgia

Email address:

marika@osgf.ge

Telephone:

(99532) 25 34 82

In compliance with the overall and speciﬁc objectives of the project, which was carried out in partnership with the European
Commission Delegation in Georgia, the Step by Step Benevolent Foundation (Armenia), and the Centre for Innovations
in Education (Azerbaijan), CEI implemented the child-oriented, inclusive SbS methodology, which is enriched with social
justice and anti-bias elements, in 54 primary classrooms, involving more than 1000 children. The program was implemented
at eight school sites in marginalized communities of the Samtskhe-Javakherti (Akhaltsikhe, Akhalkalaki, Ninotsminda, Vale)
and Kvemo Kartli (Marneuli, Bolnisi, Dmanisi, Gardabani) regions of Georgia, all of which are densely populated with ethnic
and religious minorities.
Through the project, 68 teachers and staff were trained according to the SbS approach, teachers were provided with all
relevant methodological materials, and 54 classrooms were provided with necessary educational materials. Follow-up training
sessions were conducted for teachers where they were trained according to Training of Trainer modules, so that they could
serve as a resource to help expand the initiative in the future.
There were 138 representatives from local government, the education sector, local NGOs, parents, and the community who
were involved in the awareness raising-component of the program. The goals were to increase the presence of marginalized
multiethnic and multicultural communities in the ﬁelds of human rights, children’s rights, and gender equality; to instill
multi-cultural anti-bias values; weaken the sense of isolation; facilitate their integration in the broader social life of the
country; and foster advocacy skills.
Two resource centers were created and equipped in the respected regions, and 14 local NGO representatives and 24 local
government representatives were involved in the action.
The program created equal educational opportunities for minority children by involving them in the child-centered program
and built the capacity of teachers to implement democratic methodology. The action also laid the groundwork for the
innovative trend in education which is fully consistent with the ongoing educational reform in the country, and encouraged
other schools, parents, and community members who were not directly involved in the initiative to express their willingness
to participate or extend the action.
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Together, the components of the initiative, which included awareness-raising activities, resulted in a qualitative change
in attitudes, positively inﬂuenced the marginalized communities’ consciousness and conﬁdence, and fostered a feeling
of equality. Parents were pleased and felt valued because the project aimed to enhance their children’s and communities’
rights, as ethnic and religious minorities, to be provided the services they considered valuable and useful. Therefore, they
developed sense of involvement and belonging and expressed strong willingness for further cooperation.
One valuable lesson learned was that when people feel they are treated as equals, they become members of the team.
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Domestic Learning and Playing Spaces for Children
Who Lost Their Homes
Project:

ENHANCING THE RIGHTS OF VULNERABLE IDP CHILDREN
AND THEIR FAMILIES

Location:

43 Tbilisi preschools, which became temporary IDP shelters, 8 locations in Tbilisi
and other regions of Georgia which became IDP dense settlements after August war,
2008 (Shavshvebi, Tserovani, Shaumiani, Frezeti, Bazaleti, Xurvaleti)

Contact:

Mariam Shonia, MTT, CEI, Georgia

Email address:

marika@osgf.ge

Telephone:

+995 32 25 34 82

In compliance with the objectives of the project, which was carried out in partnership with UNICEF Georgia and Open
Society Georgia Foundation, and in close cooperation with the Ministry of Education and local government agencies, CEI
implemented the child-centered Step by Step methodology, which is enriched with social justice and anti-bias elements,
in the classrooms of 43 preschools in Tbilisi which became temporary shelters for Internationally Displaced Persons after
August 2008 events, and created 13 Preschool Centers in the IDP dense settlements in other regions of Georgia.
CEI trained 247 preschool teachers and staff at target preschools in Tbilisi and 54 displaced parents, former teachers, and
other representatives to serve as instructors and caregivers in the new IDP Preschool Centers, providing them with job
opportunities and a modest stipend. All the relevant methodological materials were delivered to the trainees. IDP Preschool
Centers were equipped and provided with toys and other educational materials, and follow-up site visits and consultations
were accomplished.
The initiative met the urgent needs of the vulnerable IDP children, who were deprived of any kind of preschool practices, as
well as a familiar, friendly learning environment, after the armed conﬂict, by creating the opportunity for them to be involved
in the structured, child-centered practices in a safe and friendly atmosphere. The action also targeted displaced parents,
former teachers, and community members, providing them with job opportunities to work as teachers and caregivers. The
program provided ﬁnancial and psychological support, which helped the IDP communities develop a sense of involvement
and belonging, and the feeling that their and their children’s rights are protected.
One valuable lesson learned in the process was that although it is sometimes difﬁcult to improve a situation dramatically, it
is still worthwhile to do your best to gain the desired results, especially when children are involved.
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Kazakhstan
10 Things That Babies Require to Be Happy and Healthy
Project:

KUAN SABI (HAPPY BABY) – COUNSELLING FAMILIES ON ADEQUATE CARE
FOR YOUNG CHILDREN FROM 0 TO 3

Location:

Southern Kazakhstan Province and Semey Region (former nuclear test site in Eastern
Kazakhstan Province) with the expansion to the rest of the country

Contact:

Ms. Aliya Kaidarova, Quality Assurance Committee, MoH

Email address:

a.kaidarova@mz.gov.kz

Telephone:

+7 7172 74 34 90/79

The initiative, originally called “The Better Parenting Program” (BPP), was designed to improve parenting skills in Kazakhstan
by enhancing the skills of health care professionals who serve families with children aged 0 to 3.
The BPP was developed by the National Healthy Lifestyles Centre (NHLC), in conjunction with the Ministry of Health (MoH),
following the guidelines of the National Program on Reform and Development of the Health Care System of 2005–2010.
The project was designed in response to the ﬁndings of child rearing study, which suggested 14 key family and community
practices to promote child survival, growth, and development.
To address the need to revitalize counseling services for families with young children and provide adequate care, UNICEF
developed a set of training and methodological materials. It also initiated the revision of the national regulations, which
resulted in adoption of a new by-law that created a framework for quality consultation for caregivers and pregnant women
based on the Integrated Management of Childhood Practices (IMCI)2 package and Care for Development3 tools. Curricula
of the health education facilities at universities and colleges now incorporate elements of IMCI and Care for Development,
which demonstrates the sustainability of the efforts.
Furthermore, over 50 per cent of nurses in the Southern Kazakhstan and Semey regions were trained to empower parents
to take better care of young children, especially girls. The 2006 Multiple Indicator Cluster Survey reported that 81 percent of
household members were engaging in activities that promote learning and school readiness.

2

IMCI is an integrated approach to child health that focuses on the well-being of the whole child. IMCI aims to reduce death, illness,
and disability, and to promote improved growth and development among children under ﬁve years of age. IMCI includes both preventive and curative elements that are implemented by families and communities, as well as by health facilities. For more information, please refer to http://www.who.int/child_adolescent_health/topics/prevention_care/child/imci/en/.

3

Care for Development (C4D) is an intervention for early childhood development that is promoted as part of IMCI. It enhances the
integration into health systems of counseling for families on how to support the development of their children; this focuses on what
caregivers can do to respond to the needs of their children for care; provides guidance on activities to stimulate physical growth and
intellectual and social development. C4D helps families solve problems in providing care for their children to directly improve the
care, nutrition, and stimulation children receive every day within their families.
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New State Standards Will Target Individual Early Child
Learning and Development
Project:

DEVELOPMENT OF EARLY LEARNING AND DEVELOPMENT STANDARDS

Location:

Throughout the country (Kostanai, Astana, East and South Kazakhstan as pilot regions)

Contact:

Bakhytzhamal Arzanbaeva, Director of National Preschool Center

Email address:

arzanbaeva@predschool.kz

Telephone:

+7 7172 295659

The main objective of this project was to update the national early learning and development standards to be used in
preschools, and to make those standards relevant to the educational needs of children and the education reform process.
The standards were approved by the Minister of Education on November 28, 2008.
The approval was followed by tedious work carried out by researchers, practitioners and parents over the last three years,
where the approach to standard development was thoroughly reviewed and the format was revised and simpliﬁed. With
support from UNICEF, the development group was trained and received in-ﬁeld coaching from the internationally known
experts in ECD. Validation of the standards took eight months. The standards were widely discussed with teachers, parents,
and the public. Based on the feedback, signiﬁcant changes were introduced to the structure of the standards. Standards that
addressed the teaching process, learning environment, family, and teachers were merged into one uniﬁed standard. The
content became simple and precise, performance indicators were added, and activities were introduced into the teaching
process.
This is the ﬁrst time that the standards include new requirements related to teaching methods, learning environment, and
cooperation of preschools with the family. The main focus is on the child’s upbringing in the family. Parents’ involvement
in preschool enhances the quality of preschool education, increases parents’ competence in the child rearing and learning
processes, leads to the inclusion of children with special behavioral or educational needs, and helps involve the family in the
child’s successful development.
Currently, the standards are supported by a series of indicators covering different age groups, and expected results are split
into ﬁve educational areas: health, communication, self-awareness, creativity, and environment.
According to the new requirements, teaching programs were developed for three age groups to support the implementation
of the standards: “Algashky Kadam” (First Step) for children aged 0–3, “Zerek Bala” (Smart Child) for children aged 3–5),
“Biz Mektepke Baramyz” (We Go to School) for children aged 5–6. A parents’ book on development and learning for 0–3
year olds was also developed.
It is anticipated that the implementation of the new standard will promote competence-based education of young children,
make positive changes in curriculum, ensure that the content of education meets the individual needs of children in learning
and development, link to other standards, enhance the idea of inclusive preschool education, and improve teachers’
qualiﬁcations.
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Partnership with international experts, local researchers, practitioners, and parents associations helped to design and validate
the standard prior to its endorsement at the central level, and raised awareness and commitment among all parties to stay
involved during the teaching and learning processes. The longer the validation process, the better the quality and success at
the implementation stage.
The development and implementation of the standard requires detailed planning and an effective monitoring system in order
to ensure that children beneﬁt from their development and learning.
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Kosovo
Discover My Abilities, Forget My Disabilities
Give Me a Chance!
The SOS Kindergarten in Kosova is well-known preschool institution that plays a leading role in the realization and
accomplishment of educational standards and has many successful stories that present the institution’s success and
work. Kindergarten’s vision and work are based on several objectives and principles, and because the main objective is the
promotion of inclusive education, the case presented below shows implementation of this main objective.
Eltina is a deaf 6-year-old girl. She lost her hearing in a trafﬁc accident in which she also lost her father. Her hearing impairment
was discovered during a medical check when the doctor informed the family. This was a big shock to the family. Eltina lives
only with her mother who has no source of income. The family receives social assistance under the care of the SOS Kinderdorf
Family Strengthening Program. Her mother was extremely concerned about the normal development of her child.
When Eltina was 3 years old, she was presented the opportunity to be integrated in our kindergarten and we welcomed her,
although we were aware of the challenges and concerned about whether we would be able to meet her needs.
Eltina began attending the SOS Kindergarten. In the beginning she was introverted, her hearing impairments created
impulsive reactions, and she established emotional relationships only with her mother. The kindergarten created a special
program for her; initially, we focused in her integration and socialization, using play and games. Eltina’s hearing impairment
made her unable to speak, but the kindergarten used games as a communication tool with her peers.

Eltina quickly began to socialize with her peers, was supported by them, and most importantly, was part of the group. As time
passed Etlina’s needs changed, as we discovered through observation. She wanted to understand the description of each
activity, she wanted to be familiar with the game guidelines, and she wanted to know why the little red riding hood has a red
cap, but these were impossible for her to understand. As a consequence she started to manifest aggressive reactions; she
returned to introverted behaviours, playing alone in a corner of the room, trying to interpret illustrations.
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The Kindergarten staff realized that Eltina needed a sign language teacher. However, our organization lacked the ﬁnancial
means, and our educators did not know sign language. The lack of a sign language interpreter delayed her development.
Social workers helped the kindergarten staff to ﬁnd a sign language teacher who was willing to work with Eltina. Initially we
were ﬁnancially supported by FSDEK. After building the awareness of local authorities about the importance of inclusive
education, they agreed pay the salary of the sign language teacher.
Learning sign language was a big joy for Etlina and a huge satisfaction for her mother, who also managed to quickly learn the
language. Eltina found a way through which she could understand the world. This changed her world, and everyone could
see it in her eyes.
This was a new experience for all the educators and children that began communicating in sign language with Eltina. In
September she will start her ﬁrst class as a result of the preparation and integration made possible by our kindergarten.
Not all the children in Kosova have Eltina’s destiny. Often they are discriminated against by our institutions because of
differences as race, religion, intellectual abilities, etc. To improve the life of a child with special needs and his family, and
make it as meaningful as we can – as a society we should search for and discover such possibilities.
The above mentioned example served as a model and motivation for us to continue the hard work with other cases, and achieve
the goals of making access and integration possible, even in the cases where there is little hope or ﬁnancial sources.
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Kyrgyzstan
Preschool Shift Model
Addressing the Challenge of Access for All Children in Kyrgyzstan
Project:

ECD CENTRES PRACTICING THE SHIFT MODEL

Location:

Batken Province

Contact:

Saltanat Builasheva, ECD Ofﬁcer, UNICEF

Email address:

sbuilasheva@unicef.org

Telephone:

+996 312 611 224 /ext 138

From the moment the UNICEF Ofﬁce in Bishkek opened, it has acted to promote equal access for all children to early
development programmes and preparing for school. Unfortunately, currently only 12% percent of children in Kyrgyzstan
attend preschool, while in rural areas only 4% of children have access to preschools.
Batken Province is the most distant from the capital, with the highest rates of poverty and unemployment (the level of
poverty in Batken at the end of 2007 was 59.1%). Until recently, only 2% of children in the Province could attend preschool
institutions. Now, thanks to donor interventions, this indicator has risen to 6%, but this is still a very low ﬁgure. It is for this
reason that since 2005, Batken Province has been a pilot region for UNICEF’s Early Childhood Development Programme.
Even in the better-off Soviet times the number of children attending preschool institutions in Kyrgyzstan did not exceed 33%.
This was because there were not enough kindergartens, and so there were always waiting lists for places in them.
In the current economic climate in Kyrgyzstan, particularly in the context of the global crisis, it is unrealistic to assume that
the state can in the short term even fund the number of preschool institutions that existed before the breakdown of the Soviet
infrastructure (the number of institutions fell from 1600 in 1991 to 485 in 2007).
Therefore UNICEF proposes that the country makes a gradual transition to a shift-based model for preschool institutions. The
concept of the shift system is based on international research, which suggests that duration, (period in preschool in years)
rather than just intensity (hours in the day), is the key to successful outcomes. It enables better use to be made of available
resources resulting in a dramatically different programme cost and reach. Shifts can be provided without compromising the
learning/playing programme at the centre, which is seldom more than 3 hours even in full day care. The shift model can
quadruple coverage (see the ﬁgures next page).
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Sleeping room with cots

Sleeping room with cots

Class/play room
(Two shifts i.e.
20 + 20 = 40 children)

Class/play room
(20 children)

Class/play room
(20 children)

Class/play room
(Two shifts i.e.
20 + 20 = 40 children)

Traditional kindergarten practicing full day care4

Class/play room
(Two shifts i.e.
20 + 20 = 40 children)
Class/play room
(Two shifts i.e.
20 + 20 = 40 children)

The same kindergarten if practicing shift model

The project initiated by UNICEF advocates ways of involving local authorities and communities in ﬁnding local solutions to
cover the majority of children of preschool age in communities with ECD services. The main criterion used is social inclusion
to enable the most disadvantaged children, such as migrant children, children with special needs, and children from poor
households, to attend any form of ECD services. The shift model is much cheaper, as children do not sleep in kindergartens
and attend not for 9 hours, as has been usual practice in the country, but rather for just a few hours. This signiﬁcantly
simpliﬁes maintenance of the kindergarten, but at the same time preserves the important component of preschool education
– teachers work with the children during structured educational and playing activities and the children acquire socialisation
skills while interacting with their peers.
Currently, out of 31 preschool institutions that have opened in the target villages of Batken Province with the support of
UNICEF, 12 are already using the shift model. As a result, for example, in the remote village of Janybak 90% of preschool age
children are already attending the ECD Centre, where teachers use innovative methods to work with young children.
The model will be replicated nationwide using Education for All-Fast Track Initiative second tranche funds that the Government
of Kyrgyzstan is planning to devote to the preschool sub-sector.
“In order that more children can attend preschool institutions, the most promising approach today and in today’s conditions
is changing these institutions over to using a shift approach,” says Chinara Akhmedova, UNICEF’s project partner in Batken.
“And the most important thing,” she says, “is that thanks to the introduction of this system, the doors of preschool institutions
have been thrown open to the most vulnerable and poorest families. The education programme has to be ﬂexible, so it can
accommodate the needs of real children from real communities.”

Lessons Learned

Janybak ECD centre

Some of the most important lessons UNICEF
has learned in implementing this project are:
(1) Ensuring a participatory approach and that
local communities own the model. The biggest
challenge was to get parents, preschool workers,
and local authorities to accept the conceptual
change, as traditional full-day kindergartens are
perceived as the only and best way of providing
quality ECD services. (2) Systematic monitoring
of the services, including the introduction of
a mentoring system for preschool workers to
ensure the quality of the services provided, is
crucial for success.
4

McLean H., Orozova R. No Wolves along the Way: Towards a National ECD Model for Kyrgyzstan – UNICEF’s Pilot Interventions in
Batken Raion
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Quality Early Learning Opportunities for All in Remote Areas
– Rich and Poor Alike
Project:

AGA KHAN FOUNDATION

Location:

Osh and Naryn Oblasts and Bishkek

Contact:

Burulai Aitikulova, Education Programme Ofﬁcer

Email address:

burulai.aitikulova@akdn.org

Telephone:

+996 312 38 80 22

The Aga Khan Foundation supported Education Programme in Kyrgyzstan started up in late 2005. Initial activities were in the
remote rural districts of Alai and Chongalai in Osh oblast, followed by similar interventions in 2007 in Naryn oblast. In
response to the disintegration since the early ‘90s of the formerly widespread provision of kindergarten education, the main
emphasis of this programme has been on Early Childhood Development. The programme builds on the strengths of both the
former system and Kyrgyz culture to work with government and communities to build new and more appropriate models offering
high quality at an affordable cost. The Education Programme is an integral part of the ongoing socio-economic development
programmes of the Mountain Societies Development Support Programme (MSDSP KG).
The goal of the programme is to ensure improved early learning opportunities for children in remote areas of Kyrgyzstan
– enhancing knowledge, skills, and attitudes that will help the children to become successful and contributing members of
society.
The programme has four main objectives:
1) To develop and promote alternative ECD models in order to increase coverage, affordability and inclusiveness of
ECD,
2) To enhance the quality of young children’s learning environments,
3) To support successful transition of children from Kindergarten to Grade 1 and strengthen interactive teaching-learning
processes in Grades 1–4 of primary school, and
4) To ensure sustainability and inﬂuence policy and practice through ongoing dialogue and collaboration with government,
communities, other sectors (health and rural development), and other agencies.
MSDSP KG is working in partnership with government and communities to establish and improve government-managed
Central Kindergartens through construction and renovation, the provision of teaching/learning materials and furniture, and
the training of teachers. Government authorities contribute land and building, pay for teacher salaries, and cover operational
costs. Communities donate their labour, construction materials, and funds.
To increase access, MSDSP KG introduced two innovations: 1) a shift system (morning and afternoon sessions) which
doubles the number of spaces in ECD programmes, and 2) Satellite Kindergartens, located in either schools or homes
(including yurts), which enable children living too far away from Central Kindergartens to be included in ECD programmes.
Satellite Kindergartens are linked to their Central counterparts and operate a half-day programme. Changes were framed in
the context of both the community’s and the government’s main concerns – access and affordability.
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Advantages of the innovations include (1) increased coverage of preschool-aged children with quality services at reduced
cost for government; (2) more affordable and easily accessible for parents and therefore better able to reach the disadvantaged
children who need it most; (3) more developmentally appropriate for children.
Kyrgyzstan’s new preschool law provides full recognition of alternative ECD models such as those developed by the programme,
thus clearing the path for uptake at scale. Under the leadership of Kyrgyz Parliamentarians, a working group is starting to
develop the package of required norms and resolutions which will ensure long-term funding for the Programme from the
national budget.
MSDSP KG also provides Central Kindergartens a one-time livestock grant, as well as establishing potato projects and
kitchen gardens on land donated by the community. Vegetables from the kitchen gardens are used to prepare lunches for
students and surpluses are sold. The potatoes and livestock provide an income stream to the kindergartens. In this way,
kindergartens are better able to meet their operating costs.
To date, MSDSP KG has applied this low-cost sustainable model in 26 Central Kindergartens and 56 Satellite Kindergartens in
Osh and Naryn Oblasts. In Osh Oblast in 2 districts (Alai and Chonalai), the model has increased access to ECD programmes
from 450 children in 2005 (when the programme started) to more than 2,400 at the end of 2008.

Jailoo Kindergartens
As people in the remote places move to the pastures to graze their livestock in the high mountains, in the summer children
spend more than 4 months away from their kindergartens. In order to ﬁll this gap in their development, the programme
initiated “jailoo” kindergartens. Teachers organize groups in the yurts and teach children. There is a particular emphasis on
Kyrgyz cultural traditions and the environment during these months. Teaching and learning materials are taken on horseback
to the areas. The jailoo programme was selected as one of 12 ﬁnalists out of 700 applicants to the BBC World Challenge
Awards ’09.

Lessons Learned
A recent study shows that the efforts made by MSDSP KG are already having a signiﬁcant impact: Grade 1 students who
participated in ECD programmes in Alai and Chonalai districts (Osh Oblast) score, on average, 13% higher on learning
achievement assessments than students who did not attend ECD programmes. There is also no statistical difference in
learning achievement scores between those children who attended Central and those who attend Satellite Kindergartens,
demonstrating that the quality of learning opportunities are equally good in both.
Some of the most valuable lessons we have learned in implementing these programs are (1) the importance of working in
close partnerships – with government, communities, and other agencies and sectors – to ensure relevance, acceptance,
participation, and sustainability, and (2) the importance of working at multiple levels – from the village through to the
national level.
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SOS Kindergarten Works in Cooperation with the
Step by Step Program
Project:

SOS HERMANN GMEINER KINDERGARTEN IN CHOLPONATA,
SOS CHILDREN’S VILLAGES KYRGYZSTAN

Location:

Cholponata city, Kyrgyzstan

Contact:

Musakojoeva Gulira Jumabaevna
Leader of SOS Hermann Gmeiner Kindergarten in Cholponata

Email address:

sos-bakytbek@mail.ru

Telephone:

+996 3943 5 2630

Our kindergarten is social institute which connects with the families and takes care of children and parents. The
implementation of the Step by Step (SbS) program began in our kindergarten in March 2004. The kindergarten teachers
participated in ﬁve trainings of the SbS program on the following topics: “Philosophy and principles of the international
educational SbS program,” “Individualization of educational progress,” “My ﬁrst steps toward the realization of the SbS
program,” “Organization of work in centers of activity,” “Standards of the SbS program,” “Evaluation of the SbS program,”
“Inclusive education,” and others.
Our experience showed that the SbS program offers a good base of individualized practice in the educational process.
Because of this aim, each group has a specially-made activity center for developing games, storing a variety of work ﬁles
and other types of action. The centers provide a foundation for conducting laboratory experiments, conducting projects with
children based on their own ideas, and solving problems. The educational process is based not on the teacher providing
actions to children, but rather, leading them in the right direction.
Our organization is an educational institute combining kindergarten and elementary school. The system of studying and
caring processes is good for teaching because it provides a good microclimate in times of crises as children transition from
one age to another.

HANDBOOK OF ECD EXPERIENCES, INNOVATIONS, AND LESSONS FROM CEE/CIS

ISSA  WWW.ISSA.NL  62

KYRGYZSTAN

Our team which is following the SbS program provides a supportive environment for children of preschool and contemporary
school age. The educational level of children who study in accordance with the SbS program is higher than the level of other
children. The knowledge base provided through this program is more long-term, understandable and functional.
Children from our kindergarten have more liberty in communication, and actively participate in discussions and activities.
The level at which children are studying shows that our children have a well-developed phonetic vocabulary.
One of the most useful lessons of the SbS program is the importance of family participation. Thanks to contacts with
teachers, parents are participating in their kindergartener’s life and gain the experience of pedagogical cooperation with their
children and with teachers. This kind of participation helps parents to overcome their own authority and see the world from
the position of the child: they act toward children the way they would toward a person of their own eye level, they sincerely
desire to take part in their children’s activities, and they share their children’s happiness and sadness.
Parents take an active part in the life of the child by:
1) Supporting them by purchasing toys and other didactical materials.
2) Volunteering to conduct lessons with children in activity centers.
3) Actively take part in organizing holidays and concerts.
4) Discussing questions and making decisions which are connected with kindergarten work.
The planning program is oriented toward children. We aim to raise good citizens. The pedagogical staff teaches children
to become active members of society who can participate in the leadership process. There are optimal conditions to raise
patriots in our kindergarten. Children learn Kyrgyz language, culture, and the history of Kyrgyz traditions. We regularly
organize holidays such as “Kyrgyz Language Day” (September, 23), “Nooruz” (March 21), Orozo, and Kurman Ait.
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Step by Step–Kyrgyzstan – Guarantor of ECD Quality Education
and Provider of Technical Support for the State and Donors
Initiatives
Project:

STEP BY STEP KYRGYZSTAN

Location:

Bishkek, Kyrgyz Republic

Contact:

Natalia Luzina, Step by Step–KG Program coordinator

Email address:

natluzina@rambler.ru

Telephone:

+996 312 510047; Mobile +996 770 886088

In accordance with the UNICEF terms of reference, a Step by Step local consultant worked with an international consultant
to assess the conditions of local kindergartens and to create a book that could serve as a guideline for providing optimal
learning environments. They examined the physical and sanitary conditions of preschool facilities, created a list of educational
materials and equipment needed, and created a Teacher Booklet, adapting the content to the local culture. The local consultant
provided technical assistance to the international consultant, helping assure the cultural appropriateness of the curriculum
materials and attending meetings and site visits.
The consultants held meetings with many stakeholders, including UNICEF, the Ministry of Education and Science, the
Ministry of Health, the Asia Development Bank, and the Open Society Institute. They also visited kindergartens and service
providers including SOS Kinderdorf–Kyrgyzstan/Bishkek kindergarten, a rehabilitation center for children with disabilities,
a Montessori school, and existing and potential ECD centers. They also visited local furniture makers and stores that sold
educational materials.
While conducting research, the consultants drafted a list of educational materials that strictly followed the requirements
of UNICEF. The list states that educational materials should be best meet preschool aged children’s training, learning and
development needs; be in accordance with the state standards on preschool education and care; be in concordance with the
preschool education curriculum and manual for preschool workers; take into account locally made traditional materials; and
be intended for a group of 30 children, with possible mainstreaming of children with special needs into regular preschools.
To help, SbS–KG shared lists of appropriate furniture, educational materials, and equipment which has been successfully
used in state kindergartens throughout Kyrgyzstan since 1994.
The international and local consultant discussed in detail all the advantages of various programs’ approaches to the
preschool learning environment, and their furniture, educational equipment, and toys. They took into consideration the
national preschool education and care standards, the concept of community-based ECD centers and pre-primary classes in
Kyrgyzstan, 240-hours curriculum, time frames, budget limits, logistics, and wishes of the project staff, parents, and local
communities.
The reviewers concluded that the classroom layout and Teacher’s Booklet should appropriately reﬂect the local culture. The
classroom should include activity centers for blocks, dramatic play, science, manipulative toys, art, sand and water, that focus
on the interests and developmental abilities of all young children. The activity areas are fundamental to quality programs and
highly appropriate for children, including children with disabilities. This environment maximizes opportunities for children
to interact with the materials and each other and to increase their capacities for independence.
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Pre-primary classes prepare children for school where there is a reward system. Some sort of balance between reward and
self-assessment tools should be taken into account.
The consultants made observations in the report, including: children have feelings and ideas, and it is important that they
are kept physically, mentally and morally healthy; children learn in an integrated way, therefore education must be viewed in
a holistic manner and should not be compartmentalized into speciﬁc subject areas such as math or language; and children
learn best when they are given appropriate tasks. It is important that children are given choices and allowed to make decisions
and mistakes; they learn from this.
Children go through phases when they are especially able to learn speciﬁc things. With the right conditions (sufﬁcient time
and equipment, and feelings of happiness, safety, and security) imagination and creativity will emerge. The learning that has
already taken place in the home and its immediate environment must be developed and built upon. What children are able
to learn at home is the starting point of the child’s education.
In the school, work surfaces should be presented both horizontally–for example, at tables or desks–or vertically–on
chalkboards, easels, or walls. Ease of access and independence is the primary goal.
Adults must ensure that the sizes of furnishings and materials available in classrooms are appropriate for the individual
children who are included. Children’s feet should rest on the ﬂoor when they are seated in a chair. A work-table should cross a
child’s chest at, or just above, the waist. Hooks, washbasins, toilets, and drinking facilities that can be reached and operated
by children allow them to help themselves. Children with impairments can learn to take care of many of their own special
needs at individually appropriate times.
The observations and interviews with the project staff, teachers and principals of the existing and potential UNICEF ECD sites
in Kyrgyzstan, and further discussion with ECD Team UNICEF, proved the real need for ongoing technical and methodological
support through trainings that focus on learning through play/environment, active learning, individualization, integrated/
thematic learning and best practices in preparing low-cost handmade materials. SBS–Kyrgyzstan will be able to provide
UNICEF ECD Centers and pre-primary classes with this kind of technical support. Close cooperation between SBS–KG and
UNICEF, other donors, the Ministry of Education & Science KG, and other state educational structures leads to systemic
positive changes in ECD.
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The Step by Step Program in SOS Hermann Gmeiner School
Project:

SOS HERMANN GMEINER SCHOOL, SOS CHILDREN’S VILLAGES KYRGYZSTAN

Location:

Bishkek city, Kyrgyzstan

Contact:

Anara Basarbaeva, SOS Hermann Gmeiner School Director

Email address:

sos-anara@mail.ru

Telephone:

+996 312 545 203

The Step by Step Program (SbS) was implemented in the SOS Herman Gmeiner School in 2005, and since then more than
80 training modules have been conducted. Four teachers earned certiﬁcation through the SbS Program, and seven primary
school teachers now work in accordance with the program.
The SbS Program does not change the state standards, but it changes the educational environment to meet the individual
needs of each child. To encourage the spread of the program, since 2005, teacher-trainers have conducted seminars to
educators in a public kindergarten in Cholponata and teachers in Bishkek cities.
Over a period of four years, a group of the teachers, parents, and students founded the research center. From 2005 to 2009,
the program passed through ﬁve main stages:

1.

The “Approbation of the program” stage (2005–2006)
During this stage a model class was created. Lesson plans and thematic plans were formed. Considering the
importance of the role of parents, we actively involved them in the program. We understood that this is the best
approach, because it considers students’ individuality. We also proceed with registration of students’ portfolios.

2.

The “Training” stage (2006–2007)
After reconstructing the school in 2006, we started two classes in the program, where four grade school teachers
have begun to work creatively. To change the scholastic environment, we made sure that attention would be centered
on students. After the seminars, a teacher of Russian and foreign languages began working in the centers.

3.

The “Assimilations” stage (2006–2007)
Working with educators of the SOS – Children Village’s kindergarten, the school teachers succeeded at:
•

Making the school a scholastic environment

•

Scheduling thematic planning

•

Using new methods to lead seminars in cooperation with parents

•

Undertaking complex lessons

•

Producing new ways to estimate students’ abilities

•

Publishing methodical books

•

Accumulating the students’ creative work and newspapers
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4.

The “Analysis” stage (2007–2008)
In this stage we produced an analysis plan which examined the following types of work:
•

Development of the creative abilities of the teachers and students

•

Successes in undertaking non-standard lessons

•

Using the methods of the program in extracurricular functioning

•

Registration of the portfolios of the school’s ﬁrst graduates

At this stage, one of the problems facing teachers was the efﬁcient use of scientiﬁc centers.

5.

The “Development” stage (2009–2010)
The following will take place in these school years:
•

Approbation of the program

•

Organization of a conference for the students’ scientiﬁc works

•

Undertaking the holiday of “THE PRINT”

•

Proceed with issuing the newspaper “Gilded Feather”

•

Undertaking a seminar for parents and teachers of the school

Practice Sharing
With the support of the pilot project “Quality Development in Public Schools and Kindergartens in Cholponata city,” proposed
and ﬁnances by SOS KDI, teachers of our school organized three practice sharing seminars in accordance with the SbS
Program for educators of two public kindergartens and teachers of a public secondary school named after Alykul Osmonov.
During the school holidays we organize open lessons for all teachers of our school and educators of SOS kindergartens.
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The First Steps of Childhood
Project:

SOS – CHILDREN’S VILLAGE KINDERGARTEN, SOS – CHILDREN’S VILLAGES
KYRGYZSTAN

Location:

Bishkek City, Kyrgyzstan

Contact:

Bermet Asanbaeva, Leader of Kindergarten

Email address:

Asanbaeva_bermet@mail.ru

Telephone:

+996 312 542 546

The Kindergarten of SOS Children’s Villages organizes the teaching and educational activities for children from the community,
which is based on the public program of preschool education. At the same time, the SOS Kindergarten introduced the Step
by Step program, based on individualization of education and teaching for children, creation of an educational environment,
and cooperation with parents.
The ﬁrst acquaintance the kindergarten teachers had with the SbS program was through visiting seminars which were
organized by the Public Fund SbS in Kyrgyzstan during 2004 and 2005. After the ﬁrst seminars, kindergarten teachers, SOSMothers and parents from community took the ﬁrst steps to implement elements of the training SbS program. They took part
in lessons, issued family newspapers, organized parental corners and methodical grants, and created a hall with illustrations
from Kirghiz national fairy tales.
The reason the SbS program was chosen is that it has attributes in common with the standards of SOS KDI, which has
a philosophy of focusing on development of vital skills, socialization of children, equal access to qualitative care and
education, providing comprehensive development maintenance (physical, psychological, cognitive, and social) of a child,
and considering a child’s age and speciﬁc features. A harmonious interlacing of standards of the SOS KDI and SbS programs
in our kindergarten has yielded positive results, and considerable changes have been observed. Children have become
inventive, independent, and assured, and show good results on progress. Parents regard the kindergarten’s work highly, take
part in educational and entertainment activities with pleasure, issue family newspapers, and helped design the kindergarten
and groups in accordance with the centers of activities. Teachers of the kindergarten induce our children to reach their
potential in their daily work. We are very proud of the achievements of each child.
Kindergarten teachers completed training in the Public Fund SbS in Almaty, Kazakhstan in 2008. This training has inspired
them to use the knowledge they gained to discover and develop the unique abilities of children, initiate partnership with
parents, and use innovative methods of teaching.
The nongovernmental organization “The Fund for Support of Educational Initiatives” is the ofﬁcial national license holder
of the international SbS program in Kyrgyzstan and the national representative of ISSA. In 2008 the kindergarten and SbS
completed a lot of useful work in together, participating in conference-project “The Vector of Success” and “Social justice:
An exception of the minority.” Trainings are planned for kindergarten teachers on the topic of “social justice.” There are also
plans for future work on the themes “Continuous professional development,” “National system of mentoring,” and others.
Working under the SbS program we observed that children from the local community who attend kindergarten learned lessons
of sympathy, kindness, and tolerance; and children from SOS Children’s Village Bishkek and the Family Strengthening Program
are successfully integrated into the community and learned lessons about safety and friendliness. Children have learned how
to cooperate and consider the opposite point of view. They began to trust people, to empathize and care about each other.
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The kindergarten teachers’ showing of sincere respect parents as partners, attention to parents’ interests, and creation of
favorable emotional conditions for each child, helps to create an atmosphere of conﬁdence in the kindergarten. The SbS
program creates the necessary conditions for parents to understand the importance of participation in their children’s lives
and the crucial role the family plays in the formation of the child’s personality. The SbS program helps, supports, directs, and
supplements educational activity of a family.
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Cooperation of Local Government, Schools, and Parents:
a Good Way to Improve Schools
Project:

COOPERATION OF PARENTS AND THE LOCAL GOVERNMENT
TO REALIZE A QUALITATIVE CHILD-CENTERED EDUCATION IN SCHOOL

Location:

Latvia, Ogre

Contact:

Inese Rozīte, teacher, Ogre secondary school No. 1

Email address:

ogre1vsk@oic.lv

Telephone:

+371 65022741

In 1998, twenty-nine schools in Latvia started participating in the Step by Step project realized by the Soros Fund Latvia
program, Changes in Education. The schools received funding to arrange child-centered classrooms.
Ogre secondary school No. 1 was named the “support school” of the project, which gave it access to free teacher training.
The school’s teachers and administrators were very interested in the project because the town’s pre-school, “Zelta sietinš,”
already had experience with the program. Parents knew that children could learn in an exciting and diverse way. Parents
whose children were going to start school that year, teachers who were previously trained, and school administrators went
to the local government and agreed on a common goal – to combine all the resources and create a learning/teaching setting
that would encourage a new approach to education.
The result was that during the ﬁrst year, two small classrooms were made into one; the classroom was redecorated and
turned into a big, bright room where it was possible to arrange interest centers for 30 children. That was made possible by
the local government. During the second, third, and fourth years, three more classrooms were arranged in a similar way. Step
by step, each classroom received furniture, technical equipment, learning/teaching materials made by parents and teachers,
work sheets, visual materials, and a library. Donations were made to purchase books and other teaching materials.
There was one SbS class in each class level. so parents had a chance to choose the proper class for their children. The
administration offered teaching positions to the most creative and ﬂexible teachers. In 2005, two teachers passed the
proﬁciency certiﬁcation exam of the International Step by Step Association (ISSA).
Over the past 10 years, the SbS program classes have become popular in Ogre and Latvia because of their high-quality learning
and teaching process and excellent cooperation with families. These classes are often used as master classes for seminars and
conferences on an international level. The local government is proud of them and happy with the achieved results.
Purposeful cooperation between parents, the local government, and the school has resulted in four fully arranged, childcentered classes with appropriate learning and teaching surroundings. These classes work according to the SbS program.
It was mainly the support of parents and the local government which gave teachers the motivation and possibility to
signiﬁcantly change their working style, increase their teaching quality, and work creatively in a child-centered classroom.
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“Cerību Spārni”(Wings of Hope)
– Safe Flight for Children with Special Needs
Project:

PARENTS ACTIVITIES TO INCLUDE CHILDREN WITH SPECIAL NEEDS

Location:

Sigulda, Latvia

Contact:

Eva Viļķina, director of NGO

Email address:

ceribu_sparni@inbox.lv

Telephone:

+371 67976525

In December 2003, the NGO Center for Education Initiatives began the EU Phare project, “Parents Strive for Inclusion.” The
aim of the project was to promote the establishment of parent support groups for children with special needs and to help
those families and their children to integrate into the local communities and general education schools.
The project offered parents the following activities: educational seminars, parenting workshops, consultations for the parents
and teachers who are going to include children with special needs and the establishment of parents support groups.
Parents from Sigulda who have children with special needs took part in the project. They were activated and encouraged,
and they obtained knowledge and practical skills how on to protect their children’s rights by working together in a parents
support group.
During the project the parents who participated in the parents support group were encouraged to promote a further goal
– to transform the parents support group into an ofﬁcially registered NGO. The decision was based on the parents’ mission
to attract the community’s attention to the education and socialization problems of the children with special needs, to
encourage education institutions to practice the principles of inclusive education, and to advance the community’s positive
attitude towards these children.
The members of the parents support group in Sigulda, with the help of the local mass media, increased people’s interest in
inclusive education. Step by step, with the help of local government authorities and specialists, the parents support group
established a social organization “Cer l̄ bu spārni” (Wings of Hope). It has been working successfully for six years. At the
moment the organization unites children and young people with different forms of invalidity, and those who want to help
them, from the Sigulda region and its surrounding areas. The organization has gathered information about the families in
the surrounding areas who are raising children with different forms of invalidity (about 70 children).
Wings of Hope has had a successful experience and it provides different support services for families. The organization has
the additional status of a social beneﬁt organization, which means that it protects children with special needs, and defends
the rights of the poor and socially unprotected groups on the state and local levels of government.
Parents support group classes are especially useful and efﬁcient. They help families to realize the possibilities for their
disabled children. All parents participating in the group are volunteers. They organize different events like educational
activities for other parents, stimulate cooperation with education institutions, and help to involve children in summer camps
and other events.
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These parents are full of energy and continue the activities initiated by the projects with the Center for Education Initiatives,
the local government, other NGOs, and state institutions. They proceed with self-education in new projects; and they have
acquired knowledge about how to work successfully with education and medical institutions, and how to involve supporters
and sponsors in providing children with special needs a quality education and a healthy social life. You are welcome to visit
our web site www.ceribusparni.lv and learn more about the good deeds of this organization.
Only those parents who know the most about the educational needs of their children can achieve positive changes in the area
of education and the progress of inclusive education.
Thanks to changes in parents’ attitude and their increasing activities, parents can become a powerful player in the area of
education and can ﬁght to change their community’s attitude.
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Jekabpils Secondary School No. 2:
The Largest Minority School in the Jekabpils Region
Project:

COOPERATION OF THE SCHOOL, NGOS AND STATE INSTITUTIONS
TO INCLUDE ROMA CHILDREN

Location:

Jekabpils, Latvia

Contact:

Larisa Stepanova, deputy director, Jekabpils Secondary School No. 2

Email address:

lps@2vsk.zednet.lv

Telephone:

+371 65232303

Jekabpils Secondary School No 2 is a general education school. There are more than 700 students studying in this school
representing 18 nationalities and including more than 30 Roma children. That was the reason why the school staff promoted
a goal to develop multicultural education in formal and informal education areas and to encourage improved interaction
between different cultures. It was necessary to implement practical and real tasks: to remove barriers, encourage the mixing
and interaction of cultures, create an objective solidarity, etc.
The school was looking for cooperation and training possibilities in the state institutions and NGOs to prepare the schools
and teachers for professional work with minorities, especially Roma children. Thus, in 2002 the school took a step forward
and became involved in the project “Way to a Civic Society,” realized by the Latvia Ofﬁce of Naturalization. From 2003 to
2006, the NGO Center for Education Initiatives was the main partner, educator, and motivator of the school.
The school teachers and parents obtained useful knowledge and skills by participating in several workshops and seminars
initiated by the NGO, including Roma in Local Community and Schools, Roma Children in a Welcoming School, and Quality
Education for Roma Children. During the seminars teachers and parents gained knowledge and methodical skills and
successfully applied them in practice. The school took another step forward and promoted a goal to include children with
special needs. This encouraged the school to participate in more projects; but now they were projects designed by the
students, parents, and teachers themselves. The projects were realized in cooperation with new project partners: Society
Integration Fund and State Language Agency.
The result of the projects and cooperation is that the school has become a symbol of trust for minority, especially Roma,
children. Parents are aware that the school achieves equal education for all students; encourages expression of different
cultures, mutual understanding, and tolerance; and stimulates communication between people from different ethnic groups,
not only in the school, but also outside.
This purposeful action has resulted in a knowledgeable and professional team. The project has promoted the further development
of the school and has shared the school’s experience with teachers from other schools in Latvia. The main task of the school is
to continue the way of understanding and to promote students’ participation in the creation of integrated society. You are kindly
welcome to ﬁnd more information about this school and to visit our school’s Web site: www.2vsk.zednet.lv.
The school has engaged in regular and purposeful cooperation with different social partners – NGOs, state institutions,
and parents’ organizations – and has endured professional and psychological growth which helps each student to obtain a
quality and equal education.
Participation in different projects and realization of our own projects has helped the school to change its everyday routine in
a positive way, to expand its understanding about the processes in the world, and to rise above prejudices and stereotypes.
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Discussions About Tolerance in Preschool
Project:

INSTILLING IN CHILDREN THE GOAL OF ESTABLISHING A TOLERANT SOCIETY

Location:

Livani, Latvia

Contact:

Lienite Neiceniece, teacher, Pre-school “Rukisi” in Livani region

Email address:

lieniite_neiceniece@inbox.lv

Telephone:

+371 29746011

Latvia’s population has a multinational structure which implies cultural differences. We have to start talking about tolerance
of different cultures during early childhood to promote preschool children’s understanding of tolerance and its expressions,
and to motivate teachers and parents to realize their role in this process. This was the goal of a two-year-long inter-culture
education course mastered by Lienite Neiceniece–a teacher in the Livani region preschool “Rukisi.” This course was created
by the NGO Center for Education Initiatives; it realized the training of the inter-culture teachers, following the framework of
the project “Culture of Tolerance in Latvia’s Environment,” part of the EU Program.
Twenty inter-culture teachers from different regions and organizations in Latvia were prepared during the course. They
obtained the necessary knowledge and skills to promote tolerance and to monitor inter-cultural education activities.
The main goal is to promote the degradation of prejudices still existing in society, and to establish mutual respect, understanding,
and positive relationships amongst the nationalities living in Latvia. Inter-culture teachers monitored 78 events in the area of
inter-culture education during the Day of Tolerance, with a total of 3,465 participants throughout Latvia.
The teacher Lienite Neiceniece organized a project for the children and their parents in her preschool Rukisi in honor of
International Tolerance Day.
Before the project, the 6-year-old children and their teacher played games, solved problems, held discussions, and made
books about how to respect differences and how to make friends and live together in peace. The Tolerance Day activities
were several days long:
•

Day no. 1 – parents and children made houses from paper and cardboard;

•

Day no. 2 – children took the houses and made a town; they had discussions about neighbors, distribution of the
territory, and different customs. Thus they learned to help, support, and cooperate.

•

Day no. 3 – children, parents, and teacher had discussions about the issues of tolerance, whether tolerance is a family
value, children’s tolerance, and the importance of the good example of parents.

The project was shot on ﬁlm and parents received videotapes with their children’s ideas about tolerance and cooperation.
After the Tolerance Day activities parents expressed their wish and hope to continue discussions about the topic.
The earlier we start discussions with children about differences, tolerance, and understanding the easier they accept it and
understand the values of a democratic society.
We have to talk about tolerance not only with children, but also with their parents, because the family deﬁnes the values to
which children adhere from early childhood on.
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Excellent Teachers Work as Mentors
to Raise the Quality of Teaching in Zvanins Preschool
Project:

STEP BY STEP – TEACHERS MENTORING COLLEAGUES TO IMPROVE
TEACHING QUALITY IN PRESCHOOLS

Location:

Jekabpils, Latvia

Contact:

Silvija Berzina, Director, “Zvanins” Preschool

Email address:

zvanins@demvar.lv

Telephone:

+371 2306508

The Step by Step methodology has been implemented in the Zvanins preschool since 1997. A child centered approach and
new teaching methods were used in the teaching process; children’s individual needs, abilities, and learning skills were
followed; a stimulating classroom environment was created; close and successful cooperation with parents was started. In
2004, when the Step by Step program began the process of International Certiﬁcation for teachers in Latvia, several teachers
from the Zvanins preschool expressed their wish to participate and obtain the International Teachers Certiﬁcate.
The International Teachers Certiﬁcate in Latvia is awarded by the NGO Center for Education Initiatives which has been
accredited by the International Step by Step Association (ISSA). In 2005, four teachers from the preschool Zvanins were
awarded the International Step by Step Teachers Certiﬁcate in recognition of their high quality practice. The teachers admitted
that it was difﬁcult to be the ﬁrst ones to obtain the certiﬁcate, because there was nobody to study from and nobody to share
experience with.
To address this need, the NGO Center for Education Initiatives worked with these four teachers to help them become mentors
for six more teachers from the Zvanins preschool, who were working towards obtaining the Certiﬁcate. The mentor-teachers
worked closely with their mentees, providing advice about how to improve classroom environment, the use of different
teaching strategies, and the individualized teaching approach. In addition, the mentees have stated that the psychological
support they received from their mentors’ was very important in their success.
Today, 12 teachers working in the Zvanins preschool have received the International Teachers Certiﬁcate. The mentoring
model demonstrated by the certiﬁers of the Center for Education Initiatives has been successfully implemented in the
preschool.
Today the preschool Zvanins is the symbol of a high quality education in the town. Many parents want their children to
attend this preschool, because they know that the teachers here are professionals; they practice child-centered teaching; they
cooperate with children’s families and pay great attention to each child’s needs, in order to bring up healthy, well-rounded
children.

Lessons Learned
The mentor’s presence in the educational institution ensures the improvement of teaching quality and it motivates teachers’
professional development.
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Latvia
Professional Development of a Teacher
Working with Roma Children in a Pre-school
My name is Ineta Vanaga. I am a pre-school teacher and I work in the pre-school called “Buratino,” which is located in
the town Valmiera. In my group there are Latvian, Russian, and Roma children. Together, we have discussed the issue of
different nations, their traditions, and customs. The children know that people of different nationalities can have different
skin, hair, and eye color, but otherwise all people are alike; they have two arms and two legs. People of all nations need peace,
home, Mummy and Daddy.
The knowledge and experience I have obtained in different projects have helped me enormously in my work with children
in multi-national groups. During seminars, I obtained knowledge and skills to include children of other nationalities in the
group in a more efﬁcient way. I was helped by foreign expert consultations (Slovakia, Finland, Czech Republic) where I
about their experiences. Cooperation with the NGO Center for Education Initiatives (ISSA Member from Latvia) gave me the
possibility to receive regular expert support, new knowledge, and experience to improve the material base in my group.
The purposeful self-education, active participation in seminars, and realization of new ideas in practice has given a lot to
the children in my group. First of all, our classroom was redecorated and made larger through local government funding.
With the support of EU projects, we were able to obtain completely new equipment which helps us to realize the pedagogical
process more efﬁciently. The classroom was divided and arranged in activity centers which we call Houses- the art house, the
sand house, the water house, the sail house, the ﬁgure house, the doll house, etc. Each house contains a lot of materials for
the children in the Latvian, Russian, and Roma languages.
Then we established a Parents’ Support Center; parents helped to prepare and obtain learning materials. For example,
parents helped to get musical instruments of different nations and dolls in national costumes; they translated tales of
different nations, etc., for the culture house.
I have had a teacher assistant in my group, a Roma woman called Agnese, already for ﬁve years. At the beginning we could
only pay her salary through special outside project funds, but when the local authorities became aware of the excellent results
of her job, they agreed to pay her salary. So the local government has paid her salary already for two years. Agnese is my great
beneﬁt because I have 5 Roma children in my group! She helps Roma children with Latvian, keeps in touch with parents and
families, and introduces us to Roma culture and traditions. For example, we organize culture days every spring. This year we
all learned how to make a traditional Roma soup; we did it in the yard in a big pot. I supervise Agnese and I am happy to see
that she becomes more professional; I can rely on her and all children love her.
Our team work is highly evaluated by children, parents, and education experts. In 2008, I won the main prize The Best
Teacher (in Roma language-Laču Mānuš) of the state program Roma People in Latvia for the contribution to teaching Roma
children.
Some of the lessons I have learned in my work are:
1) Purposeful planning and realization of teachers’ further education is the main way to introduce new and innovative
pedagogical mechanisms into the system of education.
2) The educators’ job in a multi-national children’s group has its own speciﬁcities; educators have to respect the ethnic
particularities of different nationalities. Investment in this area just on the pre-school level is an effective base for the
integration of children and their families into the community.
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Lithuania
Universally Available Pre-primary Education Offers All Children
the Opportunity to Prepare for a Successful Start in School
Project:

MINISTRY OF EDUCATION AND SCIENCE

Location:

Vilnius, Lithuania

Contact:

Grazina Seibokiene, Head of Preschool and Primary Education Division

Email address:

grazina.seibokiene@smm.lt

Telephone:

+37052191187

In Lithuania, pre-primary education is a universally available, yet not compulsory, educational provision lasting one year. It is
offered following the pre-primary education programme designed for children between six and seven years to prepare for school.
Parents may decide whether the child will be attending a pre-primary group or whether he/she will be educated at home.
Families raising preschool children at home receive, upon request, educational assistance as an alternative to the institutionallydelivered pre-primary education programme. Educational assistance may be teaching assistance, psychological, special
needs, and social educational assistance.
During the years 2003–2007, upon the initiative of the Ministry of Education and Science, a project was implemented with
the goal of introducing in Lithuania universally available pre-primary education. The project involved municipalities, higher
education institutions, teacher education centres, and non-governmental organisations.
The project rationale:
1.

Insufﬁcient availability of preschool education provision, especially in rural areas.

2. Adaptation and learning difﬁculties experienced by children who have not attended preschool institutions.
3.

Learning attainment differences between 4th-year pupils in urban and rural areas revealed in surveys.

The aim of the project was to introduce institutional provision of universally available pre-primary education, to ensure its
quality, to guarantee institutional provision for children from social high-risk groups, to develop a system of informational,
teaching, psychological, and social services offered to families raising 6-year-old children at home.
The main activities of the project were:
1.

Preparation of the legal basis: legitimating pre-primary education in the Law on Education, determining educational
content and the basis for pre-primary education organisation, establishing requirements for educational physical
facilities, the educator, teaching material and ﬁnancing.
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2. Informing the general public about and involving it into the processes of the development of pre-primary education;
3.

Encouraging municipalities to establish pre-primary education groups by allocating to pre-primary education purposeful
ﬁnancial subsidies on the basis of the pupil basket principle;

4. Provision of assistance to teachers: training courses have been organised for all teachers working with six-year-old
children following a specialised professional development programme, funds have been allocated to acquire educational
materials;
5.

Adapting teacher training programmes to help student teachers to acquire competences necessary for pre-primary
education teachers;

6. Legitimating educational assistance as an alternative to pre-primary education provision;
7. Provision of assistance to workers of municipal administrations and specialists of educational assistance: seminars and
forums have been organised, methodological material prepared.

Project Results
In 2003, pre-primary education was legitimised in the Law on Education: its purpose was deﬁned, and general principles of
educational content, its organisation and ﬁnancing were determined. In 2003–2005, a large-scale publicity campaigned was
organised. In 2003, the position of the pre-primary education teacher was introduced. Over the years 2003–2004, the whole
of the necessary legal basis was prepared. Since 2005, a record of pre-primary-age children has been kept, and municipalities
have been receiving purposive ﬁnancial subsidies from the state budget on the basis of the pupil basket principle. Since
2007, pre-primary education has been universally available, which means that the number of pre-primary education groups
established in municipalities has been such that all six-year-old children may attend a pre-primary education group or
receive educational assistance. In the years 2003–2006, over 2000 teachers participated in pre-primary teacher professional
development courses, teacher training higher education programmes have been updated. Since 2006, the Ministry of
Education and Science yearly, by way of a tender, allocates to municipalities funds to set up pre-primary education groups
with precedence being given to rural areas. In 2008, pre-primary education groups were attended by 82 percent of six-year-old
children; approximately 12% received educational assistance.

Lessons Learned
a) When initiating systemic changes, a continuous dialogue with the general public is necessary.
b) When initiating systemic changes, ﬂexibility and alternatives are absolutely necessary.
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Moldova
Education for All/Fast Track Initiative in Moldova:
Achievements and Challenges
Project:

EDUCATION FOR ALL/FAST TRACK INITIATIVE

Location:

Chisinau, Republic of Moldova

Contact:

Larisa Virtosu, ECD Ofﬁcer

Email address:

lvirtosu@unicef.org

Telephone:

+373 22 220034

Introduction
Following the decision of the Government of Moldova to intensify its efforts in education, ﬁrst within the Economy and
Growth and Poverty Reduction Strategy Paper and later in the National Development Strategy, several actors expressed
their desire to help Moldova to achieve the Millennium Development Goal on Education. The United Nations made speciﬁc
provisions for ensuring increased access of vulnerable groups to quality basic education services in the United Nations
Development Framework for the period of 2007–2011.
As a result of the joint efforts of the Government, UNICEF, UNESCO, UNDP, the World Bank and other partners, the
Republic of Moldova became eligible for the Education for All/Fast Track Initiative (EFA/FTI) in 2005. The Government, in
consultations with local partners, decided that the grant would focus entirely on Early Childhood Development (ECD) due to
the precarious situation in the sub-sector and the impact of ECD on education in general. The totality of the EFA/FTI grant of
USD 8.8 million was therefore allocated to the implementation of activities under the ECD component of the Consolidated
National Action Plan on Education. The grant is implemented by the Ministry of Education in cooperation with UNICEF, the
Lead Donor Agency and the World Bank, administrator of the grant. The strong alliances built around EFA/FTI should be
underlined as they have been a major factor in the success of ECD in Moldova.

Progress and Key Results
The access of children to ECD Programs increased from 70.1% (gross enrolment rate) in 2006 to 74.4% in 2008. With
technical assistance from UNICEF and other partners, the government developed new ECD policies (new child-centered
curriculum, early learning development standards for children aged 0–7, professional standards for educators), and didactical
and methodological materials that were inclusive of vulnerable groups. Nearly 4,500 managers of preschool institutions,
didactical personnel and representatives of local public authorities are now able to use various child-centered approaches
and promote ECD at the local level.
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Following a pilot project implemented jointly by UNICEF and UNESCO, the Ministry of Education (MoE) institutionalized and
started replicating alternative arrangements for early education services (community centers) in communities where there
was no preschool institution. Community centers are included in the new Code on Education (which is not yet enforced) as
an ofﬁcial type of ECD service along with kindergartens and crèches. Once enforced, this will allow the achievement of greater
coverage, when early educational programs delivered via community centers will expand quality, inclusive ECD programs in
230 localities that currently lack kindergartens.
The MoE reported that 89.7% of preschool institutions apply new policy documents and use didactical materials, which have
been distributed to virtually every preschool institution in Moldova. Nearly 60% of preschool institutions elaborated plans
for professional development in accordance with the new professional standards for teachers.
Under the EFA/FTI Grant, 569 preschool institutions (out of 1,349 nationwide), including two Rehabilitation Centers for
children with disabilities, were supplied with technical equipment, didactical materials, toys, sports grounds, etc. signiﬁcantly
improving their physical and learning environments and thus becoming more accessible and inclusive.

Lessons Learned
Equitable Access
•

Often left-out of preschool education are poor children, children from rural areas, children with disabilities, marginalized
children or children with migrant parents. They are among the most vulnerable children who actually need ECD the most.

•

Communities that have directly beneﬁted from the EFA/FTI activities are the most active at enrolling young children and
keeping them in preschools. Parents and caregivers are more involved in ECD. The challenge is to generate the same
level of commitment in all communities involving local public administration representatives, educators, social and
health workers, and parents.

Quality
•

Efforts are still required to improve the learning and physical environment of pre-school institutions.

•

Parenting skills should be improved. There are many young parents, particularly those in rural areas or coming from
disadvantaged families, who lack parenting knowledge and skills, and thus do not provide their children with the necessary
conditions for their full development. As a result, school preparedness of these children is quite low.

Financing
•

Since the EFA/FTI Grant will end in 2010, increasing equitable access to quality early childhood development programs
and reaching all young children requires leveraging funds and strengthening existing and potential partnerships for
promoting ECD at the national and local level.

•

Increase in funding in the ECD sub-sector was not accompanied by a monitoring and evaluation on its efﬁcient use.
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Poland
Together for Young Children: Designing Local Education Strategies
Project:

LOCAL EDUCATIONAL STRATEGIES FOR CHILDREN

Location:

Poland

Contact:

Teresa Ogrodzińska
President of the Board, Comenius Foundation for Child Development

Email address:

togrodzinska@frd.org.pl

Telephone:

+48 22 881 15 80

The aim of the program is to help rural municipalities develop long-term local educational strategies for young children. The
strategy is developed by a team which consists of local education ofﬁcers, counselors, representatives of the Alcohol Abuse
Commission, directors of social work centers and other local institutions, principals of preschools and primary schools, and
representatives of local NGOs that work on behalf of children and parents.
During two seminars, which are moderated by Comenius Foundation trainers, participants formulate their vision of children’s
education in the municipality, create a model for the pupil who has completed education in the municipality, conduct a
SWOT analysis, and use the results to identify strategic areas and formulate key objectives. Between the ﬁrst and the second
seminar, participants do their “homework”–they collect information and prepare suggestions, identify indicators, select
institutions and organizations to implement the strategy, and identify potential funding sources.
The second seminar is devoted to discussion of the materials prepared by the coordinating teams and the preliminary strategy
they have developed. The next stage is wide social consultations. After opinions and suggestions have been collected, the
teams work out the ﬁnal version of the strategy and present it to the municipality Council. When the Council accepts the
strategy, the teams monitor its implementation.
The biggest success of the project is initiating, at the grassroots level, a process for developing the best possible early
education for young children, and preparing a process to develop the necessary tools to increase the quality of education.
The local communities participating in the project are now convinced that planning for and investing in the development of
elementary education is not a privilege of the educational authorities, but a right and duty of the “recipients” of early education,
i.e. parents and local communities. It is also an important component of building human resources in the municipality.
We consider it extremely important that the process of developing strategies involves people who have never before
participated in creating legislation, who can later monitor how this legislation is implemented. This is a signiﬁcant step
towards building civil society at the municipality level.
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Playgroups as an Opportunity for Child Development and
Involvement of Parents
Project:

PLAYGROUPS

Location:

Poland

Contact:

Monika Rościszewska-Woźniak
Vice-president of the Board, Comenius Foundation for Child Development

Email address:

mrosciszewska@frd.org.pl

Telephone:

+48 22 881 15 80

“Playgroups” is an educational program which supports the development of children aged between 6 months and 3 years
old. It consists of regular meetings with parents and children run by a specially-trained leader. The sessions create a favorable
environment for the overall development of children and help parents develop organizational and social skills, exchange
experiences, and cooperate.
The sessions are organized in safe places – in homes, village daycare centers, church grounds, local NGOs, ﬁre stations,
cultural centers, and libraries. For two hours, once a week, the leader runs sessions to show how to help children develop
while playing with them and spending the time with them. Playgroups help children develop the entrepreneurial and social
skills of adults. The parents actively participate in the sessions. With the leader, they develop the guidelines for the group, the
program of activities, and the schedule. They can also suggest and lead activities. They initiate friendly contacts with other
parents, support each other, and exchange experiences.
The Comenius Foundation developed special materials and training for Playgroups leaders and helped local rural governments
in create 40 Playgroups.
The majority of the playgroups are held in rural areas of Poland and are the only option for children under three. As one
leader told us, “A lot of children had the opportunity for the ﬁrst time to participate in games and puzzles. They learned how
to share with others, and they did something for the ﬁrst time. The mothers are happy that their children are braver; before
they would follow their mothers everywhere.”
The parents who participate in the sessions of the Playgroups are happy to be spending time with their children. Our
experience organizing Playgroups shows that not only mothers, but also fathers, are happy to participate in the Playgroups.
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Children as Researchers
– The Project Approach in Early Childhood Education
Project:

THE PROJECT APPROACH IN EARLY CHILDHOOD EDUCATION

Location:

Poland

Contact:

Monika Rościszewska-Woźniak
Vice-president of the Board, Comenius Foundation for Child Development

Email address:

mrosciszewska@frd.org.pl

Telephone:

+48 22 881 15 80

Children are the young researchers of the world. They have inborn curiosity and willingness to experiment. They learn through
doing – they observe, try, and experience. They acquire knowledge when they are involved and when they are interested. They
learned about the world on a trial-and-error basis. These natural abilities of children can be used in “Project Approach” in
preschool education, which we learned from Professor Lilian Katz.
The Project Approach assumes that the process of acquiring knowledge is natural, spontaneous and self-reliant. In addition
to acquiring knowledge and mastering their skills, children have the opportunity to develop predispositions like curiosity,
openness, readiness to cooperate, and creativity, and feelings like self-esteem, self-reliance, and safety.
The Project Approach consists of three stages. First, under the guidance of the teacher, the children choose subjects related
to their environment which they would like to study. They discuss and plan the activities with the teacher. They form research
questions and formulate a hypothesis. Then they conduct various research activities in mathematics, natural environment,
languages, etc. During the last stage, children present the results of their research and exploration to their parents and others.
The Comenius Foundation trainers conduct trainings for teachers and parents on how to work with the research project
approach. The participants learn about this method and gain hands-on experience while implementing a project. Then they
run pilot projects with a group of children. During the pilot, they can consult with the trainers. When the projects have been
completed, they meet to summarize and to exchange experiences.
We learned that we needed a pedagogy that leaves room for activities to be organised by children. We believe that children
should learn through direct experimentation, working together to explore the world around them. Project Approach is not
easy. It places heavy demands on the teachers, who must be familiar with learning and developmental processes, able to
identify children’s needs accurately, and able to observe children and talk with them to pinpoint what they have learned about
the world. Teachers have to realize that they are not in control of everything, and be prepared to ‘sit on the sidelines’ when
the children take the lead.
Thanks to this approach, children feel that they can ask questions and search for answers. They know that what they do is
important not only for them, but also for the adults. They have the opportunity to present the results of their work, so they
experience being listened to. Their willingness to ask questions and their interest in the world around them both increase.
Also valuable is that the approach can be used by parents during everyday activities. The role of the parent is to provide warm
and friendly assistance in their child’s own discoveries.
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Where There Are No Preschools:
Ensuring Better Access to Early Childhood Education
Project:

WHERE THERE ARE NO PRESCHOOLS (WTANP)

Location:

Poland

Contact:

Monika Rościszewska-Woźniak
Vice-president of the Board, Comenius Foundation for Child Development

Email address:

mrosciszewska@frd.org.pl

Telephone:

+48 22 881 15 80

The goal of the “Where There Are No Preschools” program is to help children attain the fullest possible development of cognitive
and social skills and to foster their high self-esteem. The main objectives are to improve educational opportunities for children
in rural areas that lack preschools by introducing alternative, high-quality educational schemes and developing a new systemic
solution–a new form of education for young children that will be available to all municipalities in Poland. For the program
design, we used the traditional Polish (pre-war) children’s centers and Portuguese educational models for rural areas.
The Comenius Foundation helps rural municipalities to create preschool centers. The centers, which are housed in schools,
libraries, community centers, or ﬁre stations, offer activities that last three to four hours per day, three to four days per week.
Teachers work with groups of 10–15 children aged 3–5 years old. The specially-designed curriculum follows the early childhood
education standards prescribed by the Ministry of National Education and Sports. What makes the centers different from
other similar institutions is that they offer smaller groups, mixed-age grouping, and active parent participation.
The teachers and specialists involved in the project have attended a special training program designed by the Foundation.
In the 105-hour workshop they discuss a variety of topics including following children’s emotions, developing children’s
creative skills, increasing parent involvement, creating mixed-age settings, developing self-esteem, and understanding the
role of adults in adult-child relationships. The 120 communities that are implementing the project have reported a signiﬁcant
increase in preschool attendance. An external evaluation of the program showed that children from preschool centers perform
very well in primary school.
We were looking for ways to enable rural children to realize their potential. Inspired by research ﬁndings and following our
own intuition, we began by focusing on good communication and good relationships with children. We taught teachers that
the right way to communicate is to show respect and kindness toward children.
Parents are invaluable, provided that the teacher knows how to get them involved. They can be classroom assistants, assist
on ﬁeld trips, and act as experts (e.g. about timber, tractors, butter-making, veterinary science). But most of all, parents are
experts about their children’s needs, just as teachers are experts about learning. If they join forces, children’s education goes
beyond the school walls and into the neighborhood, changing the entire community. Many of the questions that arise in
preschool centers have later been discussed in the children’s families; for example, children love to collect information and
conduct interviews, and home is a perfect place for doing this.
We hope that children who have been through WTANP will not lose their eagerness to make discoveries or their boldness
of thought when they go to primary school. We hope that they will change current school practices by demonstrating that
children and teachers can be partners in the learning process. Perhaps somewhere along the way, teachers may rediscover
the long-forgotten world of unlimited cognition.
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Romania
Parenting is Crucial for Early Childhood Development and
Preschool Education
Project:

NATIONAL PARENTING EDUCATION PROGRAMME IN PRESCHOOL EDUCATION

Location:

Nationwide (Romania)

Contact:

Martha Iliescu, President, “Our Children” Foundation

Email address:

fcn_ro@clicknet.ro

Telephone:

+40 21 224 0786

The goal of the National Parenting Education Program in Preschool Education is to impact family knowledge, attitudes, and
practices related to early stimulation, positive disciplining, early care, and parent–child interaction, protection, etc., through
introducing modern parenting through the preschool education system. As there was no systemic approach to parenting
education in Romania, the preschool education system was considered the best entry point. The preschool education system
was chosen for this project due to two main reasons: a) at this level of education, the kindergarten–parent relationship is the
closest; b) the preschool education system has recorded a constant growth in coverage (enrolment) in the last 8–9 years.
The objectives of the Parenting Education Program are: a) to support the development of a good relationship between parents
and children as fundamental for harmonious and healthy child development; b) to prevent serious education problems; c)
to prevent child behaviour problems and the negative spiral generated by such problems. As such, the speciﬁc objectives of
the Parenting Education Program are: a) to help the parents understand that they can inﬂuence and lead the behaviour of
their own children; b) to provide the parents with the basic necessary skills needed to effectively inﬂuence the child behaviour
(skills that should be efﬁcient and without a negative reverse – violence and abuse); c) to create a family environment
conducive for the use of effective educative methods and procedures (more positive attention from the parents, more
positive appreciation, more rewards; less physical punishments when children break rules or limits; deliberate choice of
reaction towards the unwanted/unacceptable behaviour of the child – increasing the negotiation alternatives).
The Parenting Education Program consists of 5 sessions (1 session per week) plus a follow up session 6 months after the last
training session. The Program uses modern adult education technology, combining presentations, exercises, debates, and
homework. The training program also uses a VCR for video presentation of parent–child interactions and impact of using
the skills introduced to parents. In addition to the training package the parents are also provided an information package
“Advice for Parents,” containing 10 brochures on speciﬁc topics: How to better communicate with your child; Rewards as a way
to stimulate positive child behaviour; How to discuss sexual issues with your child; Would you like to have a disciplined child; How
can we prevent accidents; How to choose the right toys for our children; How do we teach our child to use the toilet; Why is my child
afraid of the dark; How do children become familiar with science; When can children take care of themselves.
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The National Parenting Education Program in Preschool Education reached national geographic coverage in 2006. An emphasis
was put on expanding the number of kindergartens involved in the project, especially in the rural areas and disadvantaged
communities. By December 2008, monitoring statistics showed that more than 70,000 parents have been trained in 4,317
kindergartens and 453 schools.

Lessons Learned
1) The support, ownership, and involvement of the MoE were essential for scaling up this initiative.
2) Introduction of professional incentives (such as teachers’ credits) would boost the programme sustainability
at kindergarten level (although an important factor in this direction was the revalorisation and social status of the
kindergarten teachers acting as resource persons in their communities).
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Romania – The First EU Country to Adopt
Early Learning and Development Standards
Project:

EARLY LEARNING AND DEVELOPMENT STANDARDS

Location:

Bucharest, Romania

Contact:

Eugen Crai

Email address:

ecrai@unicef.org

Telephone:

+40 21 201 7862

Romania lacked a shared policy document regulating Early Childhood Development services, and the system needed a set of
standards to give a common reference background for all ECD services. The response to this need came with the elaboration
of the Early Learning and Development Standards (ELDS). The main goal of the development of the ELDS was to confer a
common reference background for all early childhood development services (health, protection, and education) to approach
the child with the same integrated perspective.

Training of Experts, Formulation of ELDS and Approval by MoE
UNICEF supported the training of national experts in ELDS, the formulation of ELDS, and the creation of a multi-sectoral
task force who provided expertise in the development of these standards. A working group with representatives from MoE,
National Authority for Child Rights Protection, MoH, other central and county agencies, NGOs, etc. was set up as an advisory
body. The ELDS were formulated and discussed in the working group and then approved by the MoE.

Validation of ELDS
In Romania, two validation processes were performed: the content validation and the age validation. UNICEF has also
supported these two validation processes.
The content validation involved various stakeholders: teachers, university academics, parents, and representatives from
non-governmental organizations and governmental agencies (MoE, MoH, the National Agency for Child’s Rights Protection,
teacher training institutions). It consisted of getting feedback on the accuracy of the document at all levels: developmental
domains, standards and indicators and preparatory learning activities.
The age validation was carried out by a team of experts in education, child’s psychology, child development, research
methodology and statistics. The age validation process consisted in: development of speciﬁc research tools for validating
the indicators, development of instructional guides for the accurate use of the research tools, selection and training of 26
ﬁeld operators from 13 regions, development of the national sample (1153 children) based on relevant criteria, database
development, processing data collected from the ﬁeld, and review of indicators based on ﬁeld research results. The age
validation report will be available by the end of September 2009.
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Results
Romania made a major breakthrough in the region with the adoption of ELDS. The standards have had impact on the
educational process in crèches and kindergartens, on the ECD curriculum for children aged 0–6, on teacher and parent
training, and on the evaluation of educational programs.
Romania is proud to be among the ﬁrst EU member states to formulate ELDS. UNICEF is already using the Romania model
for advocacy and for replication in the CEE/CIS Region.

Impact
Early Learning and Development Standards improve service practices, meeting speciﬁc needs of development during
early years, by considering a holistic approach that includes all developmental domains. For caregivers and teachers ELDS
represents an aid in organizing and planning activities in the early education centers. The standards can provide information
about the children’s level of development in ﬁve major domains:
•

Physical development, health, personal care and hygiene

•

Socio-emotional development

•

Approaches to learning

•

Language, communication, pre-reading and pre-writing skills

•

Cognitive development, world knowledge and understanding

The Ministry of Education, Research and Innovation (MERI) used the ELDS document as a guide when developing its own
policy documents, including:
•

Curriculum for early education for children aged 0–3 (elaborated for the ﬁrst time in Romania) – elaborated in Inclusive
Early Childhood Education Project (IECE), co-ﬁnanced by the World Bank

•

Methodological guide for the application of the early education curriculum for children aged 0–3 – elaborated in IECE
Project

•

Curriculum for early education for children aged 3–6 or 7 years old (reviewing) – elaborated in IECE Project

•

Best practices guide for early education for children aged 3–6 or 7 years old

•

Standards regarding the educational materials used in early education for children aged 3–6 or 7 years old (the standards
will be submitted to the Department for Teaching Methods from MERI to be promoted through a Ministerial Order)
– elaborated in IECE Project

•

Quality Standards of Early Education Programs (submitted to the Romanian Agency for the Quality Assurance in Preuniversity Education (RAQAPE), the document will be part of the RAQAPE Project on Structural Funds for the Elaboration
of Standards for Kindergartens, also the standards are going to be piloted in this project) – elaborated in IECE Project

•

Seven in-service training modules for the national kindergarten-based training program, which is an integrated in-service
training program that uses “Master Mentors,” a mentoring methodology. The service is offered to all kindergarten
staff, including educators, managers, counselors, medical staff, etc. Modules have different target groups and promote
children’s global development and integrate the work of all staff working in kindergarten. The modules were elaborated
within the Early Childhood Education Reform Project ﬁnanced through a loan from the Council of Europe Bank.
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Building capacity for all stages of the process of ELDS development and validation, and setting up a consultative, multisector and multi-disciplinary panel group, was crucial for the efﬁcient implementation of the partnership.
The timing and leveraging of resources in the early education sector within the MoE was outstanding for enhancing the
impact of the ELDS. The project beneﬁted from links with two other projects on early education within the MoE–the WB Rural
Education project and the CoEDB early education project.
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Integrate Services for Children Under 3–4 Years Old
Project:

MULTIFUNCTIONAL CENTRE FOR EARLY CHILDHOOD DEVELOPMENT

Location:

Bucharest/Romania

Contact:

Carmen Anghelescu

Email address:

Carmen.anghelescu@stepbystep.ro

Telephone:

+40 743 60005

Objective of the Project
Creating a Multifunctional Centre implies the re-thinking of services for children in public crèches and kindergartens,
according with the Romania’s “Early Education Strategy” and ECD philosophy.
The concept of Multifunctional Centres (MC) was created in the context of Romania’s lack of integrated services for children
under 3–4. Its theoretical framework was the “Early Education Strategy” of the Ministry of Education supported by UNICEF,
the approach of Step by Step Centre for Education and Professional Development (CEDP) to early childhood development,
and a UNICEF ECD Resource Pack, where child rearing is approached in a convergent manner.
The MCs were designed to change the old system of child care for children age 2 to 4 years of age and to provide quality ECD
programs for children in disadvantaged areas. They were also intended to provide access to quality ECD programs for Roma
children.
The MCs were organized in existing creches and in kindergartens where directors and representatives of local authorities
(education, health, nutrition, social protection, and city hall) were interested in changing the old system. An important part
of the project is parents’ involvement. An agreement was signed by all stakeholders, and a steering committee was created
to support each MC. The ﬁrst two MCs were in two cities from two different counties of Romania, one in the south-east and
the other in the north-east part of the country. Now, the project is replicated in ﬁve other counties located in the north-east
of Romania which suffered from ﬂoods last year. Currently, seven MC are functioning at the national level.
The „Multifunctional Centre” is an ECD quality service for children under 3–4, irrespective of their social status, income,
ethnicity and religion, through a convergent approach to the child and through parent involvement, especially of the mother.
It provides and integrated approach to the child’s health, nutrition, education, and protection. The service impacts children,
parents, staff, and local authorities. Children’s harmonious development is enhanced thorough the introduction of diversiﬁed
learning activities. The parents can improve their parenting abilities through access to classes and discussions with specialists
on child rearing issues during parents’ meetings. The staff beneﬁts from training in the spirit of child-centred education.
The service also provides a model of collaboration among institutions from different sectors and between authorities and
NGOs.
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Qualitative Results
•

New multidisciplinary teams were created at the level of each MC, which include educators, health care personnel, and
a social worker.

•

All professionals of each team attended the training programme. A training session was also designed for the steering
committees for them to undertand the importance of the MC and how to support the functioning of the programs.

•

The daily schedule of children is greatly diversiﬁed by introducing learning and knowledge activities, interaction with the
surroundings, and communication among children and adults.

•

Roma children and children belonging to vulnerable families are together with the other children of the community.

•

The parents had a remarkable evolution. Prior to the project their involvement with the bodies represented in the MC was
minimal, but over the life of the proejct, they developed and came to participate in real partnership with the ECD team
in each MC.

•

Parents were able to participate in parents meetings on a monthly basis and to express their emotions regarding their
children’s work and being proud of their child’s portofolio.

Quantitative Results
•

70 professionals were trained in ECD and social justice

•

140 parents were trained in ECD

•

40 childrenfrom vulnerable and roma families had the opportunity to increase theier well-being together with all other
children included in MCs, (160 total children)

Lessons Learned
The quality of service increases and become more efﬁcient by training delivered for all the professionals involving in this
service.
The collaboration among local institutions from different sectors of the child care and between authorities and NGOs is a
guarantee of the child wellbeing in a integrate service.
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A Good Start in School, a Good Start in Life
Project:

A GOOD START IN SCHOOL

Location:

Panciu, Vrancea County

Contact:

Mrs. Margareta Luminita Matache, Executive Director

Email address:

magda@romanicriss.org

Telephone:

+40 740 921 134

Objectives
Increasing the adaptability of Roma children to school requirements, and developing participants’ abilities to increase school
performance.

Beneﬁciaries
30 Roma children aged 6–12 who either haven’t attended kindergarten or primary school, or faced academic failure or
dropout from school.

Main Activities
•

Conducting feasibility research based on questionnaires in the Roma community in Panciu

•

Organizing a training session for the teaching staff

•

Organizing a one-month intensive training program for Roma children

The program “A Good Start in School” intended to improve the adaptability and school performance of Roma children from
Panciu, Vrancea County. It was a joint initiative of UNICEF, the Romanian Ministry of Education, and the Roma Center for
Social Intervention and Studies (Romani CRISS) that tried to address the problem of high school dropout rates among Roma
children.
The ﬁrst step of the program was the selection of a community to implement an intensive pilot training program for
children. Two criteria were used to choose the location: the existence of a Roma community facing school dropout and
difﬁcult adaptation of Roma children to school demands; and the genuine interest of local authorities in the success of the
program, indicated by their direct involvement in the activities. After the location was selected, a feasibility study based on a
questionnaire was conducted in the Roma community in order to respond to the real needs of the community.
The next stage of the program consisted of the organization of a training seminar for the project’s teaching staff. The training
emphasized the importance of adapting the educational content to the children’s characteristics (age, family environment,
characteristics of the community); valuing the motivational and intellectual potential of the children; and using a teaching
strategy based on games to increase the accessibility of the actions.
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The intensive training of Roma children took place in August, 2001. The average daily duration of activities steadily increased
from 4 hours a day in the ﬁrst week, to 5 hours in the second week, and 6 hours in the third week. The training for enrollment
in the elementary school covered topics such as: language development, mathematical skills, environmental knowledge,
games and creative activities, civic education, artistic activities, physical education, music, and dance.
The schedule of the activities mirrored the original plan, and the children’s participation was outstanding. The children
responded positively to the teachers’ expectations and acquired skills and abilities useful not only at school, but also in the
everyday life. Nonetheless, the program faced several obstacles due to children’s bilingualism (for fear of marginalization,
some children refused to speak Romani language); children’s household labor; parents’ illiteracy; and widely spread
stereotypes and prejudices.
Besides the training activity, the program included the foundation of an Educational Support Center that provided children
with additional after-school support. At the Educational Support Center, children could do the homework for the next day,
prepare for classes, and receive help whenever it was needed.
Although overall the program was successful, its limited period represented a major shortcoming. In order to produce
a signiﬁcant reduction of dropout rates among Roma students and to increase the quality of school participation, it is
necessary to replicate the pilot program in other communities.
Based on the experience of this pilot program, the subsequent projects on early education created and implemented by
Romani CRISS included an intercultural dimension. Thus, in 2006, 2007, and 2008 Romani CRISS organized summer
kindergartens for children who were about to enroll in elementary school. The activities aimed to undermine the cultural and
ethnic stereotypes, promote cross-cultural dialogue and exchange of experiences among the participants, help participants
assume their collective identity, and make them aware of the richness of Roma traditions. Besides that, Romani CRISS
organized intercultural activities in regular kindergartens with an ethnically mixed population of students. The activities
focused on expressing artistic skills (painting, molding, doll making, and acting) and acquiring information regarding Roma
history and traditions.
Kindergartens provide children with the necessary abilities for a successful integration into the primary school. During the
program, participants improved their oral communication skills, made use of their imagination and creativity, and acquired
basic math knowledge. Therefore, we believe that making kindergartens available to children from disadvantaged groups
might increase their school participation and their ability to be competitive.
Inter-culturalism facilitates the educational inclusion of minority children. Our approach was based on the principles of
tolerance, respect for human rights, and acceptance of diversity as normal. Roma participants were keen to ﬁnd out about
their cultural heritage and the cultural differences in society, and showed a particular interest in topics that were relevant
to their cultural background. Therefore, we support the incorporation of inter-cultural activities in the ofﬁcial education
system.
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The First Three Years of Life Are the Most Important Ones
Project:

HOW TO BECOME BETTER PARENTS

Location:

12 Counties, Romania

Contact:

Livia Trif, National Executive Director Holt Romania

Email address:

livia.trif@holt.ro

Telephone:

+40 731 335 657

The activities of the parenting education program package implemented by Holt Romania follow the logic of problem
prevention by focusing ﬁrst on prevention and second on intervention. Holt Romania supports all parents concerned about
child-raising, child development, and education, and develops programs to help them through speciﬁc stages: before birth,
at birth and after birth.
Parenting education activities implemented as part of this program package fall into four categories: pregnancy counselling,
“Welcome Baby,” parent training courses such as “How to Become Better Parents,” and meetings with experts.
Pregnancy Counselling is a motivational and supportive program for pregnant women which provides counselling,
information, and training services during pregnancy. This component aims to prepare mothers for the arrival of their child
and to develop a community-based support network for pregnant women.
Welcome Baby is a support program for families who experience the arrival of a new family member–the baby. It informs
families and directs them to resources, helping to increase parents’ capacity to provide the best conditions for the child’s
development and to reduce any factors leading to abuse, neglect, institutionalization, or child abandonment. The key support
is provided by visiting mothers at the maternity hospital immediately after they have given birth as well, offering positive
contact, and handing out speciﬁc materials and information.
How to Become Better Parents Training courses are offered to parents in different categories. The main purpose of the
training is to inspire parents to conduct a deeper analysis of their life and the way they relate to their children, to ﬁnd a wide
range of effective alternatives for their interaction, and to make good choices for their family and children. The program is
based on the idea that parent education is equally important to a child’s well-being, development, and social emancipation.
Meetings with experts are organized as a continuation of parent training sessions. Such meetings are held with experts from
various areas: psychologists, paediatricians, nutritionists, family planning experts, representatives of schools, priests, etc.,
who provide information, alternatives, and to answers to parents’ concerns.
The parenting education program package has yielded the following results: Resources Centres for Parents were set up in 12
counties. Community trainers conducted trainings in 26 urban and rural communities. Advocacy on ECD and parenting was
delivered in 27 counties.
Cross-sector coordination is essential for ensuring the continuation of the parenting education program package. Cooperation
between the maternity hospital, community social services, and local authorities enhances the impact of program package
activities.
Holt Romania’s parent education program does not profess to offer a single solution to all the problems a parent might
face in life, but it is deﬁnitely a step forward to a new parenting approach, because it shows that beyond parents’ challenges,
stress and inevitable worries, “the parenting job” is very rewarding and it generates a lot of joy and satisfaction.
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“We Create Our Future Together”
Family Publishing Demonstrates the Family Experience of
Creating Children’s Books on Family Traditions and a
Healthy Lifestyle
Project:

“WE CREATE OUR FUTURE TOGETHER” – A FAMILY PUBLISHING PROJECT

Location:

10 Regions of Russia – Moscow and Moscow region, Saint-Petersburg and
Leningrad region, Veliky Novgorod and Novgorod Region, Pskov and Pskov region,
Kaluga, Khanty-Mansiysk

Contact:

Olga Butina
Program Director, Russian Foundation of Educational Development “Soobschestvo”

Email address:

metodist@rfro.ru

Telephone:

+7 812 334 1232

During the project “We Create Our Future Together,” children together with parents, supported by experienced Step by Step
kindergarten teachers, created self-made books on maintaining healthy families through healthy traditions. The approach to
family health and keeping traditions is “holistic” – spending time together, singing together at holidays, visiting grandparents
and eating, reading together at bedtime, taking long walks, etc.
Workshops and seminars were held in 20 pre-schools of Veliky Novgorod, in 15 pre-schools of Novgorod region, in 15 preschools of St. Petersburg and in 3 pre-schools of Leningrad area, 30 pre-schools in Moscow and Moscow region, in the 5
pre-schools of Pskov region – for a total of 88 kindergartens. The afﬁliate ofﬁces of the Foundation advertised the project
and helped families obtain further information how to participate in the contest. Then the books were made by families
participating in the project.
The Coordination Group organized wonderful festivals for participants and winners during the holidays. Am expert evaluation
of the project had the aim of understanding each stage of the project, its relevance and success for the different structures,
and types of participants. The evaluation was carried out by specialists of preschool institutions and professional committees
and ofﬁces of education.
The evaluation demonstrated huge interest in the competition from families – over 1000 families and 884 books were chosen
to participate.
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Results
More than 4,000 people, including grandparents, were involved in the work. Unique books which are bright, high-quality,
creative, meet all the requirements of competition. The project showed the great potential and success of new approaches,
forms, and methods of promoting healthy lifestyles in early childhood, through the active involvement of the family, creating
the conditions for understanding the importance of ECD in the process of creating a family book.
The active working group of teachers of preschool education institutions participating in the Step by Step Program continues
regularly to exchange information among team members and the ofﬁce of RFED «Soobschestvo» to coordinate the activities
of the project. Wide dissemination of the project in the media and on TV shows media interest in this issue.
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Phone Counselling for Healthy Babies
Project:

“HELLO BABY” TELEPHONE COUNSELLING SERVICE

Location:

Nationwide, Serbia

Contact:

Andjelka Kotevic
Head of Department “Hello Baby”, Institute of Public Health of the City of Belgrade

Email address:

andjelka.kotevic@zdravlje.org.rs

Telephone:

+381 11 207 8662

“Hello Baby” is a Call Centre-Telephone Counselling Service for assistance and support to families with pregnant women,
birth mothers, newborn babies, and small children. The Call Centre began taking calls on 3 December 2001, thanks to expert,
technical, and logistical support from the UNICEF Ofﬁce in Belgrade, and in partnership with and consent of the then
Ministry of Health and Environmental Protection.
The Centre runs continuously three shifts; 24 hours a day, 7 days a week, every day of the year. It is hosted and administered
by the Belgrade Public Health Institute. The project’s sustainability was secured through its integration into the Serbian
healthcare system and with the ﬁnancial support of the Ministry of Health of the Republic of Serbia at the very beginning of
its work. Today, it is ﬁnanced by the (local) Administration of the City of Belgrade-Secretariat for Healthcare.
The Call Centre has its own location. It has two phone and one fax numbers available (Tel: 3237-357 & 3237-358; Fax: 3237359). Experienced community (patronage) nurses who have graduated from the College of nursing as well as some 30
paediatric nurses from the Belgrade healthcare centres who have completed specialised training ﬁnanced in full by UNICEF,
are engaged in the Call Centre once a week.
In 2006, the Ministry of Health adopted a Decision on establishing the National Ofﬁce “Telephone Counselling for Family
Health.” The Decision was accompanied with the following explanation: “With its ‘Hello Baby’ Project, the Belgrade Public
Health Institute has already achieved a reputation of an institution which has signiﬁcantly contributed to the improvement of
mother and child health care at the local community level, to the mobilization of nurses of polyvalent community nursing service
in improving family health and telephone counselling of parents with newborn babies, whose model has spread all over Serbia.
We believe that the opening of the National Ofﬁce shall improve the administrative and technical organization of the Telephone
Counselling Service, thus enabling you to become a professional–methodological centre for providing this type of medical protection
to the entire population...”
The overall objective of the Telephone Counselling Centre is continuous improvement of the quality of mother and child
healthcare in Belgrade and Serbia through larger openness of healthcare services towards the family and community, and
uniﬁcation of the application of contemporary professional approaches to healthcare issues.
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The Centre coordinates the work of the Belgrade healthcare centres – maternity wards and health centres in particular
– through the daily collection of reports on the release of mothers and babies from the maternity wards, veriﬁcation of their
residence addresses, and submission of the data to the corresponding community nursing service at healthcare centres.
Successful education of parents, not only from Belgrade and Serbia but also from abroad (15%), has been proven by satisﬁed
parents and conﬁrmed by the number of telephone advice provided particularly in the ﬁrst days after the release from the
maternity wards.
The most frequent advice and support provided to mothers relates to exclusive breastfeeding, monitoring their baby’s growth
and early stimulation, improving parenting knowledge, and skills on treating their sick children. There is also an evident
decrease in the unnecessary visits of the parents with babies to the health centres (5%), which is an important indicator of
the Centre’s successful work.
The Centre also provides continuous support for rational family planning and safe motherhood, as well as for the enhancement
of the healthcare sector’s integration with other referral sectors and child care organizations. In addition, the Centre is
engaged in timely identiﬁcation, registration, and monitoring of children born with risk factors, which is combined with the
application of adequate intervention measures.
In order to inform the public of the possibilities for obtaining prompt, complete, and accurate information related to
comprehensive mother and child healthcare, as well as on the established coordination between the health and social welfare
sectors in protecting family healthcare, the Centre is engaged in continuous media promotion (though presentations and
public appearances in electronic media and publishing articles and key information and instructions in the print media). The
Centre’s contact numbers are advertised in the key dailies (“Politika”, “Glas javnosti”, “Blic”), and specialised magazines
(“Mama”, Trudnoca”, “Zdrava hrana”).
Selection of the results achieved since the beginning of work until the end of 2008:
•

number of calls directed from the Call Centre to families -102,381

•

number of calls received from families – 478,078

•

Number and % of night calls in the total number of received calls from families – 167,327/35%

•

coverage through home visits by community nurses to mothers and newborn babies in the Belgrade area has increased
from 63% to 97%

•

thanks to home visits by the community nurses on weekends, a high level of home visits is achieved from the ﬁrst day of
release from the maternity ward (95–97%)

•

number of media appearances and published articles – about 150 telephone interviews and participations in live radio
shows, close to 100 TV appearances, about 80 newspaper articles, permanent columns in magazines “Mama” and
“Trudnoća,” and periodical columns in the “Blic” daily

•

13 sub centres have been opened in all major Serbian cities

•

User satisfaction is researched on a 2% monthly random sample (80 families on average) and the indicators are used as
a guide for the improvement of the work quality.

Good cooperation between institutions and services dealing with childcare, excellent team work, achieved results and
particularly satisﬁed parents are the milestones that the Centre is using to meet parents’ needs so that they can feel the
satisfaction and joy of parenthood.
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Lessons Learned
Through implementation of the project, we have learned that phone counselling is the simplest and most accessible way to
make 24-hour service available to parents. Parents have evaluated this service as invaluable in building their conﬁdence and
providing professional advice on how to nurture a baby and to recognize situations when additional professional assistance
is needed.
This service has built efﬁcient links between maternity wards and post-natal services in primary health institutions. It has
enabled continuity in medical service. “Hello baby” is getting the phone numbers and home addresses of all mothers released
from maternity wards and is forwarding this information to the patronage service and announcing their visit to the mothers.
The patronage service is visiting mothers and babies in their homes the second day after release from the hospital. This
system is also enabling permanent monitoring of the work of the patronage service, which has proven to be a very valuable
function.
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Invest Where Children Are, Not Where You Want Them To Be,
and Begin at the Beginning
Project:

COMMUNITY BASED INITIATIVES – PARENTS, NGOS, EDUCATIONAL,
WELFARE AND HEALTH INSTITUTIONS, LOCAL GOVERNMENTS, BUSINESS,
AND COMMUNITIES IN JOINT ACTION FOR YOUNG CHILDREN

Location:

Five most disadvantaged communities in Serbia
(Bor, Zajecar, Ada, Vranjska Banja and Kraljevo)

Contact:

Zorica Trikic, Program Coordinator, CIP – Center for Interactive Pedagogy, Serbia

Email address:

ciip-zorica@sbb.rs

Telephone:

+381 63 8809296

The Center for Interactive Pedagogy in Serbia, in partnership with ICDI (International Child Development Initiatives) from
Holland and 5 NGOs as local partners, is working in ﬁve of the most disadvantage municipalities in Serbia to reach out to
children aged 0–6, with special attention to Roma communities and all other minority and disadvantaged groups (ethnic
minorities, children with special needs, children from foster families). The program involves different stakeholders and
the focus is on awareness raising, capacity building, and networking. Participants are encouraged and supported to set
up coalitions and networks, which design and implement ECD initiatives. The project is ﬁnanced by the Dutch Ministry of
Foreign Affairs and supported by the Serbian Ministry of Education.
One of the project activities we considered crucial is the execution of local ECD mini-projects. Here, the local participants
get access to small funds and technical assistance that allow them to undertake initiatives beneﬁting children of their own
accord. The main goals connected with this activity are: a) to demonstrate what a democratic way of working and inclusion
mean (participation of and dialogue among all main stakeholders); b. shifting perspective, stepping beyond traditional
understanding of ECD services (promoting the idea of non-formal and informal provisions); c) building allies among people
from different national, ethnic groups, classes, etc., around one issue–beneﬁting young children; d) building ownership–
empowering local people to communicate and exercise their own ideas for and with children.
At this moment, there are 17 diverse mini-projects in 5 municipalities. All of them are, in one way or another, supported by
local government and business, and there is a high number of volunteers (parents, students, neighbours, and professionals)
working with children and families. Mini-projects are referring to building playgrounds for children with parents and neighbours
and organizing activities with children; mobile playgroups in the most remote parts (Kangaroo playgroup–educators carrying
toys and learning materials), kindergarten teachers organizing puppet theatres with Roma parents in Roma settlements;
street playgroups; playgroups in health institutions; swimming pool playgroups; playgroups in libraries–children making
books for children, etc. Results of these mini projects can be summarized in the following way: a) Young children are
more included in the social agenda in the ﬁve most endengered municipalities and approximately 300 of them have better
access to ECD in non-formal and informal settings. b) Key adults (parents, professionals, relevant stakeholders) have more
knowledge and deeper understanding about a rights-based education approach and the importance of ECD for all children,
particularly for children from the most vulnerable groups. c) The space for dialogue among key adults about importance of
ECD from their perspectives, building common understanding and shared values, has been set.
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SERBIA

Lessons Learned
•

ECD services should follow children and their families. In the case of Serbia, the very limited (in capacity) and expensive
system of EC provision cannot offer quality services to all children, so it is necessary to think outside the box and provide
diverse services for to reach the most at-risk groups. These services can be organized everywhere and funded by the
state, but also by all other concerned parties.

•

It is crucial to build shared responsibility and ownership through public action, creating the ways for people to participate.
Parents, professionals, and local partners had a space to create what they think is important in their context, keeping in
mind the child’s best interest.
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Tajikistan
Where There Are No Kindergartens
Project:

Parenting Education

Location:

Bokhtar Ditstrict, Khatlon Province, Tajikistan

Contact:

Tahmina Rajabova

Email address:

tahmina@osi.tajik.net

Telephone:

+992 47 441 0729

Tajikistan is a country with a low per capita income and wide spread poverty. Soon after gaining independence, a civil war was
unleashed in the country which lasted for ﬁve years (1992–97), and caused political instability, a deep economic crisis, large
losses of human lives, and serious physical destruction. The majority of the working population, including highly qualiﬁed
specialists, migrated to other countries for temporary or permanent settlement, which has resulted in an acute shortage for
qualiﬁed teaching personnel.
Government spending on the social sector has decreased severely and has been slow to recover the loss. The level of
expenditure for education as a percentage of GDP is particularly low.
Over the past decade, the number of preschool educational institutions has decreased signiﬁcantly. The main reasons are a
sharp decline of public ﬁnancial allocations for the maintenance of preschool institutions; a signiﬁcant decline in the coverage
of children by preschool education particularly from vulnerable families; a lack of qualiﬁed pedagogical cadres, curricula,
learning and teaching materials, special equipment, toys, meals and medical services etc.; and absence of preschools in rural
areas, where over 75 percent of the population resides.
Currently there are more than one million children of preschool age. The coverage of preschool age children by preschool
educational institutions remains at only about 7 percent. There is also an absence of a culture of quality parental care and
preschool education at home and in the community. Tajikistan therefore needs to initiate the creation of new forms of
preschool education which is community-based and low in cost.
The OSI Tajikistan, through its Step by Step Program, has launched the “Getting Ready for School” initiative, which was
geared towards the involvement of parents of children under age 6, who cannot afford either the centralized government or
private kindergartens due to their high costs. The main objective of the project was to bring as many children and parents
as possible into the education process, so that children would come to school with elementary preparations. This project is
currently being implemented in several regions of our country. One of these regions is Bokhtar. Bokhtar is situated in the
south of our country in the Khatlon oblast. In this part of the region there are almost no preschools.
The “Getting Ready for School” project here is being implemented very well. We have trained 80 parents as facilitators for the
“Getting Ready for School” project, and 800 families and children have been served by this project through 2008.
Through the project, we learned to involve the local government authorities in the process, and to build alliances around the
issues before we strategize and then implement a program.
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Preparing for
Future Success:
Research and Needs
Assessments

Montenegro
ECD Survey in Montenegro
Project:

ECD SURVEY IN MONTENEGRO

Location:

Montenegro

Contact:

Branka Kovacevic

Email address:

bkovacevic@unicef.org

Telephone:

+382 20224 277

Background
Montenegro is a small, newly independent country. After gaining independency in 2006, the Government of Montenegro
started several reform processes to ensure that national policies and strategies for children are compliant with EU standards.
Particular attention has been given to ECD programs, recognizing their crucial importance in children’s development. The
main reference studies in the area were “Holistic care and development of children in early ages – Research on families
attitudes and practices in taking care of children in Serbia and Montenegro,” conducted in 2003, and “Multiple Indicator
Cluster Survey” in 2005. The data gathered in these studies highlighted the main characteristics of child-rearing knowledge
and practices, especially within families, and identiﬁed the main challenges related to breastfeeding practices, and directed
stronger attention to cognitive and emotional development of the child and the widespread use of physical punishment to
discipline children.
Recognizing the need to act on those ﬁndings, a campaign was designed to conduct a comprehensive, updated assessment in
2009. The research relied on face-to-face interviews, targeting 1,200 parents of children under 6 years old. The questionnaire
included themes related to pregnancy, breastfeeding, care within family, cultural attitudes towards children, attitudes of
parents of children with special needs, preschool education, and identiﬁcation of main communication channels and
messages.

Main Findings
The research results showed the need for immediate activities and interventions related to raising awareness about the
importance of early child development in several aspects. Starting with pregnancy, almost half of the respondents (48
percent) admitted that they obtained information on healthy lifestyles during pregnancy from other family members rather
than professionals, while only 38 percent stated that they visited the doctor with their partner. The situation worsens among
Roma respondents, where just 15 percent of fathers visited the doctor with their wives. Only a small minority of fathers
attended the birth of their children. The majority reported that they were not allowed to attend, and as many as 49 percent
claimed they were not even interested.
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Although 96 percent of respondents think that breastfeeding is important for child development, only 27 percent of mothers
have breastfed their babies, highlighting the need to raise awareness and access to appropriate information. The ﬁndings
indicate a strong need for action in the area of child upbringing: while 92 percent of parents think that the father’s participation
in the upbringing of children is important, in the vast majority of cases (82 percent) mothers take the primary role in raising
children. Also, the data showed that in 86 percent of cases, a child’s education is believed to be the mother’s responsibility.
Another area of concern is physical punishment, with 55 percent of respondents admitting to hitting their child at least once
during the past week, and 8 percent saying they hit their child three or more times. In terms of inclusion of children with
disabilities, the data shows that the main reason why parents would not like a child with disabilities to attend the same class
as their child is because of the special attention and time that the child with disabilities would require.

Conclusion
This research provided useful background information for the development of a comprehensive campaign focusing on
the importance of breastfeeding, alternatives to physical punishment, and the importance of the involvement and active
participation of fathers in ECD. The campaign has relied on different communication means, such as billboards, city lights,
leaﬂets, and wide media coverage involving professionals and spokespersons from the sport arena. An assessment will be
conducted at the end of the three month campaign, using the same methodology and tools as the initial one, to evaluate its
impact and effectiveness, and to provide guidance for future activities related to the promotion of the importance of ECD.
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Comprehensive Knowledge, Attitudes, and Practice (KAP) Study
Reveals New Focus for Early Childhood Development
Project:

CONDUCTING RESEARCH ON COMPREHENSIVE ECD AND SUBSEQUENT
CAMPAIGN TO RAISE AWARENESS FOCUSING ON THE MAIN RESEARCH
FINDINGS IN CLOSE PARTNERSHIP WITH MOH

Location:

Montenegro

Contact:

Branka Kovacevic

Email address:

bkovacevic@unicef.org

Telephone:

+382 20224 277

The main objective of the KAP 2009 was to assess the knowledge, attitudes, and practices of Montenegrin parents with
regards to early childhood development and to use the ﬁndings as the basis for the development of a comprehensive ECD
awareness raising campaign and capacity building programme.
The UNICEF ofﬁce has worked closely with the working group appointed by the Ministry of Health in developing the messages
speciﬁcally related to the comprehensive ECD communication package. UNICEF has also used the services of a qualiﬁed
media agency to develop and conduct the questionnaire.
The main activities so far have been the development of the questionnaire, the conducting of the survey covering 1,200
parents, the interpretation of the ﬁndings for the development and launch of the campaign, including billboards, leaﬂets, city
lights, and media coverage through press releases and events with celebrities and famous Montenegrin sportsmen.
The ﬁndings of the KAP emphasize the need to develop an effective ECD strategy that will lead to creating a sound, conducive
environment by training professionals, expanding services, and creating the awareness that will help parents and families
to meet their needs and expectations, in terms of providing their children with the best possible start and support for their
development. The focus of the awareness raising campaign has been on the importance of breastfeeding, alternatives to
physical punishment, and the importance of the involvement and active participation of fathers in ECD. The main results
are expected in the long term, with the development of services and the creation of an enabling environment for parents and
families to ﬁnd the support they need to accomplish their expectations in raising their children.

HANDBOOK OF ECD EXPERIENCES, INNOVATIONS, AND LESSONS FROM CEE/CIS

ISSA  WWW.ISSA.NL  106

MONTENEGRO

School-based Professional Development
Project:

Bureau for Education Services

Location:

Montenegro

Contact:

Dusanka Popovic, PhD and Ljiljana Subotic, MA

Email address:

dusana@t-com.me, suboticlj@t-com.me

Telephone:

+382 67326699, +382 67317451

Professional development is a process of developing teacher skills and competences with the aim of improving the quality of
teaching and the quality of learning as well as the achievements of all students. Beside seminars that are offered externally,
the signiﬁcant part of professional development is carried out in school. Professional development cannot be reduced to
occasional seminars and meetings of the professionals in education. It is a long term integration process that incorporates
learning, practical work, and research in the course of which the knowledge, skills, and abilities of an individual are developed
or improved. By participating in this process a teacher becomes a reﬂecting practitioner who sets the objectives of his/her
own professional development in line with his/her individual needs and the needs of the school.
The system of school-based professional development (SbPD) offers opportunities for continuous professional development
to all teachers. By undertaking various activities and recording them in their professional portfolio, teachers meet the
requirements for promotion. The system of promotion is the motivating factor and its aim is to enhance the effectiveness of
teaching and accordingly the students’ achievements.
How to implement the process of SbPD – In comparison with trainings that are delivered outside of school, SbPD is a
continuous process that encompasses mentoring, reﬂective practice, self-improvement, self-monitoring and self-evaluation,
indivdual and group reﬂection, and external monitoring. Since it occurs in the school, this type of professional development
may raise the quality of teaching and learning and the success of the school as a whole.
School-based professional development motivates the teachers not only by providing a sense of belonging to the wider
educational community, but also by giving them the vision of their inevitable progress in the future. One of the school-based
professional development objectives is to develop team spirit in the school and to make individual achievements part of
professional development.
School-based professional development includes: conducting a needs assessment, establishing priorities, planning,
implementing, monitoring, and evaluating. Each school appoints a coordinator for professional development who keeps a
“journal of professional development” to monitor the program, promotes the idea of professional development, coordinates
the work of the team and the needs analysis, establishes priorities, and designs the plan for school-based professional
development, etc.
A task team is established in each school, led by the coordinator. The members of the team are school management and
teachers. They support the coordinator, design the plan for school-based professional development, support teachers in all
segments of professional development, and solve problems.
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In September the coordinator and team prepare the plan for professional development for the next two years. It is vital that
it reﬂects the needs and priorities of the students and teachers.
The role of the school director is to ensure the human and ﬁnancial support to the professional development process in
school, participate in establishing the priorities and developing the plan for SbPD, and contribute to the work of the task team
for professional development. The role of the teacher in SbPD is to create and update the teacher portfolio on professional
development, design the personal/individual plan for professional development, participate in activities (individually or in a
group), and perform self-evaluation.
Suggested activities for SbPD – Professional development in the school is carried out through horizontal learning, where
teachers learn from each other. Practice researches show that the best results in the ﬁeld of professional development are
achieved by application of various types of horizontal learning.
Team work enhances the professional development of all the school staff, but it has to be carried out according the principles
that provide mutual adjustments and productivity. Team work offers opportunities for creating and elaborating new ideas.
Some ways to encourage horizontal learning include: gathering and sharing information about opportunities for professional
development on the national level, forging links among schools, sharing information on helpful organizations, providing
advice or support to teachers upon their request or after lesson observation, or mentoring a novice teacher.
Interest groups can be created on topics like interactive methods for teaching science, critical thinking in social sciences or
mathematics, or developing formative assessment instruments. Seminars can be offered by teachers that are accredited as
trainers.
Demonstrative lessons can be organized for class teachers. Research groups can be created to study topics like students’
individual development and performance.
Activities of school-based professional development are carried out in the school and within teachers’ regular working hours.
Our suggestion is to plan ﬁve days that will be fully dedicated to the professional development. These days should be planned
on holidays or in such a way that the school calendar remains undisturbed.
Each teacher should develop an individual plan for professional development to monitor their strengths and weaknesses. All
teachers should have portfolio of professional development and it should include the professional development plan, lesson
preparations, examples of best practice, reﬂections on their own practice, etc.
Evaluation of SbPD – A school appoints a commission to evaluate the process of SbPD and its results. An adviser from the
The Bureau for Education Services Department for Continuous Professional Development (CPD) should analyze the reports
and visit the schools s/he is responsible for in order to offer them support in further planning and implementing the process
of SbPD. Moreover, the adviser continuously supports and helps the schools s/he is responsible for and writes a report about
the professional development of the schools. The portfolio of professional development should contain: school reports about
self-evaluation of professional development, advisers’ reports written after his/her visits to schools, supervisors’ reports,
evidence of communication between the CPD and the school in relation to professional development, particular events in
the area of professional development organized in the school, and examples of best practice.
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